INTERNATIONAL ENGLISH STUDIES JOURNAL

STUDIA ANGLICA
RESOVIENSIA
Volume 16
Editors-in-Chief
Grzegorz A. Kleparski (University of Rzeszów)
Piotr P. Chruszczewski (College for Interdisciplinary Studies of the University of Wrocław)

Editorial Board
Rafael Jiménez Cataño (Pontifical University of the Holy Cross, Rome)
Aleksandra R. Knapik (Committee for Philology, Polish Academy of Sciences, Wrocław Branch)
Katarzyna Buczek (University of Opole)
Piotr Cymbalista (University of Rzeszów)
Marcin Kudła (University of Rzeszów)
Małgorzata Warchał (University of Rzeszów)

UNIWERSYTET RZESZOWSKI 2019

Scientific Board:
Magdalena Bator (Jan Długosz University in Częstochowa); Pedro Chamizo Dominguez (University
of Malaga); Piotr P. Chruszczewski (College for Interdisciplinary Studies of the University of
Wrocław); Dirk Geeraerts (KU Leuven); Rafael Jiménez Cataño (Pontifical University of the Holy
Cross); Grzegorz A. Kleparski (University of Rzeszów); Zöltan Kövecses (Eotvos Lorand University,
Budapest); John G. Newman (University of Texas Rio Grande Valley, Brownsville); John Rickford
(Stanford University); Aleksander Szwedek (Adam mickiewicz University, Poznań)

Reviewers of the Volume:
Olha Bandrovska (Ivan Franko National University of Lviv); Piotr Bołtuć (University of Illinois);
Camelia M. Cmeciu (University of Bucharest); Camiel Hamans (University of Amsterdam);
Ireneusz Kida (University of Silesia); Konrad Klimkowski (Catholic University of Lublin); Anna
Malicka-Kleparska (Catholic University of Lublin); Elżbieta Rokosz-Piejko (University of Rzeszów);
Agnieszka Uberman (University of Rzeszów); Joseph Voyles (University of Washington);

Language consultants
Donald Trinder; Ian Upchurch

Address
Instytut Neofilologii
Uniwersytet Rzeszowski
Al. mjr Kopisto 2B, 35-315 Rzeszów
Tel. +48 17 872 12 14; Tel/fax +48 17 872 12 88
www.sar.ur.edu.pl
Cover design
Marcin Kudła
© Copyright by Wydawnictwo Uniwersytetu Rzeszowskiego, Rzeszów 2019
ISSN 1898-8709 (on-line); ISSN 1641-7666 (print)
DOI 10.15584/sar
Deklaracja dotycząca wersji pierwotnej: Wersja elektroniczna jest wersją pierwotną

WYDAWNICTWO UNIWERSYTETU RZESZOWSKIEGO
35-959 Rzeszów, ul. prof. S. Pigonia 6, tel. 17 872 13 69, tel./fax 17 872 14 26
e-mail: wydaw@univ.rzeszow.pl; http://wydawnictwo.ur.edu.pl
wydanie I; format B5, ark. wyd. 9,60, ark. druk. 9,125, zlec. red. 19/2020
Druk i oprawa: Drukarnia Uniwersytetu Rzeszowskiego

2

Z E S Z Y T Y N A U K O W E U N IW E R S Y T ET U R ZE S ZO W S K IE G O
ZESZYT 109/2019

SERIA FILOLOGICZNA
STUDIA ANGLICA RESOVIENSIA 16

TABLE OF CONTENTS
ANTONIAK Joanna (Nicolaus Copernicus University): The Strange Space of Home
Outside Home: Diaspora as Heterotopia in SKY Lee‘s Disappearing Moon Café (1990) ...

5

BORKOWSKA Anna (Podhale State College of Applied Sciences in Nowy Targ):
Interaction and Strategic Competence among Third Agers: Results of a Study …………

20

EL KHDAR Abdelmoula, RGUIBI Samira, BOUZIANE Abdelmajid (Hassan II
University of Casablanca): The Need for Educational Equity through Multimethodology
and Differentiation in the Moroccan EFL Classroom ……………………………………

33

JIMÉNEZ CATAÑO Rafael (University of the Holy Cross, Rome): Dialogue in View
of Human Caring ………………………………………………………………………….

48

KLEPARSKI Grzegorz A. (Univeristy of Rzeszów): Folk Etymology: Escape from the
Unknown, the Obscure and Nothing More? …………………………………………….

60

KNIAŹ Lidia (Maria Curie-Sklodowska University in Lublin): Ambient and
Multilayered Sound Design of Chaos and Paranoia in Southland Tales (2006) …………

71

MALICKA-KLEPARSKA Anna (Catholic University of Lublin): Voice Typology: A Case
of Polish Adjectival Passive Participles Related to Object Experiencer Verbs in Roz- ………..

85

OU-HSSATA Hassan, TOUNSI Abdeljalil (Sultan Moulay Slimane University, Beni
Mellal): The Translation of Culture-bound Elements from Arabic into English in Ibn
Khaldun‘s Masterpiece: Domestication and Foreignization Approach …………………

117

SZYMAŃSKI Leszek (University of Zielona Góra): Severed Language Contacts: Two
Examples from the History of English ………………………………………………….

136

3

4

Z E S Z Y T Y N A U K O W E U N IW E R S Y T ET U R ZE S ZO W S K IE G O
ZESZYT 109/2019

SERIA FILOLOGICZNA
STUDIA ANGLICA RESOVIENSIA 16

doi: 10.15584/sar.2019.16.1
Joanna ANTONIAK
Nicolaus Copernicus University
antoniak@doktorant.umk.pl

THE STRANGE SPACE OF HOME OUTSIDE HOME:
DIASPORA AS HETEROTOPIA IN SKY LEE’S
DISAPPEARING MOON CAFÉ (1990)
Abstract: The notion of heterotopia – a space which simultaneously mirrors and distorts the
reflection of the real world – introduced by Michel Foucault is often used in human geography and
social sciences to discuss different spaces existing within multicultural societies. One of such
spaces is a diaspora, a place uniting people on the basis of their ethnic identity and inhabited by
those who are often perceived by the host culture as undesirable and, therefore, should be isolated.
However, diaspora is not empty and idle; instead, its inhabitants use the space provided by the host
society to recreate the places known to them, mirroring and, at the same time, distorting and
modifying them. The aim of this paper is to discuss the depiction of diaspora as heterotopia in
SKY Lee‘s debut novel Disappearing Moon Café.
Key words: diasporic literature, heterotopia, Chinese-Canadian literature, SKY Lee

Introduction
In his book Global Diasporas: An Introduction, Robin Cohen defines a
diaspora as a community of people who ―retain a collective memory, vision or
myth about their original homeland including its location, history and
achievements, […] believe they are not – and perhaps can never be – fully
accepted in their host societies and so remain partly separate […] and continue in
various ways to relate to that homeland‖ ([1997] 2008: 6). Cohen‘s definition
highlights two aspects of diaspora which contribute significantly to the common
understanding of the concept, namely the isolation from the host society and the
need to recreate the elements of the abandoned homeland.

5

The need to isolate and separate themselves from the host society experienced
by the members of diaspora can be attributed to numerous factors, including but
not limited to the feelings of dislocation1 and rootlessness2 and immigrant
trauma. Perez Foster observes that ―[t]he loss of familiar social networks is
especially hard on families and women, who often find themselves isolated,
forced to deal on their own with the multiple demands of life in a foreign
environment‖ (2001: 154). This feeling of isolation is fuelled by social, cultural,
and personal factors such as a downturn in socioeconomic status of the family,
feelings of shame and frustration caused by the lack of fluency in the host
language, and inability to complete simple tasks (Perez Foster 2001: 154).
In turn, the need to recreate the abandoned homeland in the host country can
be attributed to what Avtar Brah calls homing desire, ―a process of constructing
a place of belonging through collective memory as well as through different
cultural practices, such as rituals and traditions‖ ([1996] 2005: 180); hence, ―it is
not a desire to return home, but rather a desire for home or a longing to belong‖
(Brah, [1996] 2005: 180) and aims at constructing a space that can – and will –
become home. The recreation of the elements of the lost homeland can be also
attributed to the strong feeling of place attachment which motivates the members
of diaspora to maintain ―physical or symbolic proximity to the important place‖
(Scannell and Gifford 2017: 361) through such actions as displaying photographs
or other artefacts. The perception of the homeland as a place ―offering a sense of
safety and security‖ (Scannell and Gifford 2017: 361) further motivates the
members of diaspora to incorporate its elements within the space provided to
them by the host society.
The aim of this paper is to discuss how those two aspects of diasporic life can
be used to depict diaspora and diasporic space as heterotopia. For this purpose,
the depiction of the Chinese diaspora and Chinatown in SKY Lee‘s debut novel
Disappearing Moon Café will be analysed.

1

Dislocation is understood here as not only the physical movement from one place to another,
but also as cultural, psychological, personal, and social experiences resulting from such an act
(Ashcroft, Griffiths, and Tiffin 2007: 65).
2
Rootlessness can be simply described as the feeling resulting from being cut off from one‘s
cultural roots and placed in a completely different environment. However, the notion of
rootlessness can be connected to that of homelessness as ―home as roots means one‘s source of
identity and meaningfulness, involving a sense of security which is […] not the same as emotional
security; it is usually called ‗ontological security‘ because it is concerned with one‘s sense of
‗being-in-the-world‘‖ (Somerville 1992: 533).
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Heterotopia and diaspora
Michel Foucault introduced the concept of heterotopia in his now-(in)famous
article Of Other Spaces. Foucault describes heterotopias as ―real places – places
that do exist and that are formed in the very founding of society – which are
something like counter-sides, a kind of effectively enacted utopia in which the
real sites […] are simultaneously represented, contested, and inverted‖ ([1967]
1986: 24). The term itself was derived from medicine where ‗heterotopia‘ is used
to refer to ―tissue that develops at a place other than is usual. The tissue is not
diseased or particularly dangerous, but merely placed elsewhere, a dislocation‖
(Johnson 2006: 77).
There are two possible meanings of heterotopia: it can be either a space in
which the accepted rules and logic of the society are suspended and which allows
people to do things which would not be accepted in the society, or a space which
functions as a mirror for the society and its affairs showing the dissonance
between what it should be and what it really is (Foucault [1967] 1986: 24-27).
Hence, it is not surprising that Foucault links the concept of heterotopia with that
of utopia, placing them on the opposite ends of the spectrum:
Utopias are sites with no real place. They are sites that have a general relation of direct or
inverted analogy with the real space of Society. They present society itself in a perfected
form, or else society turned upside down, but in any case are fundamentally unreal spaces.
There are also […] real places—places that do exist and that are formed in the very
founding of society—which are something like counter-sites, a king of effectively enacted
utopia […]. […] Because these places are absolutely different from all the sites that they
reflect and speak about, I shall call them, by way of contrast to utopias, heterotopias. I
believe that between utopias and these quite other sites, these heterotopias, there might be a
sort of mixed, joint experience, which would be the mirror. The mirror is, after all, a
utopia, since it is a placeless place. […] But it is also a heterotopia in so far as the mirror
does exist in reality, where it exerts a sort of counteraction on the position that I occupy.
(Foucault [1967] 1986: 24-25)

Therefore, heterotopias can be seen as realised and localisable utopias – where
utopias are fantastic and fable-like, heterotopias are disturbing in their reality
(Foucault, [1966] 2005: xix). Although they may seem anti-utopian in their
depiction of the society and civilisation, heterotopias seem to show the possible
dangers of utopian spaces (Jameson, 1982: 153) – while utopias are ―holistic,
imaginary, critical, normative, prescriptive and (often) future-oriented [but also
contain] descriptions of the present [and can be] presented-oriented‖ (Levitas,
2005: 14), heterotopias are ―fragmentary, concrete, value-free, descriptive, and
present- and past-oriented‖ (Johnson, 2012).
According to Foucault, there are six principles of heterotopia describing in
detail its functioning. In the first of those principles, Foucault claims that
heterotopias can be found in all cultures and societies although they may take
7

different forms: heterotopias of crisis and heterotopias of deviation. The former
can be found in primitive societies and are ―privileged or sacred or forbidden
places, reserved for individuals who are, in relation to society and to the human
environment in which they live, in a state of a crisis [such as] adolescents,
menstruating [and] pregnant women, [and] elderly‖ (Foucault [1967] 1986: 24)
while the latter exist predominantly in modern societies and are described as
spaces ―where individuals whose behaviour is deviant in relation to the required
mean or norm are placed‖ (Foucault [1967] 1986: 25), such as prisons and
psychiatric hospitals.
The second principle states that the function of heterotopia can change as the
time passes; this change is usually motivated by the transformation undergone by the
society within which a given heterotopia exists. Foucault illustrates this principle
using the example of cemeteries, the perception of which has changed from one
motivated by religion to more aesthetics-motivated (Foucault [1967] 1986: 25). The
third principle addresses the capability of heterotopia to ―juxtapos[e] in a single real
place several spaces, several sites that are in themselves incompatible‖ (Foucault
[1967] 1986: 25-26). This characteristic of heterotopia can be observed in theatres,
cinemas, and gardens – spaces which bring together elements coming from different,
often very distant and exotic places.
In the fourth principle, Foucault links heterotopias to ―slices in time‖
(Foucault [1967] 1986: 26) which open to heterochronia. Hence, heterotopia
―begins to function at full capacity when men arrive at a sort of absolute break
with their traditional time‖ (Foucault [1967] 1986: 26); in other words, the
moment heterotopia is established, a normal time becomes suspended. This
suspension of time can be observed in cemeteries (which interrupt time and
replace it with quasi-eternity), museums and libraries (which accumulate time),
and fairgrounds (which highlight the transition of time).
The fifth principle focuses on ―a system of opening and closing that both
isolates [heterotopias] and makes them penetrable‖ (Foucault [1967] 1986: 26).
Foucault notes that heterotopias differ from public spaces in the regard of
accessibility – heterotopias cannot be accessed freely with the entry being either
compulsory or granted only after completing rites or purifications which can be
religious or sanitary in nature. The last principle claims that heterotopias ―have a
function in relation to all the space that remains‖ (Foucault [1967] 1986: 27) –
they can create either an imaginary space exposing the illusion of every real
space in the society (also known as heterotopia of illusion) or a real space that is
‗other‘, perfect, organised, and almost utopian (heterotopia of compensation).
The former can be found in brothels and the latter – in religious colonies
(Foucault [1967] 1986: 27).
Taking into consideration the features of heterotopia, it is worth asking the
following question: Can diaspora be therefore qualified as heterotopia? At the
first sight, diasporas and their relationship with space can be described through
8

the notion of the in-between space – or the third space – introduced by Homi
Bhabha, who defines it as the space in which cultural hybridity is formed (1994:
2). Yet, according to Johnson (2006: 85), it is possible to link Foucault‘s idea of
heterotopia with that of the third space as both can be seen as places of resistance
and subversion, albeit in the case of the former, this subversion is not explicitly
stated. Similar suggestion was made by Hetherington (2002: 42) who describes
heterotopias as ―sites of marginality that act as postmodern spaces for resistance
and transgression‖.
Through the perspective of space, diaspora can be understood as both a
physical and imagined one: ―diasporic populations live within specific locales –
urban places especially – and in national and transnational spaces. […] Some of
these spaces – also defined as ethnoscapes and mediascapes […] – are grounded
in very specific places – such as the neighbourhood – while others exist virtually
and in non-places‖ (Georgiou 2010: 20-21). It is, therefore, a real site and a
symbolic space of cultural exchange.
Applying Foucault‘s principles of heterotopia to the features of diaspora, it is
possible to notice an overlap between the two. In accordance with the first
principle, diasporas constitute spaces which isolate those who do not adhere to
the norms of the host society due to their ethnicity, race, national identity,
denomination, or cultural norms and traditions. This isolation can be imposed
either externally – by the governing agents of the host society to keep its
members safe – or internally by the members of the diaspora itself to help
maintain customs and traditions brought from their homeland. An example
illustrating the first principle in the diasporic context is the existence of
Chinatown – in the late 19th and early 20th centuries in the United States and
Canada, Chinatowns functioned as spaces isolating the Chinese immigrants who
were seen as racially and morally inferior and plagued with disease (McDonogh
2013: 103); moreover, the media of the host culture ―stereotyped the Chinese as
gangsters and Triads, threats diametrically opposed to the model image but
evoking experiences and fears associated with many poor new immigrants of
diverse backgrounds‖ (McDonogh 2013: 104).
Just as indicated by the second principle of heterotopia, the function of
diaspora can also change as the time passes: from the place of isolation, it can
become a place of intercultural communication and exchange, from the seedy
underbelly of a city – a vibrant cultural and artistic centre. Such a change in
function can be observed on the example of Brick Lane, a street in the London
Borough of Tower Hamlets and the heart of the London Banglatown, which
changed from the safe haven for the Bengali immigrants to one of the most
prominent centres of Bengali culture in the United Kingdom, famous for its
curry houses.
The third principle of heterotopia seems to be reflected by the notion of the
diaspora space proposed by Brah. According to Brah, diaspora space is:
9

the intersectionality of diaspora, border, and dis/location as a point of confluence of
economic, political, cultural, and psychic processes. It is where multiple subject positions
are juxtaposed, contested, proclaimed, or disavowed; where the permitted and the
prohibited perpetually interrogate; and where the accepted and the transgressive
imperceptibly mingle even while these syncretic forms may be disclaimed in the name of
purity and tradition. Here, tradition is itself continually invented even as it may be hailed as
originating from the mists of time. […] Diaspora space as a conceptual category is
‗inhabited‘, not only by those who have migrated and their descendants, but equally by
those who are constructed and represented as indigenous. In other words, the concept of
diaspora space […] includes the entanglement, the intertwining of the genealogies of
dispersion with those of ‗staying put‘. The diaspora space is the site where the native is as
much the diasporian as the diasporian is the native. ([1996] 2005: 208-209)

Therefore, it can be stated that the diaspora is a space in which supposedly
incompatible elements – elements belonging to different cultures and traditions –
are entwined, compared, and juxtaposed. Moreover, diasporas are places
accumulating different exotic traditions and customs brought by their
inhabitants. As noted by McDonogh, diasporas are ―urban enclaves […] known
for distinctive architecture/ornamentation, foodways, people and activities‖
(2013: 101).
The notion of diaspora also seems to follow the fourth principle of
heterotopia as it is a place in which time becomes suspended, at least to a certain
extent. This suspension of time which occurs within diaspora results from the
idea of imaginary homeland which can be described as a home, distant both
temporally and spatially, to which one can return only through an act of
imagination (Rushdie 1991: 10). The sense of home recreated in diaspora and
entwined within its structures is a nostalgic image created on the basis of
fragmented memories. Yet, this image exists only within the shared space of
diaspora and is suspended in time as it reflects the past vision of the abandoned
homeland rather than the current one.
The fifth principle can be also applied to diasporas, albeit to a slightly
different extent. Diasporas are spaces which are easily penetrable as usually
there is nothing which would prevent or stop members of other communities
from entering them, except for their own unwillingness to do so. Yet, Foucault
himself notes that such an easy access of diasporic spaces is a mere illusion –
―everyone can enter into these heterotopic sites, but in fact that is only an
illusion: we think we enter where we are, by the very fact we enter, excluded‖
([1967] 1986: 26). Within diaspora there are places which are inaccessible to
those from the outside without undergoing numerous rites; this applies mostly to
religious sites, such as Hindu temples, synagogues, and mosques. Moreover, the
outsiders may be excluded from places existing in diaspora without even
knowing it as they do not know the intricacies of diasporic culture.
Finally, diaspora seems to be reflecting the sixth principle of heterotopia as it
functions in relation to all spaces which exist outside of it; at the same time,
10

diaspora can also be described as a culturally definable space that is unlike any
other space which functions as a microcosm reflecting larger social patters and
orders. The mere moment of crossing the physical borders of diaspora often
becomes synonymous with entering into another cultural reality or, in some
cases, even into another country. The point of crossing can be marked by
architectural features, such as gates marking entryways into Chinatowns in North
American cities, or linguistic ones, such as street name signs written in two or
more languages. Other features of diaspora also reflect its cultural otherness:
The objects, commodities and symbols of the businesses have encroached onto the public
space of the street, blurring the distinction between the spaces of business and the public
space of the street. A walk along these streets, even without entering one of the businesses,
invariably involves a visual and sensory experience of diversity and diasporic culture. The
artisan gift shops, teashops, food establishments, and street traders, which are the primary
businesses of the diaspora in the streets, display an overt symbolism of the orient and the
non-Western. (Finlay 2017: 14)

Finlay (2017: 14) notes that diaspora and its members highlight their cultural
otherness through elements of everyday life, such as business signs, clothes, food
and beverages and other cultural artefacts, and through mimicking social patterns
of their abandoned homeland. Yet, the process of creating such diasporic
aesthetics presents how diaspora functions in relation to other spaces:
A right to produce the aesthetic and multi-sensory qualities of urban space is key to the
formation of diasporas. The outcome of diaspora aesthetics though, is not necessarily about
authenticity to a ‗homeland‘ culture, but rather it is a merging of different ways of doing
and making, emanating from varied locations, in order to achieve certain rights. Through
aesthetics, diasporas can appropriate local spaces, which engender a sense of belonging to
the diasporic community and the place they have settled. (Finlay 2017: 13-14)

Hence, the image of diaspora created by its members can be seen as a utopian
one. This diasporic ‗utopia‘ transforms the physical places provided by the host
culture into idealised spaces within which the members of diaspora can safely
cultivate their customs and traditions and follow their own rules and values.
Chinatown and café – diaspora and heterotopia in SKY Lee’s Disappearing
Moon Café
SKY Lee is a Chinese-Canadian author, artist, and feminist activist born in
Port Alberni, British Columbia in 1952 (Kich 2000: 197). Lee is a member of
Asian Canadian Writers Workshop, an organization and activist group the main
aim of which is to ―challenge racial discrimination in Canadian society and the
political power that endorsed it‖ (Chao 1995: 147). Apart from Disappearing
11

Moon Café, Lee edited the anthology of Chinese-Canadian writing Many
Mouthed Birds (1991) and published a volume of short-fiction entitled
Bellydancer: Stories in 1994 (Kich 2000: 201).
Published in 1990, Disappearing Moon Café is a memoir of the Wongs, a
fictional family of Chinese immigrants living in Vancouver Chinatown. The
story spans from 1892 to 1986 and is show through the eyes of numerous
members of the family, starting from the patriarch, Wong Gwei Chang. All those
stories are connected by the figure of Kae Ying Woo, the main narrator of the
novel. In an attempt to finally establish her own identity, Kae studies the fates of
four Wong women – Lee Mui Lan, Chan Fong Mei, Beatrice Wong, and
Suzanne Wong – and the way the life in diaspora affected them.
In Disappearing Moon Café, Lee refers to important events in the Chinese
Canadian history which influenced the emergence and functioning of the Chinese
diaspora. The first of those events is the construction of the Central Pacific
Railway which took lives of many Chinese workers. The novel also mentions the
introduction of the head tax forcing the Chinese migrants to pay $50 before being
admitted into Canada. The tax was systematically raised: in 1900 it reached $100
and in 1903 – $500 (Chao 1996: 237). The introduction of the tax was justified by
the Canadian authorities who described the Chinese migrants as nonassimilable
and, therefore, perceived them as undesirable (Chao 1996: 237).
Another important event in the history of the Chinese diaspora included in
Disappearing Moon Café is the introduction of the Chinese Exclusion Act in
1923. The Act stopped Chinese immigration to Canada, drastically limiting the
number of Chinese migrants allowed to settle down in the country – the official
records claim that only eight Chinese immigrants entered Canada between 1924
and 1939 (Anderson 2007: 25). Apart from restricting the number of Chinese
immigrants, the Act caused a significant sex ratio imbalance in the Chinese
diaspora as the community consisted mostly of male labourers (Chao 1996: 237).
This led to the further isolation of the Chinese community whose members were
forced to turn to incestuous relations for the sake of self-preservation.
The final event described by Lee is the proposed introduction of Janet Smith
Bill of 1924. A suspicious death of a young white nursemaid caused outrage in
Vancouver and ―The British Columbia Legislature debated whether to ban the
employment of white women and ‗Oriental‘ men as domestic servants in the
same household‖ (Kerwin 1999: 83). The racially-motivated bill depicted ―the
whole race of the Chinese […] as criminals [through] legitimizing the existing
racial discrimination and segregation‖ (Chao 1996: 243). The Janet Smith Bill
was never introduced as it violated the Anglo-Japanese Treaty of 1911, ―which
protected Japanese nationals from discriminatory legislation‖ (Kerwin 1999:
102) and with which all the provinces in Canada had to comply; moreover, the
bill also violated Canadian constitutional law.
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The aforementioned historical events depicted in the novel affect the
characters and shape their relationships with others, both within the Chinese
diaspora and outside it. At the same time, they are also milestones which
influence the development and functioning of the diaspora and place it in a
complex and complicated relation with the Canadian society.
This section of the article discusses how Vancouver Chinatown and its central
point – the eponymous Disappearing Moon – are presented by Lee as functioning
heterotopias. In the novel, Chinatown is presented as a space of isolation – which
is partially self-imposed and partially the consequence of the Canadian politics –
separating the Chinese immigrants from the white Canadian population. When
telling Kae about the chaos which erupted in Chinatown after the death of Janet
Smith, Morgan describes Chinatown and its inhabitants as ―a self-contained
community of men‖ (Lee 1990: 68). This self-containment of the diaspora and the
decision to separate itself spatially, culturally and socially was caused by the
Canadian laws and the restrictions imposed on the Chinese immigrants, some of
which had tragic consequences: ―There was such a meagre number of young
people—no new immigrant blood. What few there were, were native-born. Since
1923 the Chinese Exclusion Act had taken its heavy toll. The rapidly diminishing
chinese-canadian community had withdrawn into itself, ripe for incest‖ (Lee 1990:
147). The Canadian government is shown as a force pushing the members of the
Chinese diaspora into behaviours which do not adhere to the Western norms, a
situation which results in even greater discrimination and stronger need for
isolation, both externally and internally imposed.
This need for isolation is transferred from generation to generation of the
Chinese immigrants as the interactions with the white Canadians are seen by
them only as a necessity. When Suzie, the youngest of the Wong children, tells
her mother that she would like to invite her white girlfriends into her house,
Fong Mei reminds her how important it is to stay away from the members of the
host society: ―The less you see of those white girls, the better off you‘ll be. They
don‘t make good friends. Just be polite enough to get along with them at
school!‖ (Lee 1990: 151). The isolation is therefore seen as the only way to
protect the utopian space of Chinatown from the corrupting influence of the
Western civilization.
Yet, the isolation experienced by the members of the Chinese diaspora,
especially the younger ones, can be also attributed to racial prejudice which
victimises them:
Racial prejudice helped disconnect Beatrice from the larger community outside Chinatown.
[…] But what Fong Mei did not understand about Beatrice was how fiercely loyal she was
to the little circle of local-born friends left to her. Friends growing up in Chinatown were
allies, necessary for survival; for those times they ventured out of ―their place,‖ and came
back fractured. They nursed each other, offered each other protection; their comminuted
humiliation not easily forgotten; their bonds against it sinewy and strong. (Lee 1990: 165)
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The experiences of the members of the Chinese diaspora seem to prove that they
are being isolated from the main population as they are deemed unfitting,
undesirable, and nonassimilable. Yet, the restrictive laws imposed on the
Chinese immigrants only fuel their need to highlight their otherness through
separating themselves from the host society and limiting interactions with them
to necessary minimum. Moreover, isolation contributes to the perception of the
diaspora space as a utopia; it is a place which grants protection and provides the
sense of belonging and understanding, three of many things which the Canadian
society fails to do.
Chinatown is also portrayed as a place recreating the nostalgic image of the
abandoned homeland. This recreation is achieved not only through the insistence
on maintaining customs and traditions, but also through the architectural
construction of Chinatown which replicates the buildings and their functions. This
tendency can be observed on the example of the eponymous Disappearing Moon:
Disappearing Moon was divided into two front sections, with the kitchen and the
storeroom at the back. The dining room was the largest in Chinatown, perhaps the most
beautiful in all of Vancouver, with its teak craving on the pillars and gateways. The rich
dark-blood of the rosewood furniture was enhanced by the tangled emerald-green of the
ivy foliage. Cultivated jade trees, with leaves like precious stones, overflowed the dragon
pots. On the walls, long silk scrolls of calligraphy sang out to those patrons who could read
them. It was a nostalgic replica of an old-fashioned chinese teahouse, which accounted for
its popularity not only amongst its homesick chinese clientele but also outsiders who came
looking for oriental exotica. (Lee 1990: 32)

The same sense of nostalgia can be seen in the interior of the building of the
Chinese Benevolent Association which furnished with ―the heavy chinese
furniture formally and coldly arranged [and decorated with] tall, rigid scrolls of
calligraphy [which] barked out messages of loyalty, filial duty, benevolence and
righteousness‖ (Lee 1990: 73). This architectural distinctiveness has numerous
functions: firstly, it clearly marks the boundaries of the heterotopia while
simultaneously restricting accessibility of some of its parts to the Westerners;
secondly, it highlights the otherness of diaspora and places it in the relations with
the society outside its borders; finally, as the architecture of diaspora recreates
the nostalgic and historical image of homeland, it not only serves as means for
accumulating and suspending time, but also creates the sense of utopia.
In Disappearing Moon Café, Lee also depicts Chinatown as a space which
accumulates exotic traditions brought by the immigrants to Canada. The
accumulated beliefs and customs refer to all spheres of life, such as the treatment
of the elders, the ways of conducting business, forming friendships and romantic
relationship, or giving birth and taking care of the new-borns and infants:
My aunties told me that while I‘m breastfeeding I should consume as much alcohol as I can
stand, implying that most women sip their drinks with their noses scrunched up and leave
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most of it behind. […] They told me never to drink cold. And not to even put my hands in
cold water while establishing my milk! In the old days, chinese women and their babies
weren‘t allowed to take a bath or leave the house until after the full-month celebrations.
―So what if they got a little fishy smelling,‖ my aunt exclaimed when I deprecated her
story with my western attitudes, ―that‘s the way they healed.‖
They were right! I tried to go out for a walk. And I stuck my hands in cold water. These
sent raw chills and shivers right through me to the tips of my nipples, and left me so full of
wind that I had to chase it away with another thick, black brewed helping of raw vinegar,
sweet chinese cooking wine and pickled pigs‘ feet. I haven‘t challenged any more
traditions since. (Lee 1990: 123)

Although at the beginning Kae is surprised – and even appalled – by the traditions
and customs still existing within the Chinese diaspora, she accepts them, following
her instincts. The quotation also shows that within the heterotopia of diaspora
traditions and customs are passed from generation to generation, accumulated and
preserved. Moreover, this accumulation and preservation can be perceived as a
way of suspending time, a feature characteristic for heterotopias.
Yet, the traditional beliefs and customs are contrasted in the novel with the
modernity of the Western civilization which is represented mostly by modern
goods making their way into the Chinese diaspora and into Disappearing Moon.
The aforementioned depiction of the café as the nostalgic place is contrasted
with its modern part, favoured by Choy Fuk, the son of Gwei Wong and Mui
Lan: ―Choy Fuk liked the more modern counter-and-booth section better. He
loved the highly polished chrome and brightly lit glass, the checkerboard tiles on
the floor, the marble countertop. And except for the customers, his mother, and
perhaps the cacti, there was nothing chinese about it‖ (Lee 1990: 32). Similarly,
in her letters to her sister, Fong Mei, Choy Fuk‘s wife, writes:
Everything here is so ‗ultramodern‘. You don‘t know what that means, but everyone here
likes that ghost word. It means the best and the newest. Nye Nye and Lo Yeh have a
refrigerator to cool their food. I hear say that it cost $47.95, canadian currency. That‘s
more than enough to buy tice for your family for several years in China. It may sound
incredible to you, but people are like this here. (Lee 1990: 42)

Hence, it can be stated that diaspora – as any heterotopia – is a real space in which
elements from two completely different cultures and coming from two completely
different times (the past and the present) are juxtaposed and contrasted.
Finally, the function of Chinatown – as presented in Disappearing Moon Café
– changes as the time passes. As Chinatown gained a more prominent presence in
the landscape of Vancouver through becoming ―quite the thriving, respectable
little establishment‖ with paved and clean streets and street lamps (Lee 1990: 68),
the attitudes of the white Canadians towards this part of the city also started to
change. Instead of avoiding the district, they had turned Chinatown into a tourist
attraction, a fashionable place providing unique services and selling exotic goods.
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Yet, Chinatown had also changed its meaning for the members of diaspora.
As has been discussed earlier in this section, Chinatown served initially as a safe
space in which the members of the Chinese diaspora could still cultivate their
values and follow their traditions. It was a utopia protecting them from the
discriminatory politics of the Canadian government and functioning
independently from the host society – ―[it] sold its own suspenders [and] had
everything from its own water pipes to its own power elite‖ (Lee 1990: 68).
However, the young Canadians of Chinese origin, like Kae, begun to perceive
Chinatown as a relic of the past, a dangerous place they should avoid: ―I […]
chose not to tell him that I didn‘t ever go to Chinatown except for the very
occasional family banquet. And I certainly wouldn‘t ever let any dirty old man
touch me! Those little old men were everywhere in Chinatown, leaning in
doorways, sitting at bus stops, squatting on sidewalks. The very thought gave me
the creeps‖ (Lee 1990: 67).
This shift in the approach towards the diaspora – towards Chinatown – and
the meaning it holds is the result of the cultural and social changes which occur
as time flows and people‘s mentality and attitudes change. As a result, the
meaning of diaspora transforms from that of the communal safe space into that
of a place providing opportunities for potential economic gain:
Wong Gwei Chang […] realized that the old ways in Chinatown were fast disappearing.
He played a so-called prominent role in the associations now, because the old-timers had
agreed to give him big face. In the old days, they‘d had to band together to survive. Share a
little more during good times, share a little less during bad. Years ago, the game had been
deadlier; protection was sought. Everybody needed to play the rules, abide by a leader. But
Chinatown had grown. He had no real say in this motley social order anymore. More and
more, the patriarch came face to face with young, hostile loners like Wong Foon Sing,
who‘d just as soon tell you to go die! […] They had no respect. […] As soon as they got
off the boat, they were all out for a good time and easy money. Like wild beasts, they‘d eat
their own kind for it too. (Lee 1990: 79-80)

Gwei seems to be the only character who is fully aware of the changing role and
function of Chinatown. He sees that Chinatown does not longer fulfil the role of
―the tight watchful community‖ (Lee 1990: 94) ready to help its members;
instead, it is a space for following the American dream in which the community
spirit is replaced with selfishness, self-serving, and the pursuit of financial gain.

Conclusions
In Disappearing Moon Café, the diasporic space of Chinatown is presented as
slightly utopianized in nature. This utopian quality of diaspora seems to be born
out of – and later maintained through – isolation. As the Chinese diaspora was
isolated from the Canadian society by discriminatory laws, its members started
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to perceive Chinatown as a utopian safe space in which they can not only
cultivate their traditions and customs, but also live according to values brought
from their homeland. Later, despite the subsequent abolition of the said laws, the
diaspora and its members continued their isolation, this time to prevent their
utopian space from being contaminated by the disruptive Western culture.
This utopian perception of diaspora is intertwined with its function as a cultural
space. In her novel, Lee depicts Chinatown as the place reconstructing the sense of
homeland through cultural resources – mainly language and religion – and cultural
artefacts, such as customs, traditions, and architecture. Yet, those cultural artefacts
already belong to the past at the moment of their implementation. The recreation of
China observed in Chinatown is, therefore, outdated and historical – in the eyes of
Kae, the representative of the youngest generation of the Chinese-Canadians,
Chinatown is nothing more than a relic of the past.
Yet, despite its isolation and need to preserve – and, in some cases, highlight
– Chineseness, Chinatown and its inhabitants cannot completely eliminate the
influences of the Canadian society. As a result, Chinatown becomes a space
within which elements of two completely different cultures interact and
juxtapose each other. This influx of Canadian culture into the diaspora space is
also the symptom of the changing function of Chinatown. At the beginning and
under the pressure of the Canadian law, it served as a space for isolating those
who did not adhere to the norms of the society. Later, its function shifted to that
of a safe community space of mutual support only to become a place for
potential financial gain and economic development.
Thus, taking into consideration all those features, it can be stated that
Chinatown, as depicted in Disappearing Moon Café, fits into the idea of
heterotopia. Firstly, at least at the beginning, it functions as a place of isolation
for those – namely, the Chinese migrants – who do not adhere to social rules of
the Canadian society; it is, in a sense, heterotopia of deviation. Secondly, the
function of Chinatown – like the function of any heterotopia – has been changing
over time as it transformed from the place of isolation into the space of
communal support and, later, that of economic and social improvement. Like
other heterotopias, Chinatown, as a seat of the Chinese diaspora, becomes the
space within which elements of two cultures – Chinese and Canadian – are
entwined and juxtaposed with each other. Furthermore, the same cultural
elements which constitute Chinatown also suspend it in time as at the moment of
its establishment, it is already the relic of the past.
Lee‘s depiction of Chinatown also touches upon the notion of accessibility of the
diasporic space – despite the fact that its boundaries are clearly marked and that the
white Canadians can enter it freely, there are parts of Chinatown which remain
inaccessible to them. Finally, Chinatown in Disappearing Moon Café – and
diasporic space in general – bears some characteristics of utopia. It is, after all, a
nostalgic recreation of the no longer existing place which functions according to its
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own rules and traditions and is perceived by its inhabitants as perfect in the adverse
and harsh conditions of the Canadian society. This utopian value makes the diasporic
space of Chinatown heterotopia of compensation for the immigrants.

References
Anderson, Christopher G. (2007) ―The Senate and the Fight against the 1885 Chinese Immigration
Act.‖ Canadian Parliamentary Review. Vol. 21; 21-26.
Ashcroft, Bill, Gareth Griffiths, Helen Tiffin (2007) Post-colonial Studies: The Key Concepts.
London and New York: Routledge.
Bhabha, Homi (1994) The Location of Culture. New York: Routledge.
Brah, Avtar ([1996] 2005) Cartographies of Diaspora: Contesting Identities. London and New
York: Routledge.
Chao, Lien (1995) ―Anthologizing the Collective: The Epic Struggles to Establish Chinese
Canadian Literature in English.‖ Essays in Canadian Writing. Vol. 57; 145-170.
Chao, Lien (1996) ―The Collective Self: A Narrative Paradigm in SKY Lee‘s Disappearing Moon
Café.‖ [In:] John Hawley (ed.) Cross-addressing: Resistance Literature and Cultural Borders.
Albany: State University of New York Press; 237-255.
Cohen, Robin ([1997] 2008) Global Diasporas: An Introduction. Second edition. London and New
York: Routledge.
Finlay, Robin (2017) ―A Diasporic Right to the City: The Production of a Moroccan Diaspora Space
in Granada, Spain.‖ Social and Cultural Geography. DOI: 10.1080/14649365.2017.1378920
Foucault, Michel (1970 [1966]) The Order of Things: An Archaeology of the Human Sciences.
London and New York: Routledge.
Foucault, Michel (1986 [1967]) ―Of Other Spaces.‖ Diacritics. Vol 26/1; 22-27. Translated into
English by Jay Miskowiec.
Georgiou, Myria (2010) ―Identity, Space and the Media: Thinking through Diaspora.‖ Revue
europeenne des migrations internationals. Vol. 26/1; 17-35.
Hetherington, Kevin (2002) The Badlands of Modernity: Heterotopia and Social Ordering.
London and New York: Routledge.
Jameson, Frederic (1982) ―Progress Versus Utopia, or Can We Imagine the Future.‖ Science
Fiction Studies. Vol. 27; 147-158.
Johnson, Peter (2006) ―Unravelling Foucault‘s ‗Different Spaces‘.‖ History of the Human
Sciences. Vol. 19/4; 75-90.
Johnson, Peter (2012) ―Some Reflections on the Relationship Between Utopia and Heterotopia.‖
Heterotopian Studies. Available from: http://www.heterotopiastudies.com/wp-content/uploads/2012/
05/Reflections-on-the-relationship-between-utopia-and-heterotopia.pdf (Date of access: 21
December 2019).
Kerwin, Scott (1999) ―The Janet Smith Bill of 1924 and the Language of Race and Nation in
British Columbia.‖ BC Studies. Vol. 121; 83-114.
Kich, Martin (2000) ―SKY Lee.‖ [In:] Emmanuel S. Nelson (ed.) Asian American Novelists: A
Bio-biographical Critical Sourcebook. London: Greenwood Press; 197-203.
Lee, SKY (1990) Disappearing Moon Café. Vancouver and Toronto: Douglas and McIntyre.
Levitas, Ruth (2005) The Imaginary Reconstruction of Society or Why Sociologists and Others
Should Take Utopia More Seriously. Inaugural Lecture at University of Bristol. Available from:
http://www.bristol.ac.uk/media-library/sites/spais/migrated/documents/inaugural.pdf (Date of
access: 21 December 2019).
McDonogh, Gary W. (2013) ―Chinatowns: Heterotopic Space, Urban Conflict, and Global
Meanings.‖ QuAderns-e. Vol. 18/2; 96-111.

18

Perez Foster, RoseMarie (2001) ―When Immigration Is Trauma: Guidelines for the Individual and
Family Clinician.‖ American Journal of Orthopsychiatry. Vol. 71/2; 153-170.
Rushdie, Salman (1991) Imaginary Homelands. Essays and Criticism 1981-1991. London: Granta
Books.
Scannell, Leila, Robert Gifford (2017) ―Place Attachment Enhances Psychological Need
Satisfaction.‖ Environment and Behaviour. Vol. 49/4; 359-389.
Somerville, Peter (1992) ―Homelessness and the Meaning of Home: Rooflessness and
Rootlessness.‖ International Journal of Urban and Regional Research. Vol. 16/4; 529-539.

19

Z E S Z Y T Y N A U K O W E U N IW E R S Y T ET U R ZE S ZO W S K IE G O
ZESZYT 109/2019

SERIA FILOLOGICZNA
STUDIA ANGLICA RESOVIENSIA 16

doi: 10.15584/sar.2019.16.2
Anna BORKOWSKA
Podhale State College of Applied Sciences in Nowy Targ
anna.borkowska@ppuz.edu.pl

INTERACTION AND STRATEGIC COMPETENCE AMONG
THIRD AGERS: RESULTS OF A STUDY
Abstract: The main aim set to this paper is to investigate the use of communication strategies by
members of the Third Age University in Nowy Targ. The structure of a small-scale study, namely an
information gap task performed in pair work, was primarily designed to promote cooperative
behaviours and encourage real-life interaction. The results of a self-evaluation questionnaire indicate
that, in a general sense, third agers appeared to be positive about their performance, and clearly
admitted that speaking in pairs played an eminent role in second language communication. It has been
demonstrated that third agers, despite a low proficiency level i.e. A1 and A2, were determined to
complete the task, and achieve mutual goals. They tended to check their own accuracy, and seek for
an interlocutor‘s confirmation during dyadic interaction. Also, some participants applied code
switching to the third language, be it German as, apparently, it seemed to be more automatised in
communicative contexts. In a similar vein, older adults used own-performance problem-related
strategies, such as self-rephrasing, and self-repair in order to be more accurate and solve
communication problems. Significantly, the strategy that helped the participants gain more time to
process reactions was retrieval. Overall, it is worthwhile to mention that seniors appreciated
interaction with their partners since pair cooperation encouraged them to communicate in English.
Key words: seniors, communication, interaction, pair work

Introduction
Interaction is by far a rudimental component of foreign language (e.g. Brown
2007; Gałajda 2017). Rather unsurprisingly, in the case of mature students, it is
one of the most important driving factors that motivate them to attend English
courses at an advancing age since their clearly defined pragmatic aims are
primarily determined by the need of interaction with foreigners in real-life
contexts (e.g. Jaroszewska 2013; Gabryś-Barker 2018; Niżegorodcew 2016).
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The main goal of this paper is to investigate the agers‘ strategic competence
in the course of dyadic interaction, as well as, to gain knowledge about the
participants‘ cooperation with a partner.

The role of interaction in teaching seniors
Undoubtedly, seniors are considered to be intrinsically motivated ―authentic
consumers‖ who wish to communicate in English independently in order to integrate
socially with others (e.g. Ramírez Gómez 2016; Jakubaszek 2014). For this reason,
foreign language instructors ought to focus on a communicative approach where
learners are taught to deal with problems in pursuit of achieving practical goals.
What should be mentioned at this juncture is Long‘s (1985, 1996) Interaction
Hypothesis which, in principle, is based on the assumption that ―interaction
facilitates acquisition because of the conversational and linguistic modifications
that occur in such discourse and that provide learners with the input they need‖
(Mackey 1999: 558). Also, negotiation of meaning is of utmost importance in the
development of language since learners may notice a gap between input and
output. Needless to say, negotiation ought to be promoted in classroom instruction,
and language learners, even at a basic level of proficiency, need to be challenged
with numerous opportunities to perform collaborative tasks. Consequently, active
engagement in purposeful and cooperative learning is closely related to the
application of communication strategies (CSs) (Tuan and Thi Kim Nhu 2010).
The use of CSs, also termed strategic competence, is a subsystem of
communicative competence that, traditionally, is recognised as the knowledge how
to use a linguistic system in certain pragmatic situations (Tarone 1980; Canale and
Swain 1980; Canale 1983). It is certainly worth underlining that one of the most
commonly used activities based on reaching a specific outcome is any informationgap task that is, as acknowledged by Nunan (1989: 10) ―a piece of classroom work
which involves learners in comprehending, manipulating, producing or interacting in
the target language while their attention is focused on meaning rather than form.‖
Basically, such exercises involve collaboration and application of communication
strategies (CSs) in the event of communication breakdowns.
Dörnyei and Scott’s taxonomy of CSs
Crucial in this respect is careful consideration of Dörnyei and Scott‘s taxonomy
(1995a, 1995b) and their extended approach to conceptualising CSs (Kormos 2006)
as ―language devices used to overcome communication problems related to
interlanguage deficiencies‖ (Dörnyei and Scott 1997: 182). As a rule, this approach
copes with ―difficulties in one‘s production, mechanisms used for negotiation of
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meaning when comprehension problem arises, and strategies employed to gain
processing time and lessen the pressure on the interlocutor‖ (Pawlak 2015: 123).
Formally, Dörnyei and Scott (1995a, 1995b) divide CSs into three categories,
namely direct, interactional and indirect strategies. Direct strategies ―provide an
alternative, manageable, and self-contained means of getting (sometimes
modified) meaning across‖ as they are aimed to compensate any lacks of
language knowledge (Dörnyei and Scott 1997: 198). Interactional strategies, on
the other hand, are instruments that enable mutual understanding and lead to ―the
successful execution of both pair parts of the exchange‖ (Dörnyei and Scott
1997: 198). As indicated by Oxford (1990: 135), the third category referred to as
indirect strategies, is considered to be ―useful in virtually all language learning
situations and generally they [indirect strategies] support direct strategies.‖
It is notable that Dörnyei and Scott (1995a, 1995b) focus on CSs in terms of
communicative problems and they take problem-orientedness into account. The
authors suggest that the gaps in one‘s knowledge ought to be identified since
those resource deficits prevent learners from ―verbalising messages‖ (Dörnyei
and Scott 1997: 183). Clearly, three types of problems may be classified: ownperformance problems (e.g. self-repair, own accuracy check), other-performance
problems (e.g. asking for repetition, asking for confirmation) and processing
time pressure (e.g. use of filters, hesitation devices) (Canale, 1983; Dörnyei and
Scott 1997a, 1997b). With this in mind, Dörnyei and Scott‘s extended view
(1997) to conceptualising CSs takes into consideration ―any potentially
intentional attempt to cope with any language-related problem of which the
speaker is aware during the course of communication‖ (Dörnyei and Scott 1997:
179). In other words, CSs are ―the steps taken by language learners in order to
enhance the effectiveness of their communication‖ (Littlemore 2003: 331), and
as aptly stated by Pawlak (2015: 121), they are destined to be applied when
foreign learners ―find themselves in a situation in which they will not know how
to express the intended meaning or to attain the desired communicative goal due
to their lacking linguistic resources.‖

Strategic competence among senior learners
As a matter of fact, senior learners‘ interaction has not gained much interest
among researchers, and little is known about third-age students as active users of
CSs. Generally, as pointed out by Pawlak et al. (2018: 76), there is a body of
research based on comparison between younger and older learners whose results
suggest that the former tended to use social strategies more frequently while the
latter appeared to apply more complex strategies (Victori and Tragant 2003).
Similarly, Peacock and Ho (2003) argue that strategies are, on the whole, more
commonly used by older learners. What must be underlined here is that research
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―has not specifically focused on the issue of how senior learners go about the
task of learning additional languages, but rather, has in the main involved
comparisons between children and adults‖ (Pawlak et al. 2018: 76). It is by all
means certain that third agers ought not to be compared with other age groups in
terms of learning awareness, prior experiences and wisdom, and it must be
agreed that, typically, they attend language courses for various reasons, such as
socialising with groupmates, preserving intellectual abilities, maintaining
contacts with family and friends, as well as, travelling abroad (e.g Niżegorodcew
2016; Gabryś-Barker 2018; Jaroszewska 2013; Singleton 2018). Although one of
the most essential objectives of learning at a senior age is communication,
clearly very few researchers have attempted to identify the application of
strategies by older adults (Pawlak et al. 2018: 79-80).
Pawlak et all., in their recent article, mention Ohly‘s study (2007) conducted
among senior participants who attended a German course in England. It is
claimed that the application of strategies was related to the type of task, as well
as, individual differences (Pawlak et al. 2018: 80). What needs to be borne in
mind is that senior learners are fully aware why they learn a foreign language in
old age, and despite the fact that they may be faced with some difficulties, they
are eager to continue the process of learning (Ohly 2007: 101). Overall, Ohly
(2007: 101) manifests that the application of learning strategies seems not to be a
―distinguishing factor between older and younger language learners.‖
Much in the same vein, Pawlak, Derenowski and Mystkowska-Wiertelak (2018)
investigated the use of indirect strategies among third-age students. The data
collected by means of a questionnaire showed a rather pessimistic image of seniors.
To be more specific, the researchers elucidate that a senior age group is susceptible
to ―the negative ways of learning, such as anxiety, fear of loss of face and difficulty
in cooperating with others‖ (Pawlak et al. 2018: 88). It gives rise to the view that
third agers are primarily afraid of experimenting with the target language, and their
attitude towards learning is surely associated with individual variables.
In this regard, it also seems vital to pay due attention to Piechurska-Kuciel
and Szyszka‘s study (2018) where the application of compensatory strategies
among seniors was investigated. The results showed that the participants
declared applying expressions from different languages and linguistic
competence of other languages. Also, only four compensatory strategies were
deployed by third age learners, namely getting help, avoiding or abandoning
communication, approximating the message and using circumlocution
(Piechurska-Kuciel and Szyszka 2018: 120). The respondents mentioned
switching to the mother tongue, using mime or gesture, coining words or
selecting a topic which might be connected to the fact that ―the participants
appeared to rely on traditional teacher-fronted forms of language instruction‖
that did not allow the students to shape interaction independently. One needs to
point out that Piechurska-Kuciel and Szyszka‘s (2018) findings are inconsistent
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with Pawlak‘s et al.’s study (2018), as the authors proved that seniors are
positive students who are willing to gain new linguistic experience, and ―make a
valuable group of learners who could benefit from explicit compensation
instruction‖ (Piechurska-Kuciel and Szyszka 2018: 121).
As a concluding remark, it should be noted that third-agers are multidimensional
language learners who are not only open to self-achievement and self-directed
learning, but they also may be perceived as heterogeneous in terms of positive and
negative attitudes towards language acquisition. It may be deduced that seniors
primarily decide to attend language courses to gain knowledge of managing active
and independent communication in real-life situations (Jaroszewska 2013; GabryśBarker 2018; Pawlak et al. 2018). For this reason, it is justifiable to learn more about
mature students‘ strategic behaviour in second language interaction.

The study: Aims and research questions
The main objective set to the study was to investigate seniors‘ interaction in
the course of an information-gap activity, as well as, to identify the application
of CSs. This study was aimed to address the following research questions:
1. What is the participants‘ strategic competence in the course of a
communicative task performed in pairs?
2. How do senior learners assess their participation in the study?

Participants
The informants were 16 female students of the Third Age University in Nowy
Targ who had been attending English classes (1 didactic hour a week) organised
by the English Philology Department in Podhale State College of Applied Sciences
in Nowy Targ. The average age was 64 with a minimum of 57 and a maximum of
72. Taking the level of proficiency into consideration, the participants attended 2
level groups: A1 and A2 according to CEFR. What is worth underlining is that the
majority of the students (75%) represented the A1 level. Knowledge of other
languages among the participants may also be of interest, as stressed by GabryśBarker (2018: xiv), the most common language available at school about forty
years ago was Russian. This fact is clearly indicated in this research since 6
informants admitted knowing Russian, 4 declared knowing both Russian, and
German, and 2 seniors had learnt only German. Significantly, the informants
asserted only a basic knowledge of those languages.
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Research instruments and procedure
The instruments adopted to this study were a self-assessment questionnaire
and an information-gap activity. Firstly, the participants were required to
perform the information-gap activity in pairs. The appropriate desk configuration
was arranged so that the students could easily perform the task, and the study
was conducted only in the presence of the teacher/researcher and two senior
students. The information gap-activity was based on a commonly known
exercise referred to as ―New Identity.‖ The choice of the items was exclusively
designed for this study, and included such data as:
- interlocutor A was supposed to ask about: name, surname, age, address,
nationality, telephone number, job, likes, favourite food, pets, drive a car;
- interlocutor B was to obtain knowledge about: name, surname, marital
status, post code, city, country, e-mail address, hobby, dislikes, favourite drink,
ride a bike.
The partners were turn-taking, namely Student A was to ask questions and
write down given data while student B answered the questions. Roles were then
swapped. The performance in pairs was recorded by means of a video camera,
and the files were later transcribed and codes based on Dörnyei and Scott‘s
taxonomy (1995a, 1995b) were assigned. At this juncture, it is fundamental to
note that processing time pressure-related strategies are not analysed in this
paper as a separate article is needed to thoroughly investigate the amount of
provided strategies. For the second stage of the study, the participants were given
a self-assessment questionnaire with 20 statements to mark their viewpoints on a
6-point Likert scale, ranging from 6 – I totally agree to 1 – I totally disagree1. In
a general sense, the statements were designed to assess interaction in terms of its
form, and cooperation with the partner, as well as, to self-evaluate the seniors‘
own communicative performance.

Results
The findings of the study prove to be intriguing, particularly when one takes the
participants‘ level of proficiency into account i.e. A1 and A2, and the rather
controlled structure of the task. The teacher/researcher did her best to encourage
interaction in English very cautiously as any form of anxiety would have caused
demotivation and create a negative atmosphere. Notice that only 2 pairs represented
1
The self-assessment questionnaire was written in Polish, and therefore the data was collected
in Polish as well. The statements were translated by the author.
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level A2, and the results showed that the application of CSs was slightly more
complex than in the case of the A1 students. The A2 participants2 could
communicate without code switching. This may be exemplified by Extract 13:
Extract 1
Gabriela:
Dorota:
Gabriela:
Dorota:
Gabriela:
Dorota:
Gabriela:
Dorota:
Gabriela:

And can you give me your telephone number?
0166 709 86 52.
I repeat you. I can?
Yes.
01667098652.
Ok.=
=it‘s good.
Good. It‘s right=
=ok.

(own-accuracy check)
(response: confirmation)
(own-accuracy check)
(confirmation)
(response: confirmation)
(confirmation)
(response: confirmation)

Also, the A2 students used polite forms of questions as opposed to simply
closed questions, for instance: Could you give me your address? or Can you tell
me what is your name? Extract 1 clearly shows that the participants cooperated
and paid due attention to the partner in order to achieve a mutual goal. Gabriela
wished to check and confirm the telephone number as to write it correctly while
Dorota used responses to confirm that it was indeed correct. Further, as
presented in Extract 2A and 2B below, a very simple code switching to the third
language was applied, and individual vocabulary items were changed and
transferred from German:
Extract 2A
Roksana:
Waleria:

How old are you?
I‘m … forty three (1.0) years alt.

(code switching to L3)

Extract 2B
Maria:
Beata:

Und what is your nationality?
My nationality is English.

(code switching to L3)

German was also deployed in the answers to such questions as What’s your
post code? or What’s your telephone number? Numbers were given in German
in three cases. It may be hypothesised that German words may have been more
automatised in given contexts.
2

All participants‘ names were changed by the author.
All the extracts in this paper were transcribed according to the Jefferson Transcription System
(Jefferson 2004: 13-23).
3
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As illustrated in Extract 3A, 3B and 3C, the next direct strategy applied
during the ―New Identity‖ task was retrieval:
Extract 3A
Hanna:
Kazimiera:

What is er your fa .. favour .. favourite food?
My favourite food is chicken with rice.

(retrieval)

Extract 3B
Alina:
Kamila:

And What is (4.2) your (2.3) What is your surname? (retrieval)
My …My surname is Wilson.

Extract 3C
What‘s your natio ... nationality?
I am Canadian.

Renata:
Edyta:

(retrieval)

It is worthwhile to mention that one of the most interesting observations in
the course of the exercise was retrieval based on non-linguistic means when
senior students were counting on their fingers while recalling numbers or letters.
There were 2 students who used their fingers in order to retrieve number ‗8‘
while the alphabet was firstly recalled quietly in Polish and then once again in
English. Likewise, the participants used direct strategies subcategorised as ownperformance problem-related strategies.
self-rephrasing
I‘m forty three years old, I‘m
forty three
In (1.1) what is (2,8) what is
(1.1) In which city do you live?

Maria:
Dorota:

Maria:
Maria:
Beata:

self-repair
I um … My job is policewoman.
I work as a policewoman.
Mein, I cannot (1.0) No, I
cannot drive a car.
How are … How old are you?

Table 1. Own-performance problem-related strategies in direct strategies.

Furthermore, it could be noticed that seniors tried to solve communication
problems by asking for confirmation in raising intonation, particularly when the
partner was saying number or letters:
Extract 4A
Alina:
Kamila:
Alina:
Kamila:

What… your… ad… adr… address?
My address is 5790.
570?=
=5790.

(asking for confirmation)
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Extract 4B
Anna:
Rita:
Anna:
Rita:

What‘s your post code?
My post code is M1.
M?
M.

(asking for confirmation)

What should be underscored is that although the teacher/researcher tried to be
a passive participant, all the third agers appealed for help. In most cases, they
simply needed the researcher‘s feedback expressed by non-linguistic means,
such as gesture or mime, or they switched into Polish to ask about a meaning of
words and question structures.
The second stage of the study, namely data collected by means of the selfassessment questionnaire, shed some light on the participants‘ opinions and
standpoints of active involvement in dyadic interaction. It should be stated
explicitly that 75 % of the learners of third age totally agreed that pair work
encouraged their communication; 19% agreed and 6% quite agreed. The
informants declared that the task was realistic (50% - I absolutely agree, 50% - I
agree). 81% admitted knowing the purpose of the exercise, and the majority
found the information gap activity clear and well-planned.
As indicated below (Table 2), interaction and cooperation between senior
partners were positively evaluated.
5.
6.
7.
8.

The cooperation with the partner was very good.
I know my interlocutor.
We are at the same proficiency level.
My interlocutor helped me complete the task.

5.6
5.4
5.6
4.8

Table 2. The participants‘ assessment of cooperation.

The most likely reason for that may be the fact that the participants had been
attending English classes for 3 years, and the researcher gave them the
opportunity to create pairs on their own that, basically, meant performing the
task with a person they got on well with. It is vital to note one substantial
observation related to the evaluation of the partner‘s level of English, namely the
answers to statement 7 were mutually negotiated between interlocutors since
each one believed that the other‘s level was higher, although the researcher could
declare that third-age students‘ abilities were, in general, closely comparable.
Notice that the participants found it slightly easier to answer the interlocutor‘s
questions (5.1) than to ask them (4.9), and the majority of students (57%) totally
agreed that the form of the task facilitated general willingness to communicate.
They highly appreciated the privacy of the classroom environment (5.4), and the
possibility of performing the task only in the presence of the teacher and the
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partner. As a matter of fact, third agers acknowledged that the task helped them
to communicate freely in English (5.3).
The concluding statements of the questionnaire evidently prove that students
in the third age perceived second language acquisition as primarily learning
communication.
18.
19.
20.

You ought to use English even if you make mistakes.
Communication in pair is much more effective than discussion with
the whole group.
Language learning is learning communication.

5.9
5.9
5.9

Table 3. The seniors‘ viewpoints about communication.

As illustrated in Table 3, much prominence is given to enhancing speaking
abilities in old age, in spite of making linguistic mistakes. In this respect, it
seems fundamental to highlight that interaction in dyads was recognised as the
most beneficial in the classroom environment.

Discussion
As shown by the results, senior learners are willing to interact and cooperate
in dyads. It was found that older adults, despite various deficiencies, remained
enthusiastic in the course of the study, and undoubtedly, they did their best to
achieve communicative goals. It is well established that the use of CSs was very
limited, and the mother tongue was a dominant language. Note that the major
objective of the present study was to investigate pair interaction between senior
learners, and hence the researcher decided that repetitions of words or questions
after the teacher ought to be treated as passive CSs4 that would not help them to
solve interactional problems in real-to-life contexts. Obviously, as emphasised
by Niżegorodcew (1991: 66-67) such an approach is characteristic for low
proficiency learners who push responsibility of interaction to an interlocutor. In
light of the evidence, some participants tended to use words in the third language
intuitively as they attempted to maintain a flow of communication, and to answer
the question in a full sentence. Basically, repetitions in the form of self-repair,
self-rephrasing or retrieval play a pivotal role in gaining processing time to
complete the task. From a geragogical point of view, it is of paramount relevance
since ―older learners conduct themselves more slowly‖ in learning (Ramírez
Gómez 2016: 40). In addition, one needs to bear in mind that successful
communication in second language acquisition boosts students‘ self-esteem as
well as linguistic self-confidence (Gałajda 2017: 16-17), and as previously
4

The term ―passive communication strategies‖ was analysed in Niżegorodcew‘s study (1991).
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shown in Table 3, seniors are fully aware that communication is of
unquestionable importance for foreign language learning.
As previously indicated in Ohly‘s study (2007), people in the third age seem
not very prone to integrate, however, the current research findings prove that the
participants found the task involving, and they appreciated cooperation with their
partner. Due attention was paid to mutual appreciation of each other‘s
communicative skills. Also, as brought up early (Table 2.), the participants
reported a very positive evaluation of the interlocutor‘s cooperative and linguistic
abilities. This might derive from the fact that the seniors had known each other for
some time, and they frequently had a chance to work in pairs during regular
classes. In consequence, it should be underlined that the findings are not in line
with Pawlak et al.’s (2018) results of the study where third-age students had
difficulties in cooperating with others, and they felt anxious about losing face. It
may be concluded here that the respondents were accustomed to dyadic interaction
and cooperative learning which led to establishing a good rapport in the classroom
environment, and as a result, in the course of the study. The senior students were
identified as a positive language group, and the results are consistent with
Piechurska-Kuciel and Szyszka‘s study (2018) which provided sufficient insight
into the positive model of learners in the golden age of life.

Conclusion
This small-scale study was intended to analyse senior learners‘ interaction as
well as CSs applied in the course of an information-gap activity. Briefly, it may
be deduced that third agers proved to be cooperative and supportive for their
partners, and despite an elementary English level, they made a great effort to
apply CSs to achieve desired objectives. What seems to be significant from a
linguistic point of view is that they are fully conscious of the fact that spoken
English is by all means functional as well as pragmatic, and cooperative skills
may be used in real-life situations outside the classroom. In actual teaching
practice, a positive and welcoming atmosphere during a foreign language course
plays a crucial role in seniors‘ effective interaction and cooperation. It is the
author‘s strong belief that, as an initial step, glottogeragogists ought to build an
encouraging relationship not only between the teacher and older adults but, first
and foremost, between students themselves. Foreign language courses designed
for ‗golden agers‘ are required to be learner-centred, and student talking time
should be increased to a great extent in order to give seniors numerous
opportunities to negotiate in the target language in different patterns of
interaction.
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THE NEED FOR EDUCATIONAL EQUITY THROUGH
MULTIMETHODOLOGY AND DIFFERENTIATION
IN THE MOROCCAN EFL CLASSROOM
Abstract: All current educational documents in Morocco, the Strategic Vision 2015-2030
included, mandate the use of hybrid modes of instructional delivery and assessment tools to meet
the pressing demands of diverse student population. The Moroccan English as Foreign Language
(EFL) classroom success is contingent on how well EFL teachers know the learners they serve on
daily basis. The EFL classroom in general is a volatile social milieu with diverse human
dimensions. This paper is an attempt to probe the theoretical foundations behind the need for
multimethodology and differentiation. It primarily addresses the premises of the Strategic Vision
2015-2030 which warn against the one-size-fits-all instructional modes. Then it addresses the
challenges in the teaching of languages in Morocco. Alternatively, it suggests implementing
differentiated instruction and multimethodology to rethink the educational instructional practices in
an attempt to maximize students‘ academic growth, increase their engagement and trigger quality
learning. Finally, it briefly introduces a model of differentiation in teaching and assessment that
goes hand in hand with the major orientations of reform in Morocco and the international standards
of differentiated instruction.
Key words: strategic vision, differentiated instruction, multimethodology , flatness , one-size-fits-all
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1. Introduction
This paper provides an overview of the current Moroccan educational context
that mandates the need for a new paradigm shift in instructional methodology
especially in the field of Teaching English as a Foreign Language (TEFL). The
Strategic Vision 2015-2030 (SV), a document drafted by the Higher Council of
Education, Training, and Scientific Research (Council henceforth). Council, (2015)
calls for reconsidering the paradigm of teaching and learning in the hope of meeting
the pressing challenges and demands of the third millennium. Particularly, this
document focuses on questioning the current instructional practices that prevail in
the Moroccan educational setting, namely the one-size-fits-all approach. This model
is criticized quite often by stakeholders (Council, 2014), yet no concrete action has
been taken. Only highly centralized reform attempts come and go each couple of
years which lack concrete practicality and hence never gain momentum. Instead, the
new paradigm, differentiated instruction (DI) and multimethodology is introduced as
a potential response to the actual position of instructional methodology and as a key
to solving the existing pitfalls of the traditional model to teaching in general and EFL
included. Within this framework, this paper describes the theoretical foundations that
underpin the new paradigm of differentiation namely the theory of learning styles
(Reid, 1995), Howard Gardener‘s theory of Multiple Intelligences (Gardner, 1983),
and the Zone of Proximal Development, as suggested by Vygotsky (1978), and
proposes a model of differentiation in the Moroccan educational context.

2. Context
The Moroccan education system is unequivocally suffering from chronic
dysfunctions characterized by the one-size-fits-all approach to instruction and
assessment along with a prescribed curriculum. TEFL is no exception to this matter
(see Bouziane, 2018). Under the pressures of the national requirements (standardized
textbooks and standardized tests), EFL teachers are likely to prepare one lesson plan
and deliver it to all the classes they teach regardless of the learners‘ mixed abilities
and individual needs, bearing in mind that ―identical tasks won‘t always be a good fit
for everyone in the classroom‖ (Tomlinson & Imbeau, 2010: 54). Not only this, they
also assess students in one similar way without considering the students‘ differences
and sometimes their disabilities. Moreover, teachers tend to know little about the
students‘ socio-economic status, their interests, strengths and weaknesses as there is
no institutional mechanism that requires collecting such information. As a result,
little focus is placed on identifying the personal learning needs of individual students
(Tomlinson & Imbeau, 2010).These unfair practices towards young learners have
resulted in an educational system that underserves, or even ill-serves, them.
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Specifically, languages in general and foreign languages in particular have
always appeared in all the subsequent reforms since the National Charter for
Education and Training (Charter henceforth) was put in place in 2000. They
appeared in Lever 9 in the National Charter for Education and Training (COSEF,
1999), in Project 20 of the Emergency Plan (MoE, 2008), in Lever 13 of the
Strategic Vision (Council, 2015), and in Articles 31-32 of the Framework Law 51.17
(GoM, 2019). Nearly all these reforms focused on two main recommendations:
reinforcing the teaching and learning of the two official languages, Arabic and
Amazigh, especially after the latter was recognized as an official language in the
2011 Constitution, and boosting the teaching and learning of foreign languages with
a particular focus on English over the last five years. However, the challenges related
to language learning in Morocco still persist in languages in general (Bouziane,
2018), in French (Bouziane & Rguibi, 2018), in French and Arabic in the first year
of high school (Council, 2016), in Arabic and French in primary and middle schools
(Council, 2009), and in reading in the 4th Grade (Mullis et al., 2017).

3. Current instructional approach: The one-size-fits-all
The common denominator of all successful educational systems is the attempt to
reduce the prevalence of the one-size-fits-all approach to education. Therefore, there
is a need to rethink traditional approaches to instruction and to revisit instructional
practices in Morocco. For an instructional equity to take place, EFL instructors
should not fail to see students‘ differences and respond to such diversity in different
ways to avoid the instructional flatness, a term coined by John Goodlad to describe
the American classrooms (Orlich, 2001). ―Learning-style teachers teach different
children differently, unlike traditional teachers who teach an entire class in the same
way with the same methods‖ (Haar et al., 2002: 143). EFL teachers are invited to
adopt alternatives to the current model which depends heavily on lecturing as the
primary delivery mode. Instead, a new paradigm of instruction called differentiation
is needed at this juncture in the Moroccan educational history. Differentiated
instruction is mainly based on a variety of instructional skills to accommodate each
and every learner. It also fosters students‘ autonomy as mandated by the English
language guidelines for secondary schools (MoE, 2007). Hopefully, by adopting this
paradigm, the Moroccan school will become a school of equity and quality as
aspired in the Strategic Vision 2015-2030 (Council, 2015).

4. The advent of the Strategic Vision (SV) reform
The current status of EFL instruction in Morocco along with other major
concerns in education has compelled educationalists and stakeholders to react
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proactively. The King of Morocco, Mohamed VI, devoted a whole speech to the
reform of education on 20 August 2013 in which he called for a big reform as the
achievements attained since the implementation of the National Charter of
Education and Training in 2000 and the subsequent reforms remain below the
aspirations of the country. Subsequently, the project labeled the Strategic Vision
2015-2030 (SV) set to take place between 2015 and 2030. The SV is grounded in
three fundamentals for the new school: ―Quality for all, equity and equal
opportunity, individual fulfillment and social progress.‖ (Council, 2015: 8).The
SV aims to bridge the divide between school and society through changing the
dynamics of the whole educational system in an attempt to dismantle the old
vision of perceiving school. The reform is comprehensive in nature, yet it
underscores the need for educational equity both in the content of what students
should learn and the instructional system teachers should use to deliver the
curriculum. The reform also promotes the teaching of foreign languages, English
included, effectively given their importance in a highly competitive twenty- first
century job market. In its first pillar or lever, the SV calls for action to create a
school of fairness and equal opportunity through ―Implementing the principles
of equal access to education, learning and training without discrimination‖
(Council, 2015: 11). It is deemed that such a strategy needs differentiated
instruction to cater for the learners‘ differences, including learners with special
needs. Like the Framework Law, the SV aims to ―ensure that students at the end
of high school: master the Arabic language, communicate in the Amazigh
language, know at least two languages‖ (Council, 2015: 17).

5. The Implications of the SV in the EFL setting
The implications for EFL teachers are various and many. Among these is the
urgent need to accommodate all types of learners who walk daily in the EFL
classrooms gearing their potential towards growth and social progress. It is
undoubtedly clear that high school students in Morocco, like any other students
of the 21st century, live in a world of personalization; however, teachers still tend
to overlook their variance (Tomlinson & Imbeau, 2010). If students learn at their
own pace and their proclivities are well taken into account in a differentiated
way, they will be able to acquire the skills necessary for their integration in the
job market. They will eventually build a positive mindset and climb the ladder of
social progress. To implement the teachings of SV, EFL instructors need to be
aware of, and cater for, students‘ learning disparities and individual needs and
therefore should be equipped with inclusive pedagogical practices like
differentiation and multimethodology. Such awareness implies adopting actions
by which EFL instructors avoid the obsolete ways of language provisions to
cater for all types of learners both in instruction and in assessment.
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6. The call for instructional multimethodology and differentiation
The plea for multimethodology, the use of a variety of teaching procedures,
becomes indispensable in EFL classes in Morocco because students‘ background
experiences differ enormously. Hence, teachers are required to appeal to every
student‘s learning modality and provide enough multimethodological
experiences for them to reach maximum growth (Orlich, 2001). By varying
activities, teachers will accommodate the spectrum of individual differences and
avoid being stuck in the proverbial rut which is the natural outcome of the
‗flatness‘ that characterizes our language classroom in general (Orlich,
2001).Teachers need to adapt their teaching styles to match the learners‘
preferences. Multimethodology is ascribable to an educational philosophy called
differentiated instruction (DI). The latter is defined as ―a collection of best
practices strategically employed to maximize students‘ learning at every turn,
including giving them the tools to handle anything that is undifferentiated‖
(Wormeli, 2006: 3), or, according to Tomlinson (1999: 6), it ―is a total way of
thinking about learners, teaching, and learning‖. Any effective teaching
philosophy in the world should bear in mind students‘ differences and affinities.
In full accord with common sense, teachers must not force-fit students into
ready-made moulds and walk them in lock steps to traverse the same learning
roads (Tomlinson 1999). Eventually, there is an urgent need for DI that takes into
account students‘ differences especially in language classes where students‘
readiness, aptitude, motivation, pace of learning and levels are different. Moroccan
EFL learners should become fully independent thinkers and assume leadership
roles in a highly competitive twenty first century job market. The Official
Guidelines of teaching English in high school urge ―teachers to help learners
develop the necessary skills to become more successful and independent learners‖
(MoE, 2007: 44). DI goes hand in hand with the principles embedded in these
guidelines and also in the SV principles which mandate plurality and equal
opportunities for each and every learner inside and outside the confines of school.

7. Theoretical foundations backing up the need
for multimethodology and differentiation
The rationale behind suggesting multimethodology and differentiated
instruction lies in its underlying theories and practical suggestions such as learning
styles (Reid, 1995, Pritchard, 2009), Gardner‘s Multiple Intelligence theory (MI)
(Gardner, 2011), and the Zone of Proximal Development (ZPD) (Vygotsky, 1978).
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7.1. Learning styles and their implications
One integral part to understanding the urgent need for differentiation in
education is through understanding learning styles and implementing teaching
styles accordingly. Different definitions and categories are provided in the
literature (Reid, 1995, Pritchard, 2009, Hawkar, 2014 among others), but listing
them is beyond the scope of this paper. In general, the reviewed literature shows
that ―When teachers understand students learning styles and adjust their teaching
to those styles, students learn‖ (LeFever, 2004). More effectively, Peacook
(2001: 4), after surveying many previous studies, starts with, and through his
study confirms, the following premise: ―The consensus is that when student and
teacher styles are better matched, students are likely to work harder both in and
outside the classroom and also to benefit much more from their EFL classes‖.
However, it is a hard undertaking to unravel the learners‘ learning styles because
they are the least apparent dimension of individual differences (Orlich, 2001).
Knowing about learning styles helps teachers reach out to all students in their
classrooms and teach them effectively (LeFever, 2004). Likewise, matching
teaching styles with students‘ learning styles is likely to yield better results of
performance (Tomlinson & Imbeau, 2010, Peacook, 2001, Hawkar, 2014). The
way students learn helps them try new things and become motivated to the
learning process. Peacook (2001: 15) suggests a better way of matching teaching
styles with learning styles by saying that ―teachers should strive for a balanced
teaching style that does not excessively favor any one learning style ― rather
that tries to accommodate multiple learning styles‖.
Awareness of learning styles (visual/auditory/kinesthetic) helps instructors
gear their input delivery towards making it appropriate for each learner‘s type
and thus implementing effective teaching. EFL Instructors are invited to increase
their understanding of how learners learn and need to be conscious of individual
learning styles to ensure maximum learning success. ―Effective learning occurs
when instructors affirm the presence and validity of diverse learning styles and
maximize the climate or conditions for learning in and out of the classroom‖
(Sims & Sims, 1995: xi). Similarly, it may reduce failures of learning and
frustration (Peacook, 2001).
Although research suggests that EFL learners prefer some learning styles
(Peacook, 2001), EFL teachers need to use a diversity of differentiated input in
the hope of responding to the mix of the students‘ preferences and strengths
during their learning process. The results emanating from empirical research
partially back up this suggestion as the findings show that the mismatch between
the learning style and teaching style yields insignificant effects on proficiency
and motivation whereas the match shows only limited significant positive effects
on them (Toyama & Yamazaki, 2019). However, Gardner (2011: 408) questions
the match hypothesis and explains that ―students have managed to learn even
38

when lessons are in no way tailored for them, presumably because most curricula
are redundant, and because the students themselves possess an array of
intellectual strengths and strategies on which they can draw‖. More radically,
some skeptics claim that the learning styles theory needs more empirical
evidence informed by more rigorous research based on neuroscience and
cognitive development (Macdonald et al., 2017) and others refer to it or as a
meshing hypothesis with ―no adequate evidence base to justify incorporating
learning styles assessments into general educational practice‖ (Pashler et al.,
2009: 105) or even as a myth and pseudo science based on anecdotal evidence
(Westby, 2019). Details about this debate are beyond this article.

7.2. Multiple Intelligences theory (MI) and its implications
The theoretical foundations of this study are also anchored in the works of
Gardner‘s Multiple Intelligences theory (MI) in which he claims that human
beings possess a battery of intelligences and that intelligence is fluid, not fixed,
and that teachers should cater for all differences within the same classroom when
delivering instruction and designing assessment. Multiple intelligences show
how human beings interact with the world because they represent different
preferences for learning or thinking.(Tomlinson & Imbeau, 2010). Teachers must
nurture all types of intelligences within their classrooms and allow for different
affinities among their learners. Teachers‘ instructional approaches should not
seclude the other types of intelligences. Instead, they should create opportunities
for varied learners because they learn in different ways. Intelligence is variable,
dynamic and multifaceted. Hence, teachers must strive to nurture all types of
intelligences among their learners and align them with the mandated curriculum.
The MI implication for the current research is that teachers must nurture all
intelligences and create rich experiences for each learner. Gardner (1993: 15)
clearly states that: ―It is of the utmost importance that we recognize and nurture
all of the varied human intelligences, and all of the combinations of
intelligences‖. The traditional linguistic and logical way of doing school does not
yield any positive impact on students‘ learning outcomes. Hence, the need for
differentiated instruction that calls for equity and excellence through building
multiple intelligences and nurturing differences among students. He further adds
that our culture had defined intelligence too narrowly. Tomlinson‘s (1999)
critiques state that in order to develop intelligence in schools, educators seem
convinced that only narrow, analytical slices of verbal and computational
intelligence are important. This is the case with our Moroccan schools which
focus on math and drills, the old chalk and talk approach. Gardner (1983),
however, broadens educators‘ understanding of intelligence by suggesting the
MI theory which redefined the Stanford Binet IQ score and our understanding of
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intelligence, and put forward the possibility that each learner has somehow a
potential intelligence that teachers should nurture.
Specifically in EFL classes, many studies report the relationship between
multiple intelligences and learning languages or learning styles. Ansari & Khatibi
(2018) report many studies that show relationship between multiple intelligences and
the language learning strategies, the learning of skills and vocabulary, and
motivation. Then they show that, in Iranian EFL students (n=303), some
intelligences are significantly correlated with some language learning strategies at
the three levels under study, that is elementary, intermediate and advanced. They
report that their results go in-line with previous studies. Similarly, they show that
there is a relationship between multiple intelligences scores and the proficiency
levels. However, they report no relationship between multiple intelligences at
different proficiency levels and gender. Similarly, Baleghizadeh & Shayeghi (2014)
claim that there are significant positive relations between most of multiple
intelligences and social learning styles with varying degrees except between spatial
and musical intelligences and learning style preferences. Akbari & Hosseini (2008)
report that both the Iranian students‘ (n=90) IQ scores and multiple intelligences
correlate positively with the use of language learning strategies. However, when
scrutinized separately, their musical intelligence does not correlate with any of the
learning strategies and the positive correlation occurs only between kinesthetic
intelligence and memory learning strategies. In another study, differentiated
instruction based on multiple intelligences and learning styles has enabled an
experimental group (n=30) to outperform their control peers (n=30) who have
received input without differentiated instruction in learning vocabulary (Alavinia &
Farhady, 2012). More interestingly, cross-culturally driven studies report new
findings. Wu & Alrabah (2009) compare Taiwanese and Kuwaiti students‘ preferred
learning styles and multiple intelligences. They have found that the two groups show
consistent inclination towards some learning styles and that these styles are related to
their multiple intelligences within each group but there are variations across the two
groups. However, the researchers cautiously explain that the variations need further
research to claim that a cultural group is characterized with certain strengths or
abilities in learning styles or multiple intelligences over another.
Teachers have been investigated, too. Starting from the premise that teachers
use teaching strategies that are aligned with their multiple intelligences, Dolati &
Tahriri (2017) conduct a study on how 30 EFL teachers‘ classroom activities are
inspired by their multiple intelligences. They find that only teachers of logicalmathematical type are influenced by their dominant intelligence whereas other
types implement activities that are not influenced by their dominant intelligences.
At the level of perceptions, Savas (2012) investigates the problem of whether preservice English language teachers (n=160) think that learning a language is
directed by linguistic intelligence. Only 3% of them think so, but others think that
all types of intelligences are used in the language learning processes.
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As explained above, teachers are invited to provide multiple-intelligence
inspired instruction. The studies show that there is positive relationship between
multiple intelligences and language learning strategies and styles. Therefore,
teachers should provide input that addresses all types of multiple intelligences.
Such an approach can be developed through differentiated instruction.
Practically, teachers can use the MI inventory developed by different authors to
know or help their students to know about their multiple intelligences. For
example, the ones by Armstrong (2009) whose objective ―is to begin to connect
you to your own life experiences with the eight intelligences.‖ (Armstrong,
2009: 21, see also ibid. pp. 22-26 for adult inventory and pp. 35-38 for students‘
checklist). Similarly, Hironaka-Juteau (2006: 160) believes that ―[D]elivering
instruction based on MI affords students with opportunities to pursue their
strengths‖ justifies why instructors should use MI inventory.
7.3. Vygotsky’s Zone of Proximal Development (ZPD) and its implications
Another integral part of the theoretical conception of this work finds its roots
in the works of Vygotsky‘s Zone of Proximal Development (ZPD) which refers
to "the distance between the actual developmental level as determined by
independent problem solving and the level of potential development as
determined through problem-solving under adult guidance, or in collaboration
with more capable peers" (Vygotsky 1978: 86). In other words, ZPD is about the
intellectual level learners can reach alone on his/her own and the level they can
reach with the help of a teacher or adult. Teachers, then, are required to provide
instructional input within the range of the learners‘ capacities and hence allow
for differentiation. Teaching is meaningful only if it promotes cognitive
challenge. Humans learn best with moderate challenge and through scaffolding
and accommodation within their ZPD until a skill is mastered. Teachers should
align instruction with the learners‘ zone of proximal development. ―Learning
should be matched in some manner with the child‘s [learner‘s in this case]
developmental level. Learning and development are interrelated‖ (Vygotsky,
1978: 85). In Piaget‘s understanding, if the learner fails to learn a given concept,
it means he/she is not in their development stage while for Vygotsky, it means
that instruction was outside ZPD (Orlich, 2001). More importantly, in language
and learning and especially to dissipate any ambiguities, Dunn & Lantolf (1998)
warn against relating ZPD to Krashen‘s i+1 theory which he introduced in
Krashen (1982), and elaborated later in Krashen (1985), on the grounds that not
only are the two theories "non-translatable but also the respective theoretical
frameworks in which each construct is embedded are equally non-translatable,
and hence incommensurable.‖ (Dunn & Lantolf, 1988: 414). However, ZPD has
advantages especially when associated with scaffolding. Shooshtaria & Mir
41

(2014) conduct an experimental study on 30 EFL learners to check the effect of
socio cultural theory, implemented as peer and tutor feedback, on the learners‘
performance. Results show that peers‘ and tutor‘s non-random scaffolding
enables the learners not only to progress significantly in their writing quality but
also to develop their strategy application. In a different skill, namely speaking
Khaliliaqdam (2014) follows how six learners have developed in their speaking
skills after benefiting from activities of scaffolding within ZPD framework. The
learners are reported to develop significantly because they are learning in a
cooperative and supportive atmosphere.
Like the previous theories discussed above, scaffolding within ZPD theory
helps with the learners‘ progress in a diversity of skills. The key approach to
implementing such activities and distributing them appropriately is differentiated
instruction. By doing so, teachers will overcome another challenge of EFL
classes, mixed ability or multi-level classes (Alavinia & Farhady, 2012) in
learning vocabulary (Valiandes, 2015) and in teaching literacy and reading
among others. It is acknowledged that as learners progress, they become more
heterogeneous because their paces of learning differ.

8. Exam Accommodation to differentiate for students (with special needs)
Another indication of the Strategic Vision 2015-2030 is the willingness to
bring about some reform to education in the Moroccan context is thinking about
students with special needs in terms of assessment. According to the ministerial
circular (N:052/15 issued in 2015) and within the framework of the Strategic
Vision 2015-2030, the Moroccan Ministry of Education emphasized on
differentiating assessment for one section of learners which has often been
neglected for decades, namely students with special needs (Council, 2019a).The
recommendations stated in the circular mandate the accommodation of
assessment conditions, especially during national standardized exams
(Baccalaureate exams, both regional and national). The objectives of the circular
are threefold; first, it allows more time for these students to accomplish their
exams. Second, it allows the students who fall within this category to take the
test with the assistance of a partner who is not an exam candidate. Third, it
insists on the availability of an invigilator who is used to sign language and
communicating with the visually-impaired learners.
The loophole of the accommodation circular is that it only talks about
standardized assessment (BAC Exams). It neglects formative assessment during
the school year for persons with any disabilities who remain significant
challenges for classroom teachers. The best alternative is to administer
assessment that meets these students within the framework of DI. Similarly, EFL
instructors are required to fashion out assessment tools that cater for all types of
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learners in their classrooms. More (action) research is badly needed in this area
to share best practices especially those related to dynamic assessment and
assessment literacy. By doing so, they will meet the reform principles which are
mainly based on equity and quality.

9. Implications
Although the Higher Council for Education Training and Scientific Research
(Council, 2019b) has suggested indicators for a follow-up of the implementation
of the Strategic Vision 2015-2030, they need to know how to gauge pedagogical
impacts. The Council has developed the National Index of Development of
Education which includes equity (50 indices), quality (50) and promotion of
individual and society (57). This index assesses the outcomes rather than the
process of getting to these outcomes. The assessed period of 2015-2018 shows
that only equity has reached a reasonable percentage. ―The origin of the
development deficit of education in Morocco comes mainly from the quality of
education and specifically from the sub-dimension of the acquired school skills
by the students who have long struggled to catch up the delays the country has
accumulated in this matter.‖ (Council, 2019b: 5). Thus, the deficit lies in the
teaching and learning for which differentiated instruction can be a promising
solution. The various surveyed studies confirm the positive impact of this
approach on the quality of education in general and of EFL in particular.
To implement the differentiated instruction in Morocco, there is an urgent need
for inserting it both in pre-service and in-service training. The curricula of preservice training do not include differentiation as a module. Rather, it is left at the
lecturers‘ discretion to cover it and it should become systematic and institutional.
The training curricula should include, in addition to a reasonably comprehensive
input on the theories related to differentiation together with the characteristics of
the Strategic Vision, the adopted approaches in the literature. For example,
Valiandes & Neophytou‘s (2017) model suggests that their Teachers’ Professional
Development Program for Differentiated Instruction (DDP) should transform
"instruction into a dynamic, pleasant, satisfying, self-regulated, and effective
process based on students‘ needs and characteristics" (Valiandes & Neophytou,
2017: 123). More specifically, a systematic DDP should cause changes at the
levels of the teaching practices, students‘ achievements, and teachers‘ attitudes and
perceptions towards differentiated instruction. Another model examines theory and
research providing support for a differentiated instruction model that addresses
―student readiness, interest, and learning profile for a broad range of learners in
mixed-ability classroom settings.‖ (Tomlinson, et al., 2003: 119). These authors
list the hallmarks of an effective model of a differentiated instruction program
which should be proactive, flexible, knowledge centered, and especially learner
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centered. Added to these features of a teacher training model, a model in New
Zealand highlights the role of technology in self-directed learning which will free
teachers to customize their input to respond to the learners‘ needs (Ashton, 2017).
Another implication has to do with the use of technologies in a DI program.
As it is noticed, the DI is too demanding in terms of students‘ follow up and
needs detection. A learning management system (LMS), such as Moodle, which
features a powerful tracking system, flexibility of assigning tasks to individuals
or groups or the whole class together with setting competencies and providing
students with checklists to follow their progress, will pave the way for selfdirected learning. This platform also supports collaborative and supportive
learning. Perhaps the ultimate application in an LMS which will help with DI is
dynamic assessment. An example of such online applications is provided by
Ebadi & Rahimi (2019) and Vakili & Ebadi (2019) using Google Docs.
A more important implication in Morocco is the call for more research on DI.
The topics of this research include the problem of whether the Moroccan learners
share some learning styles and multiple intelligences; whether the teachers‘
inputs and classroom management practices are aligned with the learners‘ needs;
whether the implemented textbooks cater for the Moroccan students‘ learning
styles and multiple intelligences; whether teachers are inspired by literature as
reflected in their perceptions and attitudes towards DI; which model should be
suggested for teacher training; and which technology to use in DI. Investigating
these topics implies that alternatives will be put forward.

10. Conclusion
A deep reflection on the practices of EFL teaching in Moroccan secondary
schools shows that it needs some change to meet the immense students‘
differences. EFL teaching in Morocco should adhere to the major orientations as
set in the Strategic Vision 2015-2030. In order to do so, EFL instructors who still
cling to the traditional one-size-fits-all approach should shift to DI in order to
better serve their students. It has been raised in this article that Morocco has not
yet put its teaching staff in the track of DI, and he latter is timidly introduced in
teacher training programs. It is strongly recommended that the stakeholders should
put DI as an approach to all the subjects. Morocco has already tried approaches
such as teaching by objectives in the 90s, competency-based instruction in early
2000 and integrative approach which was abandoned a few years ago, but all of
these have not yielded any good results, though their appropriate implementations
need to be empirically investigated. Alternatively, and in the absence of any
adopted approach so far, DI seems to be promising. By adopting it systematically
and providing adequate training in its foundations and implementation, EFL not
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only will thrive but also meet the national major orientations and above all meet
the UN Goal 4 requirements of the 21st century skills.
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DIALOGUE IN VIEW OF HUMAN CARING
Abstract: This paper seeks to explore the elements for an anthropology of dialogue that can be
offered through an anthropological deepening of rhetoric. From the attention that is due to the
interlocutor as a person, we obtain—in the light of both the philosophy of care and the theory of
politeness—a particular approach to the notion of service. This notion, made ambiguous by our
modern sensitivity, receives a new reading when it is interpreted in the sense of ‗care‘. In recalling
the ancient roots of the notion of person, it is revealing how much the recent relational sociology
offers to conceive dialogue as a relational good, a human good that only can be made together. The
conditions for reaching this specific approach are recent, even if the fundamental notions (relation,
person, service, care) are rather old.
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“Y Cortés le replicó muy buenas razones, y el
Montezuma le respondía muy mejores.” (Díaz del
Castillo 2005: 35-36)
“Cortes answered him with excellent arguments,
which Montezuma countered with even better.” (Díaz
del Castillo 2007: 246) – November 14th, 1519.

The notion of person has a long history, evolving through the centuries. Often
we forget that person, as we are accustomed to conceiving it, namely implying a
sensitivity to human dignity and a sense of duty to respect everyone, neither
existed in every age nor in every culture. Obviously, this is not the moment to
reconstruct this history, not even in synthesis. One should bear in mind its
relevance, however, in order to understand a further step in its development: the
current place of care in the conception of what is human. Putting these notions
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together is an appropriate task for an anthropological rhetoric, which is the
profile of this paper (cf. Agnetta et al. 2018).

The ambiguity of service
The term ―care‖ is subject to divergent interpretations as it intersects with the
ambiguous conceptual field of ―service‖. In Western society, serving is generally
frowned upon, as it seems to be incompatible with human dignity. At the same
time, society is full of demands for and offers of service. This is the tertiary sector
of the economy, better known as the ―white-collars‖. In an evaluation of the action
of serving, thus, it depends very much on the rhetoric one uses to talk about it.
The verb ―to serve‖ comes from Latin, and hence, shares the same root with
the Latin languages (Fr. servir, It. servire…). Properly, it means ‗being slave‘
(Lat. servus) and, in this sense, it functions as an intransitive verb. It can also be
used as a transitive verb when accompanied by an object which, in this case, is
the served person.
Servitium was the ‗condition of slave‘, and the corresponding service (Fr.
service, It. servizio…) meant the actions of one who serves as slave. The wide
spectrum of meanings of serving eventually led to its usage in less harsh terms,
ranging from meaning a ‗servant‘, without any connotations of slavery
(monarchies, feudal system), to the current meaning of tertiary sector of economy.
Metonymically, service means also objects, sets of objects, events, etc.: table
service, room service, divine service… Such meanings are metonymical in the
origin, but already lexicalized.
The negative perception of this notion is the lack of autonomy, proper to
slavery. Autonomy is an intrinsically relative notion (what is autonomous is
autonomous from something), and therefore, one could also negatively perceive
any service carried out by a servant (who is subject to a sovereign), or even a
service offered by an employee. Sometimes the use of service highlights the
quality of being free (gratis); sometimes it implies a regular paid job.

Some examples
To illustrate the common negative perception of service here, it helps to look
at two revealing anecdotes. During a conference in Göteborg, 2001, I attended a
social dinner without waiters. The food was wonderful at the Feskekorka (Fish
Market), it was a real dinner party, but without waiters. When I asked my
colleagues around why (as it was a little strange for me), they responded with
another question: ―Why should you eat while they are working‖?
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Another instance occurred some years before, when an Argentinean
philosopher was in Mexico for a conference. At one point, he saw in a square some
shoeshiners and expressed to his accompanying colleague his total rejection of
going to them: ―Imagine, someone at your feet working for you…‖ Hearing later
about this story, I observed the work of shoeshiners. I realized that the clients are
low-middle class people like the shiners themselves and, as the shiners want to
work, I suggested: ―Give some work to them, have a good conversation with them
to show your respect, and pay two or three times what they ask…‖ It would be
ironic to have such a great respect for them, and yet not support them in their much
needed work. For the soundness of this argumentation, recognizing the intrinsic
dignity of the concrete job is essential: it is obvious that the same thing cannot be
said for drug trafficking or for prostitution.
Personhood
Autonomy is very relevant to the notion of person. In a philosophical
analysis, the matter concerns the relationship between means and ends. The
person as an end in himself/herself, and not as a means, is constitutive of
Western culture. Kant is often quoted when one tries to formulate this notion,
usually citing his well-known maxim: ―Act in such a way that you treat
humanity, whether in your own person or in any other person, always at the same
time as an end, never merely as a means‖ (2002: 230).1
―Always as an end‖ is very clear, unlike the following words ―Never as a
means only‖, because ―merely‖ is often forgotten. Sometimes Kant is quoted
without this adverb, but more meaningful than this oversight is the fact that the
predisposition of Western culture, or the instinct one could say, functions
without this ―merely‖. To be a means, however, is not per se in contradiction
with being a person. What is in contradiction with this is to be merely a means,
i.e., not to be an end in oneself.
Here lies the difference between things and persons. The former are means
(and only means), while the latter are ends (but could be also means). This is the
basis for the well-known concept presented in the common sayings, such as
―Persons are to be loved, things are to be used‖; or, ―Love the persons, use the
things‖. Negatively put, ―Don‘t use the persons, love them; don‘t love the things,
use them‖. This is one step toward understanding the notion of care and the
meaning of dialogue for human person.
Nevertheless, this notion of person and the consciousness of a person‘s
dignity are older than Kant. Saint Augustine explains the same concept in an
1
―Handle so, dass du die Menschheit, sowohl in deiner Person, als in der Person eines jeden
andern, jederzeit zugleich als Zweck, niemals bloß als Mittel brauchest‖ (Kant 1911: 429).
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eminently rhetoric work. In a classification of all that there is, he says that
everything falls under one of these three cases:
There are some things which are to be enjoyed (quibus fruendum est), some which are to
be used (quibus utendum), and some whose function is both to enjoy and use (quae
fruuntur et utuntur). […] To enjoy a thing is to rest with satisfaction in it for its own sake.
To use, on the other hand, is to employ whatever means are at one‘s disposal to obtain
what one desires, if it is a proper object of desire (1995: I.4.4).

As regards the content of Augustine‘s classification, subjects to be enjoyed are
only three: Father, Son and Holy Spirit. That is: persons, eternal persons, notcreated persons. Subjects to be used are: things or objects. ―Those things which are
objects of use [istis quibus utendum est] assist, and (so to speak) support us in our
efforts after happiness, so that we can attain the things that make us happy and rest
in them‖ (Augustinus 1995: I.3.3). Subjects that enjoy and use are the angels and
human beings, that is: created persons. (Both are also enjoyed and used. While this
is clearly Augustine‘s thought, he does not explicitly say this in the quoted work.)
The reluctance before the notion of service could find its anwer here, as these
notions (end, means, person, thing) are the resources to understand the relation
of service to human dignity. The entire spectrum of autonomies and lacks of
autonomy are to be framed within these parameters. The notion of person itself
brings with it a sense of service. It is significant that, in the exposition that
follows, ―service‖ could often be substituted with ―care‖, because the philosophy
of care is now a light making visible a new understanding of personhood. (To be
clear: service and care are not equivalent. For example, divine service is not care,
at least in monotheistic cults.) The main reluctance comes from the abbreviated
version of Kant‘s words: we are proud to be considered ―always as an end and
never as a means [only]‖. Tracing the origin to such a sensitivity as described in
Kant, the door was initially opened by the Cartesian division, namely, between
res cogitans and res extensa. The human person, of course, feels himself to be
res cogitans. Everything discovered within, on the other hand, that is obviously
res extensa, is embarrassing, it is an object of shame.

Embodied minds
Not only the purely physical properties of human bodies make men feel as res
extensa, but also their animality. One does not have to think like Descartes that
animals are machines (cf. 1902: 56; cf. Cottingham 1978) to feel embarrassed:
the problem is the animality, even an animated animality. Freud offers a proof
for such modern sensitivity, considering as an outrage (Kränkung) the idea of
man belonging to the same kind as the animals. In Freud‘s own words: ―when
biological research robbed man of his apparent superiority under special
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creation, and rebuked him with his descent from the animal kingdom, and his
ineradicable animal nature‖ (Freud [1916-17] 1920: 247).
One aspect of the philosophy of care regards the awareness of the human‘s
embodied condition, which is lost in modern times. The title of a book by
Alasdair MacIntyre is very revealing in this sense: Dependent Rational Animals
(1999). Dependence does not only refer to extreme or pathological situations but
also, first and foremost, to all of ordinary life, since the need to eat, drink, rest
and many other needs are met by the human community. This is also the proper
place for dialogue. ―We are minds, and therefore we dialogue‖, is a spontaneous
way to think, and while not quite wrong, the human person is not pure mind, but
embodied mind. This distinction is decisive for the nature of dialogue.
The terms dependence, vulnerability and need, each express with slight
variations the same aspect of the human condition. Need is a relative notion.
Basic needs are not the only real needs. MacIntyre writes:
What someone in dire need is likely to need immediately here and now is food, drink,
clothing and shelter. But, when these first needs have been met, what those in need then
most need is to be admitted or readmitted to some recognized position within some
network of communal relationships in which they are acknowledged as a participating
member of a deliberative community, a position that affords them both empowering
respect from others and self-respect (MacIntyre 1999: 127).

The freedom from first needs is real freedom, human freedom. The need to
eat continues, however. Beyond that, man also needs human relationships, and
human community in which the members communicate in various ways, among
which is dialogue. A ―deliberative community‖ obviously needs this dialogue.

Relationality
The notion of person is founded on relation, and the theological roots of this
foundation are very old (see Saint Augustine). This notion has been fruitful in
anthropology and ethics through the centuries, but not so much in sociology.
The relational turn in scientific thought (episteme, method, praxis) is relatively recent.
Although we can find several relational elements in the thought of many classical
philosophers (Plato, Aristotle, Saint Augustine, Aquinas) and modern ones (Hume, Locke,
Hegel and others), the relationality we now speak of in a reflexive sense becomes
conscious and thematized only in the 20th century (Donati 1991: 14).

According to Donati (1991: 151), the rise in focus on relationality occurred
recently in our society, and it is the tertiary sector. It consists of the production of
relational goods, that is, not produced by the state or the market. ―Common good‖,
in the context of relationality, is not understood as a good that belongs to several
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persons, maybe even to all persons, but rather ―a good that can be produced only
together, no one can be excluded to be a part of it, it cannot be divided and it is not
conceivable as the sum of individual goods‖ (Donati 1991: 156).
The main point in this text is ―produced together‖. While gas, electricity,
water etc., are the sum of individual goods, and in this sense are ―common‖, they
are not produced together. In this case, men would produce together two
homogeneous parts of a quantitative totality, but what is produced is the same. In
a relational good men produce integral parts, like the parts of a house. For
instance, without a roof the construction would not be a house, just as it would
not be a house without any of its other parts. Friendship, love, family, society are
relational goods. Further, Donati concludes that human life is a relational good,
as well as its quality.2 One can easily deduce, thus, that all cases of care fall
under the field of relational goods. ―Taking care‖ is always of someone (or of
something, but not in proper sense), that is, there has to be someone who gives
the care and someone who receives it. Eva Feder Kittay highlights the essential
role of the cared for in order for care to be complete (the creation of the
relational good), namely, by graciously accepting it (cf. Kittay 2014: 39).

Dialogue
Dialogue is a prime case of relational good. Dialogue is only produced by a
certain togetherness of human persons. Cognitive exchange between humans
cannot be conceived as a supplement of knowledge because what is known
through others is much more than what one knows by direct experience. The
form of this exchange is dialogical because of naturally differing perspectives i.e.
the plurality of views and interpretations, consequence of the human condition.
Human language offers a highly complex syntax to express such a plurality of
views and interpretations as well as a subject‘s relation to the content, captured
by the notion of subjectification. For example, consider the amount of
information contained in a sentence like ―They must be afraid of us‖: while
something about the subject is said, it is only through the mediation of speaker‘s
knowledge and inference. There could be a volitional element in the mediation
too, and also the presence of modalities (necessity, possibility, etc.). Related to
2

―Perché posso dire che la vita umana del bambino che deve nascere è un bene comune per
l‘Alter (generalizzato e non generalizzato) e non solo un diritto di quel particolare bambino? Perché
posso dire che è un bene comune della madre, e del padre e di quelli che gli stanno intorno? La
risposta è: perché tutte queste persone hanno qualcosa in comune che è appunto la relazione che le
lega, e questa relazione ha i suoi diritti che non possono essere manipolati, colonizzati o calpestati in
qualunque modo, perché se si calpestano questi diritti, quelli delle relazioni sociali, viene distorto
completamente il senso dell‘individuo come persona umana e quindi, necessariamente, si va contro la
vita umana e tutto ciò che è bene comune nella società‖ (Donati 1991: 157).
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this is the Theory of Mind (ToM), namely, the ability to attribute mental states to
others, which is the first step in understanding that the beliefs, desires or
perspectives of others are different from one‘s own (cf. Abraham 2012: 24ff).
A further element that helps to illuminate the place of dialogue in human life
comes from Margaret Archer‘s theory about the origin of social agency. She
claims that to be human depends on one‘s interaction with the real world, first of
all with other persons. Yet, this relationship is only possible because it is
preceded by an internal conversation. There is a consciousness, a reflexivity,
which also explains why the worst loneliness is that which occurs even when one
is among other persons (Archer 2003: 105ff).
In Nahuatl—Mexican language—an expression that signifies ‗being in this
world‘ is ―tlalticpac tenahuac‖, literally ―on the earth next to people‖ or ―beside
someone‖. A poem by Nezahualcoyotl (1402-1472) captures the cruel experience
of loneliness when he had to flee to save his life. A typical translation of his verses
might run: ―I remained abandoned on the earth‖, in which ―on the earth‖ translates
the aforementioned expression. Thus, the entire phrase would be: ―I remained
abandoned on the earth next to the people‖ (cf. Garibay 2000: 57). In this manner,
―abandoned next to the people‖, or, ―alone beside someone‖, is in fact the dramatic
reality of loneliness. This oxymoron is an absolute reality in human condition.
Another example of this oxymoron is found in the film Babel (González
Iñárritu 2006). One of its characters, a Japanese girl named Chieko, is searching
for friends and just in the middle of a crowded party in a nightclub she discovers
her total loneliness.
Besides man‘s rational and linguistic characteristics, according to the most
traditional definition (logos means not only ‗reason‘ but also ‗word‘), relationality
must also be included to complete the framework for an anthropology of dialogue.
A relationality, moreover, closely linked to language. According to Archer‘s view,
―internal conversation‖ with oneself makes possible conversation with others. She
goes further even, saying the characteristics of one‘s conversation with others
depends on the profile of one‘s internal one, identifying four main types.3
―Rational animal‖ is a common definition often considered complementary to
―political animal‖. The definition, on the other hand, in three concepts ―dependent
rational animal‖ is arguably more expressive than ―political rational animal‖
because it denotes the reason for the political link between human beings. In a
hypothesis considering pure minds (angels, spirits, etc.), it would be difficult to
imagine them without any contact. They should have a much clearer and more
complete communication than human beings! It would not be based upon a need,
however, a need for each other which, in the case of the human person, stems from

3
The communicative reflexive members of the society, the autonomous reflexives, the metareflexives and the fractured reflexives (cf. 2003: 153-341).
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nature being both body and mind. In short, dependence as an essential constitutive
of humanity turns care into a general vocation for all human beings.

Care and politeness
Among the many issues in an anthropology of dialogue, a pragmatic one seems
to be central. If care is required for human fulfillment (the human being understood
as ―dependent rational animal‖), what is the linguistic notion most related to care? It
seems accurate to suggest it would be politeness, whose object is management of the
image: that of the others and one‘s own (cf. Jiménez Cataño 2014a). It is true that in
common use the terms ―politeness‖ and ―care‖ are found at the extremes of minimal
and maximum of personal involvement, being polite as ‗just polite‘ and being
careful as ‗having a real committed kindness.‘ Yet the most classic explanation of
politeness (cf. Brown-Levinson 1987: 61) speaks of ―maintaining face in
interaction‖ and points out heedfulness as the decisive notion for understanding
politeness. On the other hand, care has a wide range of involvement and in the most
significant definitions the verb ―maintain‖ is recurrent: ―activity that includes
everything that we do to maintain, continue, and repair our ‗world‘ so that we can
live in it as well as possible‖ (Fisher-Tronto 1991: 40), which coincides with the
notion of care offered in advance by Heidegger ([1951] 2000: 151), in the sense of
maintaining things in their essence.
Saving someone‘s face when dealing with threats is itself an act of care. Human
beings take care of each other, in different ways and on various levels, also in
relationships which do not necessarily entail actions such as cooking for others,
giving others a lift, etc. Human beings taking care of each other mostly means
taking care of one‘s image, of one‘s face. When someone takes care of another
one‘s face, they take care of the other, because face and person form a unity:
A human being has not only a body but also a face. A face cannot be grafted or interchanged. A
face is a message, a face speaks, often unbeknown to the person. Is not the human face a living
mixture of mystery and meaning? We are all able to see it, and are all unable to describe it. Is it
not a strange marvel that among so many hundreds of millions of faces, no two faces are alike?
And that no face remains quite the same for more than one instant? The most exposed part of the
body, the best known, it is the least describable, a synonym for an incarnation of uniqueness.
Can we look at a face as if it were a commonplace? (Heschel 1965: 38).

This text clearly shows how the symbolic dimension of the face is twofold: it
stands for the whole body (and so for the whole person as well) and at the same
time it stands for the image of the person. Best known for his ethics that starts
from a phenomenology of the face is Emmanuel Lévinas, according to whom the
primordial meaning of the face is ―Do not kill me‖ ([1984] 1990: 8-9). Let us not
go into the question of why the meaning is not ―Love me,‖ which would imply
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an untimely digression, but we realize that both in the positive and negative
formulation, the face carries a call to attention, it is a founding fact of our
awareness of otherness (cf. Jiménez Cataño 2014b: 323-328).4
The well-known notion of face in a pragmatic context, namely, ―the public selfimage that every member [of the society] wants to claim for himself‖ (BrownLevinson 1987: 61) opens one‘s vision to the two sides of dialogue: the internal
conversation and the public one. Politeness and its strategies to protect ―the face‖
focus mainly on the face of the others. The theory of Rong Chen (2001) regarding
―self politeness‖ was seen as something new. If the face that politeness defends is
foremost that of others, and the awareness of what face is (desire for agreement or
desire for autonomy; cf. Brown-Levinson 1987: 13) refers to one‘s own face,
where does the transition take place from one‘s own face to that of others? In
addition, why do humans defend another‘s face? Just for convenience‘s sake,
thinking, ―if I protect anothers‘ faces, they will protect mine‖?
Our notion of ‗face‘ is derived from that of Goffman (1967) and from the English folk term,
which ties face up with notions of being embarrassed or humiliated, or ‗losing face‘. Thus
face is something that is emotionally invested, and that can be lost, maintained, or enhanced,
and must be constantly attended to in interaction. In general, people cooperate (and assume
each other‘s cooperation) in maintaining face in interaction, such cooperation being based on
the mutual vulnerability of face. That is, normally everyone‘s face depends on everyone
else‘s being maintained, and since people can be expected to defend their faces if threatened,
and in defending their own to threaten other‘s face, it is in general in every participant‘s best
interest to maintain each other‘s face, that is to act in ways that assure the other participants
that the agent is heedful of the assumptions concerning face given under (i) above. (Just what
this heedfulness consists in is the subject of this paper.) (Brown-Levinson 1987: 61)5

Here one finds the aforementioned sensitivity to feel that the person and their
image form a unity. Furthermore, ―vulnerability‖ is one of the terms used as an
alternative to ―dependence‖ and ―need‖. Human beings are vulnerable in the
vulnerability of their faces. This specific vulnerability is a common property and,
as regards relationship, vulnerability is mutual, as well as the protection or care
offered to each other if heedfulness is present. Brown and Levinson present the
mutual character of vulnerability and of the offered care in a quite descriptive
way. What is this heedfulness? Why are human beings heedful, or at least
possibly so? This is a matter of fundamental rhetoric (cf. Oesterreich 1990):
heedfulness is goodwill, and the best way to obtain the goodwill of one‘s
interlocutor is to show one‘s own (cf. Jiménez Cataño 2014a).
4

Another consideration that we cannot afford here is the complementary value that Lévinas‘
anthropology represents in relation to the philosophy of care, which sees first and foremost the
mother and the teacher as models of caregiver. In his development of the notion of otherness, for
the articulation of the ―I‖ and the ―you‖, Lévinas thinks primarily of fatherhood ([1961] 1984: 244247; [1980] 1989: 85-89).
5
The ―i‖ section is the definition of face and its two forms, negative and positive (Goffman 1967).

56

The fact that communication is obtained through speaker‘s and hearer‘s goodwill
fulfills the essence of relational good. This is the common good in the sense that
―your good is my good‖. Therein lies the human vocation to care. People can have
many possible vices, and everyone, even without being villain, can be more or less
careless, selfish, or overbearing, and maybe, even when individuals are not always
ready to help, they understand and recognize that the lives of others are calling them
(cf. Jiménez Cataño 2018). One reacts to them according to many circumstances,
such as one‘s own politeness profile, one‘s own dominant face, and so on.
Two basic common goods are present in human dialogue, the second in
narrower sense of relational good: a) the content (knowledge, truth, information,
etc.) and b) the relationship between persons. Both were already present from the
very beginning of the politeness theory. These two goods, in fact, are the departing
point for Lakoff‘s maxims (―be clear!‖, ―be polite!‖), explaining that, ―in most
informal conversations, the actual communication of important ideas is secondary
to merely reaffirming and strengthening relationships‖ (1973: 297-298).

Concluding remarks
For an anthropology of dialogue that takes into account recent developments
in the philosophy of care and linguistic pragmatics, a decisive element is the
notion of the person and what derives from it from a social point of view, i.e.
interpersonal relations. The relation cannot be of pure utility. This is the place of
relational goods, hence that of acts of care and dialogue. (We have set aside the
acts of care whose object is not a person, and the possibility that the care is not
carried out by a person.) An act of care exists in the relationship between two
persons, to such an extent that it is claimed that the act is not complete if the
cared person do not receive it (cf. Kittay 2014). It is quite obvious that dialogue
exists in the relation between two persons as well: also dialogue is produced
together. A dialogue that is cut off because of an interruption will be cut off, but
it is a dialogue; if there is no interlocutor, there is no dialogue.
Human beings need, for their flourishing, interaction with other humans (cf.
MacIntyre 1999: 67-68), which happens mainly through dialogue. Our knowledge
of human life owes much to our dialogues on human life. When we want to
indicate the necessary characteristics of this dialogue, we necessarily have recourse
to qualities that belong to care. On the other hand, the identification of the self and
the other (their presentation, their image) is so relevant that necessarily a dominant
aspect of this care concerns the face. Much of the image of ourselves that we have
comes from what others say about us, from our face mirrored by others and
elaborated through the internal conversation.
Such a type of care, concerning the image, can be considered to some extent
already developed thanks to the theory of politeness. This is priceless material
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that has been developed over the last almost 50 years. However, anthropological
analysis can enrich this material, which is most often descriptive.
Hence politeness, as care of the image, is less superficial than it might seem
(and as some common formulas present it, such as the contraposition between
being and appearing, the ―culture of appearance‖, and so on): care of the image
can itself be care of the person. ―I am my image‖ has the same value as ―I am
my body‖. But it is also a universal experience that we see at the same time that
image as something we have, and we can manage it as something different from
us. It remains for other reflections (which are already underway) a specific study
on the distance between the public self-image everyone wants to claim for
himself (cf. Brown-Levinson 1987: 61) and the reality of things, yet the care of
one‘s own image, although susceptible to corruption, is care of oneself, and the
care of the image of others is care of the person, the most ordinary and universal
that we can usually offer. Care will be all the more effective the clearer the
acknowledgement (even implicit) of the personhood—and therefore the respect
due—and in this awareness the realization that the aspects of dependence are not
the ―non-human‖ of the person but deeply human realities can be decisive.
A high percentage of the actions of care that we can offer each other take
place in dialogue, particularly those that have to do with care of the image. In
this area is difficult for us to recognize the traits of service, rather beyond the
content of the conversation, a dynamism takes place that in its minimal
expression is recognition of the other as a person. Just as there is a wide range of
involvement that responds to the concept of care, so need is not only ‗dire need‘.
There is also the real and human need of being recognized in communal
relationships (cf. MacIntyre 1999: 127), in a deliberative community, as we read
in the epigraph that opens these pages, taken from a dialogue that just turned 500
years old which shows in a nutshell the recognition, and mutual legitimacy, of
the common rationality and dignity. Actual sharing of ideas is really secondary
to the relationship to be reaffirmed and strengthened.
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FOLK ETYMOLOGY: ESCAPE FROM THE UNKNOWN, THE
OBSCURE AND NOTHING MORE?
Abstract: The mechanism of folk-etymology has received considerable attention from both
laymen and those scholars that are busy analyzing natural languages, and although much has been
said about the issue of determining the scope of the phenomena the mechanism encompasses, and
the way the instances of its operation can be classified, many questions remain unanswered. In
linguistic tradition, folk etymologizing is usually viewed as being motivated by the natural human
wish to escape from what is illogical and obscure, and so it is viewed by, for example, Rundblad
and Kronenfeld (2000). Yet, we are convinced that one may point to other motivating forces
operative here, the forces that lie within the scope of broadly-understood ideology and
provincialism-shunning aesthetics.
Key words: folk etymology, obscurity in language, change of form, provincialism-shunning aesthetics

1. Introduction
From the moment we begin to speak a language, be it in our native or foreign
tongue, we somewhat intuitively and subconsciously divide the words we
encounter into those that may be classified as ones that sound and look familiar,
and – on the other hand – those that sound and look unfamiliar and alien, and
hence need good breeding towards domestication. The words whose looks we
find unfamiliar are on various occasions subject to creative intervention, the aim
of which has been traditionally determined to be a way to escape the air of
unfamiliarity, illogicality and obscurity. This is done by means of folk etymology
that – in speaking in layman‘s terms – consists in bending and twisting words
with the objective of making them sound and look logical and familiar to our
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ears and/or eyes, though language – much to the chagrin of us all – is by all
means far from being logical, and obscurity is if not its second name, then at
least one of the major characteristics. In linguistic tradition, the application of the
mechanism of folk etymology is usually viewed as being motivated by the
natural human wish to escape from what is illogical and obscure, and so it is
viewed by, for example, Rundblad and Kronenfeld (2000), which till this day
remains one of the most interesting works on the subject published in recent
decades. Yet, we feel that one may point to other motivating forces operative
here, the forces that lie within the scope of broadly-understood ideology and
provincialism-shunning aesthetics.

2. Behind folk etymology: The motivating forces
The concept of folk etymology is one of the oldest in linguistic science; it was
first popularized by a German linguist Ernst Förstermann in the middle of the 19th
century in the first volume of his Über die Volkesetymologie (1852). As recently
pointed out by Ziegler (2015), till today the concept remains one of the most
poorly defined ones in linguistics, as – apart from being used synonymously
alongside with the term popular etymology – it is frequently used interchangeably
with such qualifiers as unscientific etymology or false etymology.
A long time ago Sturtervant (1947: 118-119) stressed that one of the main
reasons why we all tend to analyze and reanalyze words we hear is that our
analysis of lexical items is an essential part of understanding what we hear, and
although this kind of analysis in no way determines the meaning of words, such
analysis is nothing else but habitual with all language users, and is, therefore,
likely to mislead us at any moment. Fair enough, one of the motivating forces
behind folk-etymogizing is the desire for maintaining successful communication,
but – as we shall try to show further on – one may point to other extralinguistic
somehow hidden motivations, namely those that may somewhat justifiably be
argued to come under ideological and doctrinaire anti-provincialism labels.
Obviously, the use of obscure words and expressions may impair language
communication, and – as argued by Rundblad and Kronenfeld (2000) – the
ultimate causa movens behind folk-etymologising should be sought in the maxims
formulated within Keller‘s (1994) invisible hand theory which singles out two
general maxims of action that guide and influence our linguistic behaviour, that is:
Maxim 1: Talk in such a way that you are not misunderstood,
Maxim 2: Talk in such a way that you are understood.
Note that Maxim 1 and Maxim 2 are in no way equivalent because being
misunderstood is not the contradictory opposite of being understood (see Keller
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1994: 94). Rundblad and Kronenfeld (2000: 31) argue that the main reason why
folk-etymologies occur is that language users, for reasons of clarity and
efficiency, make every attempt to adhere to the maxims in order to be certain that
what they are trying to communicate will be both understood and not
misunderstood. The ultimate roots behind the operation of folk etymology are
summarized by Rundblad and Kronenfeld (2000: 19-20) in the following way:
Folk-etymologies often begin as highly individual constructions, but yet seem to conform
to some kind of collective reality; because of this language users can accommodate to folketymologised words with apparent ease. […] Folk-etymologies also facilitate the
elimination of the confusion and obscurity often introduced by the individual and
historically accidental processes used in the construction and usage of words […].

In pursuit of clarity and communicative ease, language users either tend to
refrain from using the opaque lexical elements, or they make every attempt to
ease the troublesome opaqueness of the word. To use the wording of Kamboj
(1986), one may say that the main driving force behind the operation of folk
etymology is the desire to motivate what is, or has become opaque in language.
The attributive element folk- that is the constitutive element of the terminological
unit is applied here in the sense ‗relating to or originating among the (common)
people‘, as evidenced by such English combinations as folk art, folk dance, folk
medicine and folk tale. Let us stress that we are all affected by the power of folk
etymology that in its essence may be defined as a type of gravitational pull
towards a familiar or logical spelling and/or sound. The common conviction is
that similarity in sound plays the most important role in the mechanism of folk
etymology (see, for example, Wundt 1900, Stern 1931, Sturtevant 1947,
McMahon 1994, Ziegler 2015). The mechanism discussed here is usually
discussed in the context of analogy defined by McMahon (1994:70) as a:
[a] process primarily concerned with the link between sound and meaning, which combine
to express particular morphemes or meaningful units. The task of analogy is then to
maintain this link by keeping sound structure, grammatical structure and semantic structure
in line, especially when sound change might have made their relationship opaque.

The history of research in diachronic semantics shows that – depending on
the linguist and/or the linguistic orientation – the mechanism of folk etymology
has been regarded as a type of formal innovation and/or semantic innovation. In
his seminal work Meaning and the Change of Meaning Stern (1931) discusses
folk etymology as part and a type of analogy, and the author lists analogy as one
of the seven categories of his typology of meaning alterations. Ullmann (1962)
includes folk etymology among his changes brought about by linguistic
innovation along with other mechanisms, such as metaphor, metonymy and
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ellipses. More recently, Waldron (1979:140) treats cases of folk etymology as
one of the types of change of form which may lead to change of meaning.
Truly, one of the consequences of false etymology is the fact that the reanalysed and phonetically and/or morphologically reshaped words may change
their meaning, because after the form of a word has been altered into another,
which resembles that of a familiar word, it is easy to endow it with the meaning
of the latter, and the semantic re-shaping follows route de suite. For example,
Russian verstak ‗carpenter‘s bench‘, that ultimately goes back to German
Werkstatt, received its present-form by analogy with Russian verstat ‗to arrange
typeset pages in order for printing‘, while Latin vagabundus ‗strolling‘ yielded
Spanish vagamundo, under the influence of the Spanish word mundo ‗world‘,
and was construed as ‗he who wanders/goes around the world.‘1 As recently
pointed out by Seiciuc (2017: 89), sometimes we see folk etymology affect the
same word in different ways in different languages, albeit entirely unrelated. The
author discusses the historical meanderings of the Latin word veruculu ‗a small
iron bar‘ in various Romance languages. The original Latin words became
cerrojo ‗latch‘ in Spanish, by association with the verb ‗to shut‘ or ‗to lock‘, and
ferrolho ‗latch‘ in Portuguese due to contamination with the noun ferro ‗iron‘. In
both cases the analogy is fairly obvious since the iron device served the purpose
of locking a door or shutting a gate.
Linguistic literature provides evidence for the operation of the process of folk
etymology in various languages of the world. Yet, one has grounds to suppose
that in the history of English the operation of the mechanism targeted here has
been particularly frequent. If so, one of the reasons why English vocabulary
items have been subject particular to the process of folk-etymologizing is its in
no small part highly irregular orthography which rather vaguely corresponds to
pronunciation. Fair enough, seemingly nonsensical spelling conventions
frequently do make English downright bewildering, to foreign learners and
native speakers alike. Hence, in a certain understandable way the acts of folketymologizing may open the door to orthographic and/or semantic modification,
but a permanent change that leads to either (or both of these) is not always the
result of intervention. In the words of Rundblad and Kronenfeld (2000):
To be successful, linguistic innovations have, thus, to be easily learned and used by those
other than their creators. The more easily generalisable or productive they appear to be to
some class of ―appropriate‖ situations, and the more they serve to facilitate some facet of
actual communication (whether content, attitude toward the content, or relevant social
facts), the more likely they appear to be to take hold.

1

The two examples have been taken from https://encyclopedia2.thefreedictionary.com/
False+Etymology (accessed on January 3rd 2019).
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Sometimes the resulting folk-etymologising innovation appears locally or
dialectally, and poor spread may not eventually lead to putting down roots. The
following examples from Polish are cases in point. In the history of the Polish
language the common noun koniak, ultimately going back to the name of the
famous French distillate-producing province Cognac, was in the 19th century
popular belief related to koń ‗horse‘, and identified with the sense ‗horse
vodka‘2, but the innovation never caught on and took root. One of the most
recent examples of witty re-analysis of proper names in Polish is the formation
S/saundomierz apparently formed on the basis of the name of the provincial town
Sandomierz. The reanalysis of the name which gave the English touch to the
name of the Polish provincial town – as argued by Chaciński (2007:277) – led to
the rise of the sense ‗those musicians and their concerts which are of both poor
gusto, quality and sound‘, and it was undoubtedly motivated by the English word
sound used in such contexts as, for example, Cholera! Co za S/sandomierz!
(‗Gee! That was a S/sandomierz!‘), in which the name of the provincial town
was anglicized to S/soundomierz, and came to stand for musical performances of
doubtful artistic quality. While the former (attempt at) innovation, that is
koniak/Cognac may be qualified as an example of chance identification of two
words, the latter case S/soundomierz may be viewed as an act of creative and
purposeful intervention and identification of two words that has resulted in
making the homely Polish provincial town stand for musical performance of
poor quality, especially in the circles of trendy music fans that have some
command of English. Thus, the spectrum of the addressees (and potential users)
of the innovation was almost inevitably restricted to modern music fans of young
age which may have been the ultimate raison d’etre of the short-lived nature of
the formation. Historically, neither of the interventions resulted in the permanent
change in language, and thus they must be counted among the body of
innovation discards. Similar products of such intervention are sometimes
referred to as eggcorns that may be defined as words or phrases which have been
coined mistakenly, often due to an incorrect guess as to how a word is spelled,
though incorrect innovative guess frequently makes some kind of sense,
especially when we consider such innovations as Old-Timer's Disease for
Alzheimer's Disease and daring-do for derring-do.
Language data shows that the mechanism analysed here is by no means
restricted to one variety of language or words of any specific origin, and that the
main trigger for the operation of the process is that the element subject to folketymologising would be either unknown or at least obscure. Its operation may
change the looks and the meanings of words that belong to standard language,
but also the process may operate within dialectal or jargon boundaries (see
music-argot originating secondary sense of S/saundomierz), though in the
2
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See Słownik etymologiczny języka polskiego (2006).

existing literature the mechanism has been primarily discussed in the context of
adaptation of foreign material that – for various reasons – finds its place in the
vocabulary of some other language.
Apart from the qualitative element of unfamiliarity and obscurity, one must
necessarily point to the quantitative factor of length of lexical items that in equal
measure may be claimed to provoke acts of folk-etymologising; the length of
lexical elements is a parameter that correlates in some way with the probability
of occurrence of the process. One observes that there is a tendency to see
multisyllabic words as being constructed as compounds or derivatives, and –
consequently – when faced with an obscure, complex-looking lexical item of
some length, we tend to feel a need to find and isolate at least two meaningful
elements in it, because the usage of patterns, and the search for patterns in
language is one of the driving forces behind its functioning as a system of
communication, In the words of Rundblad and Kronenfed (2000: 29):
When first encountering an opaque word that is multisyllabic, speakers seek easily
recognizable word parts. If no such already existing parts can be found in the word, they
will try to determine where and how to split up the word into meaningful units. Similarly,
if the word is found to contain one established meaningful component, the other part of the
word is automatically treated as yet another, though still unknown, unit. That unit can,
depending on its appearance, be in the form of either an independent word or an affix.

To be more precise, when encountering a multisyllabic opaque word, language
users seek to find easily identifiable component parts, and – if no such already
existing parts are at their disposal – they make an attempt to determine where and
how to split up the opaque sequence into smaller meaningful constituents. It seems
that one may distinguish two main types of the process, and now we shall turn our
attention to the two categories of change distinguished in this paper.3

2.1. Type 1: Cases of reinterpretation of native material
combined with a change of form
It is not accidental that in the history of English the operation of folk
etymology has been especially frequent with compounds in which one of the
components of Anglo-Saxon origin has become obsolete as an independent
word. Take, for example, the compound sand-blind ‗half-blind, dim-sighted‘, the
word that is a distortion of Old English sam-blind, where sam- was a prefix
meaning ‗half‘. During the Mid.E. period the prefix became obsolete, and hence
opaque and alien-looking to English speakers. That is the reason why it was
reanalyzed and reshaped into familiar sounding sand, on the logical grounds that
3

For other classifications of folk etymology see, for example, Rundblad and Kronenfed (2000).
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one is on the verge of blindness when sand is thrown into their eyes. A similar
line of reasoning may have been responsible for the linking of the second part of
the compound nightmare to the female horse that is mare. The constitutive
element comes from Anglo-Saxon maera ‗incubus‘, so nightmare means ‗evil
spirit that haunts people at night by sitting on their chest and producing a feeling
of suffocation‘. It is highly probable that in the popular belief incubus took the
shape of a she-horse that at that time was identified with evil forces, and that is
how it was falsely connected with mare. In a likewise manner, Old English
utmest, innemest and northmest, all of which contained a by now obsolete
superlative ending -mest have been supplanted by Modern English utmost,
inmost and northmost in which the familiar word most makes its presence.

2.2. Type 2: Cases of re-interpretation of foreign material
combined with a change of form
Most frequently, the effects of the operation of folk etymology are visible in
those sectors of vocabulary where borrowed language material can be
ascertained. In the words of Rundblad and Kronenfeld (2000: 2), the historical
inaccuracy of folk-etymologies helps undo some of the opacity produced by
borrowing. For example, when the noun asparagus was introduced into English
in the 16th century, its Latinate name was often nativized and rendered as
sparrowgrass, which soon afterwards became domesticated to sparrowgrass, a
compound of two native and familiar-looking English words that had nothing to
do with either the actual plant or the original word. The noun belfry with the
present-day English meaning ‗room in a church tower in which bells are hung‘
derives from the O.F. berfrei, which in turn is – as indicated by the OED – a
borrowing from the Proto-Germanic. *bergfrid meaning ‗defensive place or
shelter‘. In English the fanciful connection with bell seems to explain the
presence of l, and the ultimate influence on the meaning restricting it to a ‗bell
tower‘. From its very appearance in English the French loan chaise longue must
have looked alien for most English speakers, and the resultant shift in American
English to chaise lounge was of unimpeachable linguistic advantage of making
the word both more English-like and more logical. Again, the word may have
been altered by mistake, but the logical basis of the mistake does make intuitive
sense – the understandability of the intervention by means of which longue was
substituted by lounge is that lounging is what one really does on sofas, and the
emergent translation 'lounging chair' – the effect of the intervention – makes
perfect sense. Another Romance lexical item re-analysed in English is cockroach
which is a folk reinterpretation of the Spanish cucaracha. Here, too, the English
speakers associated the first part of the borrowed word with cock, and the second
with roach without the slightest closeness in meaning between them.
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The effects of folk-etymologising frequently bring permanent changes to the
lexical items in standard language, but the mechanism discussed here is also
operative on a dialectal scale, that is within the limits of geographical or
professional language variants. Ardener (1971: 224-225) describes the process of
how the speakers of Welsh English folk-etymologized the word asphalt as
ashfelt. The apparently unfounded intervention may have been occasioned by the
fact that the actual etymological roots of the word asphalt (< Latin asphalton/um) were unknown to them and unconnected with their cultural knowledge.
Once the word was there, instead of leaving it opaque and obscure, Welsh
speakers recognised that the process involved in making the asphalt road was in
some comparable way similar to a process of felting that was familiar to them. In
other words, they seem to have presumed a meaning relationship between the
two processes (i.e. felting and asphalting), on the basis that the laying of a
macadamized road was in some conceivable way equaled with the process of
pressing or felting of ash, where ash is used in the sense ‗powdery residue,
composed of earthy and mineral particles‘.

3. Is the drive to folk-etymologising paved with (any) other intentions?
Although most frequently, the acts of orthographic or phonetic intervention
are unintentional, and merely somewhat subconsciously guided by broadlyunderstood search for transparence, the history of the English language has
witnessed cases of folk-etymologising that have been intentional and supported
by some ideology and/or aesthetic convictions of what may be termed antiprovincialism hue. The history of the verb doubt, with a silent b may serve as a
case in point that illustrates the former. Today, the lack of a bilabial stop in the
pronunciation of the word becomes even more perplexing when we learn that,
when the word first entered the English lexicon during the peak of the Middle
English intake of French vocabulary, it was spelled doute, exactly the same as
the French cognate from which the English word stems. To be more precise, the
verb is a 13th century French borrowing doute, the ultimate roots of which go
back to the Latin form dubitare. Once the word had become part of the English
vocabulary, the 14th century grammarians, helped by the practice of English
scribes familiar with Latin, started to reinsert the character b stimulated by the
orthographic shape of the Latin original which was then considered to be an
ideal language to be both appreciated and, wherever possible, imitated. Yet, one
can find other, less detectable motivation for this early orthographic intervention.
Namely, the presence of the letter b may have served to mark the bridge for
connection of the verb to other related words, such as dubious and indubitably
which were subsequently borrowed into English from the same Latin root. On
the same tune, one has grounds to say that today the English noun rhyme is spelt
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with the sequence hy on the supposition that it comes from the Greek rhythmos.
In actual fact, there was a Anglo-Saxon word rīm meaning ‗number, measure‘,
and the present-day spelling of rhyme is merely a token of a pretentious and
etymologically groundless attempt at making the English look as being derived
from Greek, or – at least – making the native word look related to Greek on the
assumption that it will thus look more scholarly.4
In the history of English, the quest for the ideal and the obsession with vaguelydefined correctness and broadly-understood anti-provincialism were given a fresh
stimulus with the mission of the 18th century grammarians such as, for example,
Bishop Robert Lowth and James Elphinston. The latter reformer, in his Inglish
Orthoggraphy Epittomized (1790), clearly speaks of the necessity of intervention
into and adjustment of the English orthographic system when he says that:
Orthoggraphy must employ symbols (or letters) nedher too manny, too few, nor inadequate
(or misrepprezenting); and must, by dhis rule, first adjust dhe consonants; on hwich in
evvery language, espescially in ours, dhe vocal sounds often entirely depend.

The quest for the somewhat ill-defined, though much desired ideal was – to a
large extent – based on the 18th century prominent notion that language is of
divine origin and hence – though perfect in its beginnings – it is constantly in
danger of corruption and decay unless it is diligently kept in line by the guardian
angels personalized by those who write dictionaries and grammars of the day and
update and upgrade what has become degraded limits that may be tolerated. It
was Latin and Greek that were then regarded as having retained much of its
original divine perfection; many of the 18th century changes introduced into the
English language were the result its conscious idealistic regulation by those who
managed to acquire authority as linguistic gurus and guardians of the time.
There are other tokens in other languages of what may be referred to as
idealistic folk-etymologizing, such as avoidance of ill-conceived yet ever present
provincialism and parochialism. For example, David (2009) discusses a number of
cases of historical re-analysis of place names in the history of Czech. As shown by
the author, layman‘s reinerpretation of the place name Volovice resulted with the
rise of the name Olovnice that substituted the former one which was considered to
be painfully provincial and hence ill-sounding because it was felt to be
etymologically connected with the root vul ‗ox‘, hence the sense ‗a place where
there are oxen‘. The form Volovice was regarded as disapprovingly parochial and
was changed to a neutral sounding Olovnice ‗a place where there is lead‘ in the
first half of the 20th century, contrary to the intentions of the instigators of the

4

The OED testifies, however, that the original form rime has never been discontinued and, in
about 1870, its use was revived, especially by writers working on the history of the English
language or literature.
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S/soundomeirz innovation who anglicized the name of the provincial town to
belittle the musical performances in their acts of reviewing their quality.

4. Concluding remarks
Folk-etymology has received considerable attention from both laymen and
those scholars who deal professionally with natural languages, and although
much has been said about the issue of determining the scope of the phenomena
the mechanism encompasses, and the way the instances of its operation can be
classified many questions remain unanswered or answered only partially. An
important aspect of the ongoing discussion on folk etymology is how easily folketymologies are accommodated to the structure of language, and how they
spread throughout the language-speaking community and eventually take roots.
However, an equally interesting question that may be formulated is that of the
causes of why certain folk-etymologising novelties are rejected and never
adopted for good. Rundlblad and Kronenfeld (2000) are certainly right in
stressing that although folk-etymologising innovations start as individual
constructions, they must conform to collective cognitive reality because
language – being a social pheneomenon – must conform to various shared
communicative patterns. Apart from having dealt with some of the much
discussed aspects of folk-etymologising, we hope to have shed some light on the
triggers that initiate the mechanism, such as human striving to make sense of
what is opaque and obscure but, as pointed out, some other factors may have
some (serious) bearing on the process, too.
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AMBIENT AND MULTILAYERED SOUND DESIGN OF CHAOS
AND PARANOIA IN SOUTHLAND TALES (2006)
Abstract: The article elaborates on sound design in American science-fiction film Southland Tales
(2006) directed by Richard Kelly. Southland Tales‘ soundtrack may be considered inventive as it
influences the tone of the film to a large extent and, thus, functions as a narrative device. I argue
that it employs multilayered and ambient sounds so as to express the chaotic and complex
atmosphere of the post-Bush American society. The analysis focuses on the characteristics of
sound design in Southland Tales, namely the use of ambient music and multiplicity of sound
layers. Next, it demonstrates in what ways the sound design in Southland Tales allows for
interpreting the film as a satire. Moreover, the essay draws critical attention to the voiceover as a
device which contributes to the emotionless and paranoid atmosphere of the film which would not
be so emphasized if it were not for the sound.
Key words: soundtrack, cinematic sound design, film sound design, Southland Tales, Richard Kelly

Introduction – Southland Tales - Indie but Pop
Southland Tales is the second feature film directed by Richard Kelly, who is best
known for Donnie Darko – a cult indie movie that combines psychological drama
with science fiction elements. Similarly to Darko, Southland Tales is a movie that is
difficult to classify in terms of its genre (Hoberman, 2006; 239) as it is an ―ambitious
fusion of comedy, drama, dystopian science fiction, and music‖ (Deming, n.d.). It
features an array of Hollywood actors that are playing ―a subversive version of
themselves and their celebrity image‖ (Riesman, 2013, n.p.). But the fact that
Dwayne Johnson as an amnesiac Hollywood actor and Sarah Michelle Gellar as a
porn star are here ―cast against type‖ (Shaviro, 2010; 67) is only one of the factors
that seem to frustrate the expectations of the audience concerning this movie. An
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incomprehensible stream of sounds and images expressing the post-9/11 atmosphere
of surveillance, Southland Tales may be regarded as ―post cinematic‖ in both form
and content (Shaviro , 2007). In addition, Southland Tales is abundant in allusions to
the Book of Revelation, Robert Frost, T.S. Eliot, Philip K. Dick, Mulholland Drive,
Elton John‘s ―Levon,‖ and more with no apparent reason (Cook-Wilson, 2015; n.p.).
Despite its intertextuality and promising cast, this convoluted, delirious, and, to some
extent, experimental movie was a flop at box office and received almost entirely
negative reviews. For instance, Orndorf describes it as a ―mess, gonzo, unsettling,
semi-coherent, barnstorming‖ but at the same time states that it is ―nearmasterpiece,‖ ―a dense movie, labyrinthine, pain-stakingly plotted‖ (Orndorf , 2007;
n.p.). Interestingly, Reeves on his blog Scriptshadow writes about ten screenwriting
mistakes to avoid in reference to Southland Tales since, according to him, this film is
―a disaster pretty much on every level‖ (Reeves, 2013; n.p.). Nevertheless, some of
the characteristics regarded by Reeves as flaws – badness, different versions of the
movie or intertextuality – are the features that can elevate this film to a cult status.1
When Southland Tales is discussed not as a potential Hollywood blockbuster
but rather a transmedia project,2 the film can be considered unique and
experimental. Hoberman even called it ―a visionary film about the end of times‖
(―Code Unknown‖, 2006; n.p.). Southland Tales is innovative in terms of its
incoherence but observant viewers will notice that such a convoluted plot is
employed not without reason.
This innovation applies to the film‘s sound as well. It plays a significant role
not necessarily in the construction of the plot – it has a supporting function in the
storytelling, which is not an unusual practice – but it is able to modulate the
overtones of the film and how it can be interpreted. As the cast in Southland
Tales is playing a ―subverted deconstruction of their celebrity persona on some
level,‖ then, there might be some ―deconstruction of what soundtrack is and how
it can be tackled, maybe this soundtrack is something completely different that
can be expected of a soundtrack‖ (Riesman 2013, n.p.).

Aim and structure of the essay
In this article I am going to describe the use of sound design in Southland
Tales as a narrative device which has the potential of influencing the whole
1
The authors of Cultographies, a website devoted to cult film, distinguish several elements of
cult movies with regard to film‘s anatomy, consumption, political economy, and cultural status.
Cult films are said to ―transgress common notions of good and bad taste, and they challenge genre
conventions and coherent storytelling‖ (Cultographies.com) and this is exactly what Reeves
condemns and what Southland Tales does.
2
There appeared three comic books before the release of the movie. In addition, similarly to
Donnie Darko, an interactive website was launched as a part of promotional campaign.
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perception of the film. In other words, I am interested in investigating the ways
in which soundtrack ―becomes up-front central, and weaves together and makes
coherent what otherwise might appear to be an utterly random stream of images‖
(Shaviro, 2007, n.p.). What I aim to establish here is that the chaotic and almost
incomprehensible sound in Southland Tales does not play the expected
supporting role in the film but, quite the contrary, it is able to reflect how today‘s
world is constructed. This function of sound goes beyond interpreting film sound
only as in relation to the film plot. Thus, sound represents not only the
atmosphere emerging from Southland Tales plot but also the disorganized and
uncontrollable reality in which there are numerous sources of information and
media outlets. To explain this, I will describe Southland Tales as ―multiple‖ in
terms of sound layers, levels of interpretation, and types of media in which it
appears. Secondly, the article focuses on how sound in Southland Tales reflects
the atmosphere of state surveillance and allows for interpreting the film as a
satire. Thirdly, I will describe the voiceover as one of the most important sound
layers in this film that contributes to the overall impression concerning film‘s
sound. Next, I will elaborate on the ambient character of sound in Southland
Tales as a quality that changes the overtone of the film. Finally, the essay
provides analyses of three selected scenes from the film: the opening sequence
with the toy-soldier with the multiple layers of sound, the scene with American
National Anthem, and Pilot‘s Abilene‘s drug hallucination presented by means
of post-cinematic, music video aesthetics.

Convoluted film plot reflected in the soundtrack
To those who are not familiar with three graphic novels released before the film,
Southland Tales begins in media res. The audience see a prologue which is a
fragment of a family video footage presenting the celebrations of the Independence
Day, 2005, in a Texas neighborhood. At some point a sound of a nuclear explosion
is heard and the mushroom cloud is visible from the distance. Then, there is a
television news footage summarizing last three years. The World War III has already
started. Due to the blockade of the Strait of Hormuz, the USA is seeking alternative
fuel sources. The German company run by Baron Von Westphalen (Wallace Shawn)
offers a solution to the problem of oil and gas shortages in the form of fluid karma.
The side effect of acquiring this fuel is the fact that it changes the motion of Earth
which turns out to have disastrous effects. In addition, fluid karma used as a liquid is
a drug that causes hallucinations. It is tested on American soldiers in Iraq, who after
a dose of it, become telepathic and can see into the past and the future. Meanwhile,
U.S. residents are under constant surveillance as the Republican government has
launched the monitoring facility called USIDent. A group of left-wing activists
calling themselves Neo-Marxists is the only opposition that boycotts the Republican
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institutions of public control. The plot in Southland Tales revolves around three main
characters: Boxer Santaros a.k.a. The Rock – an action film star with a bout of
amnesia married to a daughter of a Republican senator; Krysta Kapowski a.k.a.
Krysta NOW – a porn star having an affair with Santaros (she is an aspiring business
woman and has her own reality show, pop music single ―Teen Horniness Is Not a
Crime,‖ and an energy drink); and Ronald Taverner (Seann William Scott), a police
officer struggling to track down his own identity. Pilot Abilene (Justin Timberlake),
a mutilated war veteran is the narrator and helps the audience navigate the
convoluted story. He refers to T.S. Eliot‘s ―Hollow Men‖ but in an inverted version:
―This is the way the world ends/This is the way the world ends/This is the way the
world ends/Not with a whimper, but with a bang‖ since Southland Tales is a story
about the end of the world. Southland Tales is a science fiction dramedy which, by
introducing such elements as time travel and fluid karma, reflects the delirious
atmosphere of the Bush-era America.

Features defining sound design in Southland Tales
What characterizes Southland Tales is its multiplicity in terms of levels of
interpretation, sound layers, and types of media through which the story is
conveyed. Firstly, it is a film that is multileveled in terms of meaning which is
reflected in the movie‘s sound. It features multiple sound levels where sound does
not correspond to what is seen on the screen. For instance, the viewer may see an
image but hear a sound which is connected to it but belongs to the past or future, or
some other place – there are temporal and spatial relations between sounds in
―real‖ time. Usually in film there are no more than three layers of sound that
appear concurrently and when they do appear, they usually all belong to the same
idea of ―now‖ – there may be a dialog, some sort of a Foley sound, and nondiegetic music but they all refer to that particular scene in terms of spatial and
temporal relations. In Southland Tales there are multiple layers of sound that
interfere with one another and may create their own temporal and spatial planes.
Secondly, Southland Tales is multilayered not only in terms of meaning but
predominantly with regard to the sound production. In the movie multiple sound
layers are not necessarily cohesive but they are coexistent. Southland Tales features
digitally processed, multitrack sound. The diegetic sounds of television footage clash
with non-diegetic tracks composed by Moby. The complexity of multiple sound
layers enhances the narrative but in an unconventional way. The use of multiplicity
in terms of sound layers creates a special multimedia effect where more than one
thing happens concurrently, for instance, on a television screen. Most viewers may
not notice the simultaneity of such layers as ambient tracks by Moby, the voiceover,
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dialogs, environment noise, television footage, radio broadcasts, sounds of nature3
but when the film is more listened to than watched, several layers may emerge at the
same time. Sounds in Southland Tales fill all spaces that are not occupied by the
story, and the other way around – the semi-coherent plot seems to be immersed in
the ambient, digitally modified soundscape.
Thirdly, Southland Tales is both ―multimedial‖ and ―transmedial‖ in terms of
the distribution of the story. Tales is told in multiple media forms: a movie,
graphic novels, and interactive websites. Three different media convey the story
in which there is another group of media-outlets, namely television and radio.
Therefore, in the film it is all about the media and ―NOW,‖ as brilliantly noticed
by Krysta Now. Various media are shuffled here and in every media outlet,
except the graphic novels, sounds cannot pass unnoticed. Thus, it seems to be
impossible not to mention this omnipresent component of Southland Tales.
Sound here contributes to the effect of state surveillance and media ubiquity
since it records, broadcasts, hears, modifies,4 and, to some extent, is more
powerful than most characters. Sound can be altered, remixed, cut out – all these
functionalities can be used to convey the truth, or suppress it, or, in other words,
to affect and influence the story.
Sound in Southland Tales is also of great significance because it allows for
interpreting the film as a political satire, not only due to the character of Boxer
Santaros as a pastiche of Arnold Schwarzenegger (Howard, 2007).5 Film sound
contributes here to illustrating the issue of constant electronic surveillance since
the characters are often listening to various types of sound recordings. It
metaphorically echoes 9/11 attacks6 and Bush‘s presidency. Southland Tales can
be read as a dark satire of contemporary life. According to Kelly, the film
―reflects being disturbed‖: ―The whole film was my long-simmering response to
9/11 and response to the anxiety of terror and the terrorist threat and trying to
make a big piece of satire that would be comfort food in light of the terrorist
3

Thunders, the sound of the water in the fountain, or oceanic sounds.
Cyndi Pinziki‘s voice is digitally modified.
5
The Rock may be viewed as a pastiche of Arnold Schwarzenegger since Boxer Santaros is an
actor involved in politics that married a daughter (Mandy Moore) of a conservative senator
(Holmes Osborne). The ex-governor of California is a well-known movie star who married a niece
of President John F. Kennedy. Moreover, Santaros and Kapowski created the script titled ―The
Power‖ with the protagonist named Jericho Cane, which is a direct reference to End of Days (1999)
movie where the main character is played by Schwarzenegger.
6
Erykah Badu (neo soul African American singer) in her song ―Twinkle‖ appearing on ―New
Amerykah Part I: 4th World War‖ album uses comparable devices to tell a similar, sad, political
story with even stronger overtone. New Amerykah is a concept album with sociopolitical themes
which reflects post-9/11 worldview. In the track ―Twinkle‖ there are similar synthesizer sounds
and some digital glitches. Badu‘s song expresses the feeling of paranoia just like Southland Tales
does. What is worth noting, the speech used in Badu‘s track is an adapted version of ―I‘m as mad
as hell‖ speech from the film about television entitled Network (1976).
4
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threat. That‘s what the film is intended to be for people‖ (Riesman, 2013, n.p.).
Moby‘s ambient tracks contribute to the aforementioned effect of being restless,
uneasy about the future. Since sounds appearing in the cable television news
footages are multilayered and often conflicting, they create an unsettling
atmosphere. Cook-Wilson in the article for Inverse states that ―the simplest and
least inaccurate way to explain this movie away is calling it a document of Bushera paranoia. There are surveillance cameras and CCTV screens in nearly every
scene‖ (Cook-Wilson , 2015; n.p.). This Orwellian political world emerges not
only in visuals but also sounds as surveillance cameras record not only images.
Moreover, the audience can interpret the film as a satire of contemporary
show business and Los Angeles celebrity lifestyle to a large extent thanks to the
soundtrack. Krysta knows that in order to maintain her position in the business
she needs to become some sort of Paris Hilton and record a song with a silly
music video. In today‘s show business, the lack of talent no longer stops an
individual from becoming a music star. The voice can be digitally enhanced to
such an extent that everyone can be a singer. In the single ―Teen Horniness Is
Not a Crime‖ Krysta sounds like one of the Britney Spears-like, bubble gum pop
stars who gained celebrity status without any musical talent.

The significance of the voiceover
One of the most important elements in Southland Tales soundtrack is the
voiceover that serves functions different from those in traditional Hollywood.
Voiceover narration is defined by Kozloff as ―oral statements, conveying any
portion of a narrative, spoken by an unseen speaker situated in a space and time
other than that simultaneously being presented by the images on the screen‖ (5).
There are different types of voiceover narration where a distinction between the
third person and first person narration is the most common, yet it is not as
precise as Genette‘s distinction into ―heterodiegetic‖ and ―homodiegetic‖
voiceovers (Kozloff, 1989; 6). Traditionally, the first-person commentary sound
is more personal and emotional as opposed to the objective, omniscient thirdperson narration. First-person narration creates the effect of storytelling, similar
to the one present in literature. Whereas omniscient and omnipresent third person
narration offers wider possibilities in terms of conveying the story, it is used less
often than homo-diegetic voiceover (Kozloff, 1989; 72).
The voiceover is one of those sound layers that appears relatively often in
Southland Tales soundtrack. Pilot Abilene, apart from being an on-screen
character, is an off-screen first-person narrator who provides the audience with
backstory information and readings from the Book of Revelation as well as the
poetry of Robert Frost and T.S. Eliot, and evokes various characters‘ states of
minds (Shaviro, 2010; 82) from an offshore gun turret. The narrator‘s voice is
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rather flat and impassionate which makes it different from a typical first person
narrator or ―God-like‖ (Kozloff, 1989; 82), hetero-diegetic voiceover. Abilene‘s
narration seems to play on this binary distinction. In addition, what makes
Southland Tales an unusual film it terms of it voiceover use is the fact that even
though the film is a satire, there is no noticeable irony in Pilot‘s voice.
The use of Book of Revelation as a part of the voiceover adds new meanings to
both the Apocalypse of John and the film. The fact that the biblical prophecy
presents kaleidoscopic imagery, the meaning of which is difficult to decipher, makes
it similar to the storytelling in Southland Tales as the film shows a myriad of
references and symbols that overflow the narrative. The impassionate tone of
Timberlake‘s readings suggests that the end of the world is precisely ―at hand,‖ or
even it is happening right now. It allows for interpreting the apocalypse in modern
contexts as the reality presented in the film is not much different from today‘s world.
Pilot Abilene‘s storytelling may thus be interpreted as the voice of the prophet7 who
is observant and knows more than other characters, yet he is a part of their world.
The voiceover in Southland Tales does not necessarily lead the viewer through
the film and explain the narrative.8 This voice here has a certain atmospheric value
in a sense that it deepens the feeling of paranoia emerging from the narrative.
Moreover, ―while the electronic music modulates our mood, the voiceover makes
connections between layers and levels of imagery that otherwise could not
emerge‖ (Shaviro 2007). The voiceover is used not because it seems to be more
convenient to describe certain elements of the narrative using words than to show
them on the screen. In the case of Southland Tales, the voiceover narration
replaces what actually cannot be shown by means of the visuals. In other words,
this is not a matter of ‗telling instead of showing‘ (the accusation that is usually
made against the use of voiceover in more traditional Hollywood films, e.g. in the
films of Billy Wilder), but rather of voice enunciating what literally cannot be
shown, because it exceeds the limits of the visual (Shaviro 2007).
It is worth noting that during the party on the Mega Zeppelin a new type of
the voiceover appears, playing the role of a host. The TV commercial-like voice
creates a bond cementing the overtone of the film. In contrast to Pilot Abilene‘s
emotionless voice, this voiceover is very enthusiastic while saying the lines like
―Have a nice apocalypse‖ and ―Ladies and gentlemen, this is the way the world
ends,‖ which, again, creates a paranoid and delirious atmosphere but in a
different way. At the same time, this incongruity between what is said and how it
is delivered contributes to the satirical aspect of Southland Tales.

7

As opposed to omniscient and omnipresent God who looks at the end of the world from above.
It provides background information helping the audience navigate the story only at the
beginning of the film.
8
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The ambient noise as an inherent part of sound design
Another interesting feature of sound in Southland Tales is its ambient character.
It was composed by Moby, an American DJ and producer, and has a distinctive
ambient pulse. The electronically-generated music constitutes the majority of the
soundtrack. It is sub-audible but permeates the entire film giving it a special kind
of California, dreamlike vibe. Even though Moby‘s synthetic tracks fit so well in
the narrative, only two out of five (―3 Steps‖ and ―Tiny Elephants‖) were
composed for the purpose of the film. The most remarkable piece from the
soundtrack is the iconic ―Memory Gospel‖ which appears during the Zeppelin
party and comes from ―Play – The B Sides‖ album released in 2004. 9
According to Monger, ―Moby is a master of minimalist melodic atmosphere,
which is ultimately the glue that bonds this disparate collection of music‖
(Monger, n.d.; n.p.). Sounds in Southland Tales construct the specific tone of the
film and create this special aura which is unsettling, ambient, and slow. There
are no rapid, unexpected sounds. The soundtrack features hypnotic and repetitive
but at the same time nostalgic sounds. The effect of such soundtrack is that it
creates ambivalent reception as the film is concurrently relatively funny, as for
the characters and their utterances, and sad in terms of music and the general
overtone. Moreover, it seems that if Moby‘s tracks were excluded from the
soundtrack, the pessimistic message of the film would not be so emphasized.
The way Moby modulates sound using synthesizers can be compared to
Vangelis‘s approach to the sound of the future in Blade Runner (1982). Both
producers aim at capturing the elusive atmosphere of futuristic Los Angeles by
means of synth solos. Sounds are not only stretching over the surface of the
narrative but, predominantly, fill the spaces that cannot be covered by dialogs,
the voiceover, or visuals. Kelly in the interview for Motherboard motivates the
choice of ―this sort of melancholy, ambient score‖ as the way of creating ―the
heartbeat underneath this absurdity‖ (Riesman 2013, n.p.).
9
Album ―Play‖ was released in 1998 and re-released in 2004 with the additional CD called
―Play – B Sides.‖ It was also released separately in a slightly changed version and it is where
―Memory Gospel‖ appears. What is interesting, ―Play‖ is the first album from which each song
was used for commercial purposes (films, television shows and advertisements). Moreover, it is
considered the most used-for-soundtrack album ever with over 600 different clips, commercials
etc. Paradoxically, even though Moby‘s music is not present in music charts very often, his
ambient and paradoxically noncommercial/non-mainstream sounds surround masses. The fact that
Moby‘s albums, despite their non-mainstream appeal, are used very commercially, adds to the
interpretation of Southland Tales. The film is about the ubiquity of media and its impact on the
masses. This effect is achieved by means of music – people may not know the title of any of
Moby‘s songs but might have encountered BMW, Nokia, or Intel ads in which Moby‘s music was
present. Characters from Southland Tales are surrounded by sounds coming from various sources,
some of which can actually be processed and made use of but most predominantly they contribute
to the general soundscape, or rather soft noise) in the film.
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As mentioned before, the presence of multiple sound layers is one of the
characteristic features of Southland Tales sound, which is an unusual practice in
Hollywood cinema. The most remarkable example of this multiplicity in terms of
sound is the fragment starting after the explosion of a nuclear bomb up until the
scene in which Krysta Now lies on a bed with Santaros. In this sequence several
layers of sound are stretching over the soundtrack. In the beginning, in the news
footage both television and radio sounds appear. They are overlapping, conflicting,
and come from different directions, which may be viewed as an attempt to reflect
the atmosphere of chaos among Americans who are overwhelmed by the
information overload. The narrator introduces the audience into the story by
providing political and social context. The manner in which the newscast delivered
is entertaining for the viewers10 as it employs both visual and aural stimuli.11 As
noticed by Shaviro (2010), ―the compositional logic of Southland Tales is
paratactic and additive‖ (70). In this sonic kaleidoscope presented by Kelly one
can hear a Spanish news report, the sound of a marching band, fragments from
films, the voiceover, and numerous sound effects – all these are used to ―mirror the
fractured narrative world‖ (Cook-Wilson, 2015; n.p.).
The recurrent sounds from the battlefields are these elements of the
soundtrack in the opening sequence that cannot go unnoticed. They appear
alongside with split screens and represent US Army‘s war operations in four
countries: Iran, Syria, Afghanistan, and North Korea. Multiple windows show
different images but they are all connected to the battlefront. ―Multiplication and
fragmentation of visual sources‖ (Shaviro, 2010; 79) is employed along with the
multiple channels of sound distribution. For instance, the audience hears the
sound of the helicopter coming from the left side, which corresponds to its image
in the bottom left corner, and the sound of a bomb explosion on the right. Sounds
are distributed unevenly not only in terms of their localization but also volume.
They are overlaying one another, yet it is possible to determine their source. The
stereophonic sound creates an illusion of multi-directional audible perspective
that represents the WW3 in a more ―real‖ way as it takes place concurrently on a
number of fronts. On the other hand, this sonic environment is ―more real than
real‖ as no one is able to hear the sounds coming from four different spatial
planes at the same time. As apparently noticed by Kelly, television offers such
an opportunity. Although easily detectible, all sounds merge into one war
soundscape that could have never taken place.

10

Thus, the term ―infotainment‖ may be used in reference to how multimedia feed is employed
in the movie.
11
For instance, the image of elephants mating correlates with the sound they make as well as
the soft harp sound alongside with the image representing Congress structure. It is supposed to
show that the Republicans gained majority in both Houses of Congress since the elephant is a
symbol of the Republican Party (Nix).
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Sound effects used in this fragment most likely were not recorded for the
purpose of Southland Tales film but they come from a library of samples and
underwent numerous modifications. Those ―war sounds,‖ as they may be
categorized, are no longer ―real‖ in such a way that they do not correspond with
the exact image they are supposed to represent. They only simulate sounds of the
war. That is why the concept of ―simulacrum‖ coined by Baudrillard can be used
in reference to Southland Tales‘ sound, where the distinction between reality and
representation vanishes. Moreover, the French philosopher in his book The Gulf
War Did Not Take Place claimed that the conflict did not take place as it was
created by media and public opinion . Similarly, in Southland Tales it is media
that present the images of ―war on terror‖ to the audience.

The stylistic sound textures of the opening scene
Yet another important element of the soundtrack in the opening sequence is
the sound accompanying the image of a G.I. Joe toy crawling on the Venice
Beach boardwalk. First of all, the audience can hear the mechanic sound that the
toy makes while crawling and shooting. This is accompanied by some sort of a
sonic flashback from a news report from the past about the critically wounded
Private Abilene. Immediately after the recording, the voice of Pilot Abilene
(Justin Timberlake) reading the Book of Revelation appears. Finally, the viewers
can see the character reading while sitting on an offshore gun turret. Abilene‘s
soft and low voice is contrasted with the sound of the turret changing its
position. Shortly after Timberlake finishes reading, the audience hears his voice
again – this time in the role of the narrator of the story. He repeats the inverted
version of T.S. Eliot‘s poem: ―This is the way the world ends/This is the way the
world ends/This is the way the world ends/Not with a whimper, but with a
bang.‖ At the same time the viewers see the main character, Boxer Santaros, and,
again, they hear the sound of three different news broadcasts coming one after
another. In the background one can hear a man‘s voice saying the words: ―Some
empires were built in times of war, others were built in times of peace.‖ All these
sound layers are immersed in the atmospheric ambient music.
Finally, the sound excerpt from Kiss Me Deadly (1955) accompanying the
narration about the porn star, Krysta NOW is one of the most memorable
fragments appearing in this opening sequence. At the beginning of the passage, the
audience hears the voiceover and the sound from the film by Aldrich but what they
see is the tattoo of Jesus Christ on Boxer Santaros‘s back. The fact that the sound
of a woman breathing heavily from Kiss Me Deadly is presented alongside with
the image of Christ and the voiceover saying that ―someone has gotten under the
skin‖ of Santaros creates a bizarre effect. The audience is directed to the source of
the sound but, again, it is a sound from a movie watched by a porn star, Krysta
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NOW. The voiceover is saying that Santaros and Krysta created a screenplay for a
movie and, as the sound of a breathing woman remains audible, the audience may
think that it is a porn film. This interesting play on sounds and images shows the
power of those two inseparable elements in every film. Sound deprived of vision
may evoke completely different connotations than intended. It turns out that it is
sound that influences the perception of the film to a great extent since the audience
think of a porn movie, not horror or noir genre, when seeing the porn star smoking
a cigarette accompanied by the sound of woman‘s deep breath.
The stylistic texture of the soundtrack in the opening sequence discussed above
is not only multilayered, and as a result – sonically dense, but also elliptic. Ellipsis
is a term used most often in reference to omitting some elements of the film plot or
the special type of image editing but in Southland Tales it can be applied to the
film‘s sound design. Sounds do not appear one after another in any fluent way but,
in some way, jump from one place to the other both in time and space.
“Star Spangled Banner” in a science fiction film
Another fragment in which sound plays a significant role is the scene where
American National Anthem is performed by a famous Latina singer, Rebekah del
Rio12 during the Zeppelin party. According to Stewart, Rio‘s version ―seems like
it might be better suited to a television series or some other more leisurely
narrative medium‖ as it is ―tonally inconsistent, bouncing carelessly between
puzzlingly broad comedy and straight-faced earnestness, is no help in trying to
parse its message and meaning‖ (―Southland Tales‖). Rio provides solos in a
string arrangement and her vision of the anthem is spooky and compelling. As
―Star Spangled Banner‖ is rhythmically unpredictable, it allows for multiple
interpretations and sonic alterations. Unlike the majority of national anthems, it
is not so repetitive. That is why, del Rio had the ideal setting to demonstrate her
vision of this composition. Rio‘s rendition of the ―Star Spangled Banner‖ is
authentic, patriotic, sad, and very serious in its weirdness. The anthem at the end
of Southland Tales is the antithesis of the whole comedy aspect of the film. The
anthem scene makes the audience realize how deep and serious actually this
movie is. Rio‘s extremely patriotic version the anthem is something more than a
national symbol especially in the light of 9/11 attacks or protests against Bush‘s
immigration reforms from 2006. The first two lines of the anthem are sung in
Spanish, which makes the audience relate Rio‘s performance on Zeppelin to the
12
What is interesting, Rebekah del Rio is the same actress who performed the Spanish song
―Llorando‖ in Lynch‘s Mulholland Drive. Howard (2007) argues that ―the scene plays a similar
role to the way Lynch used her in Mulholland Drive, where her Spanish cover of Roy Orbison's
―Crying‖ also served as an emotional backbone to the film's climax‖ that blurs the line between
―reality‖ and fiction within a feature film.
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character of Martin Kefauver (Lou Taylor Pucci), a Latino hip-hop gangster
afraid of going to war. The fact that the finale of Rio‘s performance is contrasted
with the parallel scene of Martin‘s SUV ripping the ATM machine from the wall
is not coincidental. This juxtaposition enables to notice the link between the
characters of Rio and Martin as their share an identity of Latinos living in the
United States in the Bush era. The connection between Rio and Martin, and their
―Latin-ness‖ would not be so evident if it were not for the music. The anthem is
a symbol relevant also to immigrants who want to feel safe in their country and
do not support American ―war on terror.‖ Even though Americans are a
multicultural nation with people of multiple identities, the anthem is a
component that bounds them together and creates mutual identity even just for a
while. Rio‘s non-schematic rendering of the anthem is extremely relevant to the
interpretation of the whole film as it makes Southland Tales something more
than just a satire about Hollywood life. Rio as a Latina woman signing the
American National Anthem represents the contemporary U.S. citizen.

Music video embedded in the film
The third scene that is worth commenting upon in reference to the imagesound correlations is Pilot‘s Abilene‘s drug hallucinations presented in the form
of a psychedelic music video. The scene with Private Abilene where he does the
lip sync to ―All These Things That I've Done‖ by the Killers very much
resembles a music video in which the artists are ―performing‖ without singing –
they synchronize the movement of their lips to the lyrics of the song. In this
particular fragment, Timberlake is wearing dog tags on his white, blood-stained
T-shirt and is surrounded by a group of pin-up Monroe-like, attractive women.
He is drinking beer and walks through the ―Fire‖ Arcade. The scene resembles
one-shot music videos, where the singer is directly addressing the audience,13
rather than a feature film where actors usually ignore the presence of the video
camera. The fact that in Timberlake‘s hallucinatory vision there appear dancers
wearing latex, nurse costumes can be compared to the frequent lack of realism in
music videos. Also the use of theatrical, dry ice smoke on the ground and soap
bubbles in the air contribute to this tacky, unreal effect. What emphasizes this
drug-induced fantasy is the fact that near the end of the passage the dreamlike
dance continues, whereas ―the song fades from the soundtrack, to be replaced by
Moby‘s low, ambient drone‖ (Shaviro, 2010; 84).
The fact that Kelly plays on the distinction between the-singer-lip-syncing
and the-singer-singing makes viewers rethink how not only music videos but
also motion pictures in general are made. In addition, seeing the character who is
13
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At some point he even shows the audience his middle finger.

a singer (Justin Timberlake) and is not singing with his own voice breaks the
viewers‘ sense of safe realism which is usually expected from a movie, even in
the case of science fiction movies where this non-realism is accepted but from
different elements of the film. In other words,
[t]he performance acts as a short music video as Timberlake directly addresses the
audience through the personal song/performance, adhering to Andrew Goodwin‘s assertion
that music video uses ―double identity‖ with the singer simultaneously acting as ―both the
character in the song and the storyteller…This performance adds the third element of
Timberlake‘s own music star persona. Although the music video aesthetic acknowledges
Timberlake‘s pop stardom, the song and performance are in stark opposition to his music
star image. (Wright, 2012)

Lip sync as something to avoid in music industry, albeit it is recently very
popular in the form of lip sync battles, is emphasized in this scene. The disparity
between the voice of the artist, known from outside-the-film, and what is heard
on screen is unsettling but interesting for the viewers. ―The disjunction between
spatial presence and temporal anteriority reveals the artifice of representation
and shatters the posited ―unity‖ of the life event‖ (Wurtzel, 1992; 93). Here, the
audience do not experience a live event but the impression is similar. The unity
of performance is violated. Playing with audience‘s ―comfort zones‖ and the
feeling of unity seems to be one of the goals of both the director and the
soundtrack producer. ―The co-presence of the live and the recorded contribute to
a potential crisis in our notion of a real that exists prior to representation‖
(Wurtzel, 1992; 94). This crisis occurs, for instance, when Timberlake stops lip
syncing for a few seconds, even though the song with vocals proceeds.

Conclusion
Sound in Southland Tales goes far beyond its traditional functions since it
adds new value of the film and allows for interpreting the film in broader
contexts. It enhances the narrative in a different way than it is usually expected
from a film sound. In Southland Tales the soundscape acts as an inseparable part
of the narrative. It creates an invisible foundation that usually passes unnoticed.
Sound in Southland Tales denies its non-presence, rejects the classical
supportive function of sound and its subordination to the dominant code of the
visual. By means of absurdity and lack of sense achieved via nostalgic, atonal,
ambient and multilayered sound, Southland Tales tells a story about humanity,
media, and politics more accurately than any other film before. Sounds add to
this compilation of nonsense which actually makes sense and resonates long
after they cease to exist.
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VOICE TYPOLOGY: A CASE OF
POLISH ADJECTIVAL PASSIVE PARTICIPLES
RELATED TO OBJECT EXPERIENCER VERBS IN ROZAbstract: Passive participles constitute an interesting body of data from the morpho-syntactic point
of view as they combine adjectival and verbal properties, and consequently have to be endowed with
rich morpho-syntactic structures. In this text we research the system of passive participles in Polish,
clearly delimiting their verbal and adjectival properties. Then we concentrate on resultative states as a
category with most puzzling mixed characteristics. Focusing on the resultatives derived from Object
Experiencer Verbs, we argue for Intransitive Voice Projection in their structure. Some morphosyntactic problems presented by these participles are solved when we consider a possibility that they
code event kinds, rather than event tokens. Finally, the morpho-syntax of participles is juxtaposed
with that of unaccusatives. The results support the kind of voice typology in which verbal structures
may contain the intransitive voice projection, or lack voice altogether.
Key words: voice, passive participles, voice modifiers, verbal participles, adjectival participles, Polish

1. Introduction
Participle formation has been given much attention in recent years within the
limits of Distributed Morphology since participles share properties of adjectives
and verbs to varying degrees, depending on their position in a sentence and a
particular language system. Consequently, their dual nature has to find its reflex in
multi-layered structures attributed to them. Likewise, different structures have to
account for their diverse linguistic behaviour (see e.g. Bruening 2014; Alexiadou
et al. 2014; Alexiadou et al. 2015; Bondaruk and Rozwadowska 2018).
We have chosen to analyse a class of participles related to Object Experiencer
Verbs (OEVs henceforth) in Polish, i.e. the verbs whose valency includes an
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object (sentient) argument affected by a mental change, while the subject
argument evokes the change. These verbs differ from canonical transitive verbs,
which appear with the external (sentient) subject arguments causing a change
undergone by verbal objects (see Keenan 1976). Grafmiller (2013) describes
OEVs as possessing two arguments: Experiencer, an argument that can
experience emotions, and Stimulus, evoking these emotions in Experiencer.
Stimulus can be animate or inanimate. Experiencer verbs are distinguished by a
number of characteristics which differentiate them from other bi-argumental
predicates (see e.g. Belletti and Rizzi 1988; Comrie and van den Berg 2006;
Haspelmath 2001; Landau 2010). First of all, the assignment of arguments to
syntactic positions in sentences containing Experiencer verbs is puzzling as their
two sub-kinds, i.e. Subject and Object Experiencer Verbs, present mirror images
of thematic role assignment, which runs against the assumptions concerning
universal principles of argument assignment1 to syntactic positions and case
assignment laws (Belletti and Rizzi 1988). Experiencer Verbs show also
perplexing patterns of passivization and other linguistic vagaries (see Arad 1998;
Landau 2010). Especially baffling are OEVs (Arad 1998; Belletti and Rizzi
1998; Grimshaw 1990; Pesetsky 1995; Landau 2010; Grafmiller 2013;
Rozwadowska and Willim 2006), and their allocation of the Experiencer role to
the object argument violates assignment hierarchies proposed in the literature of
the subject (Perlmutter and Postal 1984; Baker 1988).
OEVs do not form a uniform group; Grimshaw (1990) distinguishes two subclasses of OEVs, one of them agentive, the other non-agentive. Agentive verbs
have volitional agents working as stimuli to evoke the emotional change in their
Experiencer objects, while non-agentive ones take passive stimulus arguments,
whose influence on the object Experiencer is less direct.
In this text we will concentrate on the latter type of verbs and their passive
participles (Pass Ptcps henceforth) in particular, as the first sub-class shows
properties of canonical transitive verbs (see Landau 2010) and does not present
the same amount of challenge for a linguistic theory.
Non-agentive OEVs subsume two more subclasses: It has been proposed by
Arad (1998) that eventive and stative OEVs should be differentiated as they have
distinct semantics and morpho-syntax. Stative OEVs code the situation in which
the Experiencer continues to be in a specific state as long as the stimulus and the
state are co-extensive (see Arad 1998: 206). Grafmiller (2013: 19) adds that ‗with
the stative Obj-Exp reading, the stimulus is said to trigger a mental state but not
trigger a change of state‘. Consequently, stative OEVs provide no scalar dimension
to be associated with the state of their Experiencers. Stative OEVs disallow verbal
passives (Grimshaw 1990; Pesetsky 1995; Landau 2010) altogether and their
1
See Baker‘s (1988: 46) Uniformity of Theta Assignment Hypothesis (UTAH) and Perlmutter
and Postal‘s (1984: 97) Universal Alignment Hypothesis (UAH).
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participles show properties of adjectives. Eventive OEVs code a more complex
cognitive structure (Landau 2010; Alexiadou et al. 2015): The Experienced
stimulus brings about an event, which in turn produces a mental (scalar) change in
the Experiencer. Consequently, the structures coding predications including such
verbs have to be more complex. By the same token, the participles corresponding
to such verbs are likely to possess layered structures, with additional projections
coding verbal (eventive) properties, apart from the projections coding states. Thus
eventive OEVs may have corresponding verbal participles, depending on the
degree to which a verb is eventive and on the type of language.2 Our perusal of
eventive roz- OEVs in Polish seems to suggest that Polish belongs to such
languages that allow the formation of both adjectival and verbal passives from
OEVs. In this text we will devote ourselves to establishing which participles
associated with OEVs are verbal and which are adjectival and how much, if any,
verbal structure is associated with adjectival participles corresponding to rozOEVs. From this analysis we will draw conclusions concerning voice types
appearing in Polish against the background of existing theoretical proposals
concerning voice realisations in various languages.

2. Roz- OEVs
The participles which we are going to discuss in this text correspond to OEVs
produced with prefix roz-.3 They constitute a relatively uniform semantic group
of predicates which code emotional states evoked in Experiencers, together with
the onset events triggering the emotions. Szymanek (2010: 168) describes the
verbs prefixed in this way as having ‗‗evolutive‘ reading, […] combined with a
tinge of inceptive meaning.‘ The class of so prefixed verbs is quite extensive,
and their number gives us an opportunity to draw reliable conclusions from their
behaviour. Below we supply an extensive list of such predicates in Polish.
(1)
rozanielić ‗make one feel all-soft‘, rozbestwić ‗make one feel all-potent‘, rozbudzić ‗make
one aware‘, rozzuchwalić ‗make one reckless‘, rozckliwić ‗make one feel susceptible‘,
rozchwiać ‗make one feel uncertain‘, rozczarować ‗make one dissapointed‘, rozczulić
2

Landau (2010: 46) divides languages into type A, in which only eventive OEVs have verbal
passives, and type B, in which no OEVs can form verbal passives. Landau argues, similarly to
Grimshaw (1990), that stative verbs like depress disallow verbal passives because they do not
project external arguments. Stative OEVs are therefore unaccusative in Landau‘s view.
3
The prefix is characterized by Szymanek (2010: 166) as having two allomorphic varieties:
roz- and roze- (e.g. roz-czarować ‗make dissapointed‘ vs. roze-rwać ‗make one feel amused‘) with
uncertain limitations on their distribution. Since this issue seems to have no bearing on our
discussion, we will disregard the allomorphy.
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‗make one feel tender‘, rozdrażnić ‗make one feel on edge‘, rozśmieszyć ‗make one feel
like laughing‘, rozentuzjazmować ‗make one feel enthusiastic‘, rozerwać ‗make one feel
amused‘, rozżewnić ‗make one feel sentimental‘, rozeźlić ‗make one feel angry‘,
rozgniewać ‗make one feel angry‘, rozgorączkować ‗make one feel frantic‘, rozgrymasić
‗make one feel finicky‘, rozhisteryzować ‗make one feel hysterical‘, rozjątrzyć ‗make one
feel angry‘, rozjuszyć ‗make one feel frantic‘, rozkaprysić ‗make one feel finicky‘,
rozkojarzyć ‗make one feel distracted‘, rozkrochmalić ‗make one feel soft‘, rozleniwić
‗make one feel lazy‘, rozmarzyć ‗make one feel dreamy‘, roznamiętnić ‗make one feel
sexy‘, rozochocić ‗make one feel playful‘, rozpaskudzić ‗make one feel greedy‘, rozpieścić
‗spoil‘, rozpogodzić ‗unwind‘, rozproszyć ‗make one feel distracted‘, rozprężyć ‗make one
feel relaxed‘, rozpuścić ‗make one feel greedy‘, rozzłościć ‗enfuriate‘, rozżewnić ‗make
one feel sentimental‘, rozsierdzić ‗make one feel extremely furious‘, rozśmieszyć ‗make
one feel like laughing‘, roztkliwić ‗make one feel tender‘, rozweselić ‗make one feel
joyful‘, rozwścieczyć ‗make one feel furious‘, rozzuchwalić ‗make one feel daring‘.

The verbs are uniformly perfective due to the presence of perfectivizing roz-.
Although the contribution of the prefix to the semantics of such Experiencer
verbs is characterised in Szymanek (2010) as ‗evolutive‘ or ‗inceptive‘, it has to
be noted that most of the verbs in the list do not appear in Polish in their
unprefixed variants (see e.g. 2), and even if they do, their semantics is largely
non-derivable from the meanings of the unprefixed verbs (see e.g. 3):
(2)
rozżewnić ‗make one feel sentimental‘ - *żewnić, rozjuszyć ‗make one feel frantic‘ - *juszyć,
roznamiętnić ‗make one feel sexy‘ - *namiętnić
(3)
rozbudzić ‗make aware‘ – budzić ‗wake up‘, rozpuścić ‗make one feel greedy‘ – puścić ‗let
go‘, rozczarować ‗make dissapointed‘ – czarować ‗practise magic‘

In some cases a semantic relationship can be traced between prefixed and
prefixless variants, e.g. rozzłościć ‗enfuriate‘ – złościć ‗make furious‘,
rozkaprysić ‗make one feel finicky‘ – kaprysić ‗grumble‘, but mostly rozprefixed verbs are semantically idiosyncratic. Consequently, the prefix included
in them should be classified as one of lexical prefixes (Svenonius 2004;
Jabłońska 2004; Łazorczyk 2010), i.e. such that interact with the semantics and
argument structure of the base to which they attach. Roz- does not stack either,
which is another characteristic of lexical prefixes.
Roz- verbs are made imperfective when additional suffixes are added to their
stems.4 The suffixed imperfectives5 sound well-formed to the native ear and most

4
The presence of suffixed imperfectives is one more characteristic pointing to the lexical
nature of the prefix.
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of them are attested in the National Corpus of Polish (NCP henceforth).6 Some of
the verbs, however, lack suffixal imperfectives: ?rozeźl-a-ć (intended meaning:
‗make one feel repeatedly angry‘) and ?rozchwiew-a-ć (intended meaning: ‗make
one feel repeatedly uncertain‘) sound odd at best, while rozzłościć ‗make one feel
irritated‘ has the unprefixed and unsuffixed corresponding imperfective (złościć
‗make one feel repeatedly/continually irritated‘).
As shown by (abridged) NCP examples7 in (4) below, roz- OEVs have
inceptive meaning, which is important since inceptiveness points to their
eventive (hence verbal) semantics:
(4)
Gospodarz
wreszcie się
odezwał,
rozczarował
the host-NOM.S
finally
REFL speak-3rd S.PST disappoint-3rd S.PST
posła.
member.of.parliament-ACC.S
‗The host finally spoke [and he] disappointed the member of Parliament.‘
Wyższość
w tonie
Zebona
rozdrażniła
superiority-NOM.S in tone-LOC.S Zebon-GEN infuriate- 3rd S.PST
Znów poczuł
się
jak
uczeń.
again feel-3rd S.PST REFL
like
pupil-NOM.S
‗Zebon‘s tone of superiority infuriated the king. He felt like a pupil again.‘

króla.
king-Acc.S

Wziąłem
kolejną
porcję
kompotu,
który tym razem
take-1st S.PST another
helping-ACC.S
compote-GEN.S
which this time
mnie
rozleniwił.
me-ACC
make.lazy-3rd S.PST
‗I took another helping of compote, which this time made me feel lazy.‘

The situations coded by roz- OEVs are complex: The verbs indicate
Experiencer‘s going into a certain state and the target state itself. Thus the semantics
associated with such predicates includes the event leading up to the consecutive state
of Experiencer. Event-related modifiers,8 such as szybko ‗quickly‘ or powoli
‗slowly‘, which appear in clauses with roz- OEVs, substantiate this claim:

5
As the choice of imperfective-forming suffixes is conditioned by complex morpho-phonological
and lexical features of verbal stems and it is not essential to the matter at hand, we will not discuss these
issues here. For details see Jabłońska (2004), Łazorczyk (2010) and Bloch-Trojnar (2013).
6
The Corpus is entered in the references to the paper as Przepiórkowski et al. (2012).
7
In the text we will mark examples as excerpted from the NCP, but they will be given in
abbreviated versions to save space.
8
For the choice of adverbs characteristic of events see e.g. Geuder (2002: 10).
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(5)
Wynik
szybko/powoli rozczarował
result-NOM.S quickly/slowly disappoint-3rd S.PST
‗The result quickly/slowly disappointed the girl.‘

dziewczynę.
girl-ACC.S

In contrast to roz- OEVs, stative OEVs cannot co-occur with such modifiers:
(6)
Bezczynność
*szybko/*powoli
idleness-NOM.S quickly/slowly
‗Idleness depressed the girl.‘

gnębiła
depress-3rd S.PST

dziewczynę.
girl-ACC.S

As eventive predicates, roz- OEVs could, in principle, form verbal and
adjectival passives, assuming that Polish belongs to Landau‘s (2010) A languages
(see ftn. 2). In the following section we will discuss the appearance of both types
of passives, preceded by a presentation of their morphological make-up.

3. Morphological make-up of Pass Ptcps in Polish: Problems with
distinguishing adjectival and verbal Pass Ptcps
Polish does not distinguish verbal and adjectival Pass Ptcps by morphological
means, while such distinctions are made in some other languages (see Embick
2004; Landau 2010; Alexiadou et al. 2017 for English and German). The
morphemes used to form Pass Ptcps include suffixal: -t (e.g. zamknię-t-y ‗closed‘) ,
-ł (e.g zbiela-ł-y ‗whitened‘), -n (e.g. rozerwa-n-y ‗torn‘) and -on (e.g. zmęcz-on-y
‗tired‘).9 Only the -ł group can be identified as realising adjectival passives
exclusively, due to the fact that -ł attaches to unaccusatives alone (see
Cetnarowska 2000, 2012), and unaccusatives are believed to be universally banned
from forming verbal passives (see Bruening 2014; Alexiadou et al. 2015).
Roz- Pass Ptcps take -n and -on suffixal elements, never the -ł suffix,
exclusive to unaccusative adjectival Pass Ptcps, so, in principle, roz- participles
can be verbal and/or adjectival in nature.
The differentiation between adjectival and verbal uses of participles in Polish
cannot be easily tested since some of the tests well known from the literature
devoted to the English participial system are not applicable to Polish. The
progressive aspect test (see Grimshaw 1990:114; Grafmiller 2013: 88), which
may constitute the grounds for establishing which participles are verbal in
English, does not work for Polish as Polish does not differentiate grammatically
9

Zdziebko (2017) offers a very thorough account of passive participles in Polish regarding
their morpho-phonology and morpho-syntax, including the distribution of particular morphemes
and allomorphs with various verbal classes.
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between progressive and non-progressive aspect. Similarly, the un- prefixation,
which is believed to select adjectival passives in English (Levin and Rappaport
1986; Siegel 1973; cf. Bruening 2014), cannot be applied to Polish material with
any certainty. For instance -ł passives, although exclusively adjectival, form
negated (prefixed with nie-) antonyms in a haphazard manner: ?niezgrubiały –
zgrubiały ‗thickened‘, ?niewybujały – wybujały ‗overgrown‘, ?niezsiadły –
zsiadły ‗set‘ vs. niewytrwały ‗irresolute‘, niedojrzały ‗immature‘, nieosiadły
‗migrant‘. At the same time, some typically agentive verbs, which, in principle,
could be expected to form verbal passive participles exclusively, appear with the
negative prefix (e.g. poskromić ‗tame‘ – poskromiony ‗tamed‘ – nieposkromiony
‗wild‘). Additionally, lexically simpler antonyms are selected in many cases over
morphologically complex negated lexemes10 or clausal negation is selected. Thus
it seems that the acceptability of the negatively prefixed Pass Ptcps in Polish is
rather a lexical issue than a grammatical regularity from which we could derive
the verbal-adjectival distinction. All in all, we conclude that negative prefixes are
useless as a diagnostic of verbal or adjectival character of Pass Ptcps in Polish.

4. Diagnostic contexts for verbal and adjectival Pass Ptcps
Although morphology is not a good guide to the verbal or adjectival nature of
(the majority of) Pass Ptcps in Polish, particular syntactic structures in which
they appear supply such clues. Similarly to German and other Germanic
languages (e.g. Gehrke 2011, 2015, Kratzer 1994, 2000; Rapp 1996; Maienborn
2007, Alexiadou et al. 2015), which have constructions with different auxiliary
elements that distinguish verbal and adjectival passives, Polish is claimed to
have also such constructions, although the distribution facts are a bit more
complex than in Germanic languages.
Probably because of the lack of distinctive morphological marking, some
sources from outside the structure-oriented approaches to morpho-syntax treat all
Polish Pass Ptcps in a uniform way, as adjectives (see Saloni and Świdziński 2007:
102-103, Nagórko 1996: 105 ). This view is additionally prompted by the uniform
behaviour of passives with respect to inflectional processes since Pass Ptcps show
uniformly adjectival inflection (case, number and gender). Nevertheless, the
distinction into verbal and adjectival (resultative-stative) uses in Polish has been
noted for instance by Laskowski (1984: 138, 142) and this distinction is taken up
by sources within the Distributed Morphology and construction-related
approaches, such as Zdziebko (2017) and Bondaruk and Rozwadowska (2018).

10
For instance, instead of ?niezgłodniały ‗not hungry‘ – syty ‗full‘ is used; instead of
?nieociemniały ‗not blind‘ – widzący ‗sighted‘; instead of ?niepoległy ‗ not dead‘ – żywy ‗alive‘, etc.
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According to the latter sources, distinct verbal and adjectival properties of
Pass Ptcps result in separate types of syntactic environments in which the two
groups can appear. Verbal passives are marked by the presence of auxiliary być
‗to be‘ and the imperfective passive participle (Imp Pass Ptcp), or by auxiliary
zostać ‗to become‘ and the perfectively marked passive participle (Prf Pass
Ptcp), while the adjectival passives appear with the auxiliary być ‗to be‘ plus Prf
Pass Ptcp, as illustrated by the examples below:
(7)
Gałąź
była
branch-NOM.S
be-3rdS.PST
‗The branch was being broken.‘

łamana. (verbal use)
broken-NOM.S.IMP

(8)
Gałąź
została
branch-NOM.S
become-3rdS.PST
‗The branch got broken.‘

złamana. (verbal use)
broken-NOM.S.PRF

(9)
Gałąź
była
branch-NOM.S
be-3rdS.PST
‗The branch was broken.‘

złamana. (adjectival use)
broken-NOM.S.PRF

The verbal/adjectival distinction might be suggested by the more eventive (7,
8) and more resultative-stative (9) meanings of the respective sentences, but as
semantic judgments alone can be questionable, some additional evidence in
favour of this distinction should be quoted. The verbal context in (8) can be
verified as a diagnostic for verbal Pass Ptcps since it disallows the occurrence of
Pass Ptcps formed from unaccusatives (which are universally adjectival).
Examples in (10) below illustrate this regularity:
(10)
*Gałąź
została
branch-NOM.S
become-3rdS.PST
‗The branch became green.‘

zzieleniała.
get.green-NOM.S.PRF

Consequently, we will treat the grammaticality of a perfective Pass Ptcp with
zostać as symptomatic of its verbal nature. By extension, the Pass Ptcps which
cannot appear in this structure may be adjectival. The data in (11) below show
that Prf Pass Ptcps of roz- verbs are ungrammatical in this context, which may
suggests that they have an adjectival projection in their morpho-syntax:
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(11)
Skrzydlata
była/
*została
rozczulona.11
rd
rd
Skrzydlata-NOM.S be-3 S.PST/ *become-3 S.PST feel.tender-PASS.PTCP.NOM.PRF
‗Skrzydlata felt affectionate.‘

The same reasoning cannot be extended to być + Imp Pass Ptcp construction (7
above). The insertion of imperfective –ł participles into this structure should give
ungrammatical results. This, however, is impossible since Pass Ptcps related to the
unaccusative verbs are always resultative in Polish and they are marked with the
perfectivizing morphology. Consequently, they do not have imperfective forms to
be tested. Other participles can be, in theory, verbal or adjectival, so we have no
independent means to verify the usability of the być + Imp Pass Ptcp construction
as a testing ground for the verbal characteristics of Imp Pass Ptcps. Accordingly,
other factors must be considered to confirm the verbal nature of imperfective
participles. Below we will propose to employ chosen modifiers as markers of
verbal uses.
A distinction between verbal and adjectival participles can be drawn when
stale ‗permanently, repeatedly‘ is used in their clauses. Structures with być +
perfective/imperfective participle differ in the participial elements exclusively
(see 7, 9 above), but stale ‗repeatedly, permanently‘ is interpreted differently in
both constructions. In the być+ Imp Pass Ptcp construction, stale has the iterative
(evetive modifier) meaning (12), while with Prf Pass Ptcp, stale points to the
permanence of a state, so it is a state modifier (13):
(12)
Gałąż
była
branch-NOM.S
be-3rdS.PST
‗The branch was repeatedly broken.‘

stale
repeatedly

łamana. (repeatedly)
broken-NOM.S.IMP

stale
permanently

złamana. (permanently).
broken-NOM.S.PRF

(13)
Gałąź
była
branch-NOM.S
be-3rdS.PST
‗The branch was broken for good.‘

Thus the structures in (12, 13) can be used as diagnostics for the verbal (12)
and adjectival (13) nature of passive participles when two distinct meanings of
stale are considered.12
11

The grammatical example comes from the NCP.
Some other tests, involving co-ordination and disjoint reference effects (see ftn. 14), can be
found in Bondaruk and Rozwadowska (2018). We, however, do not treat the results of co-ordination
tests as very reliable, as co-ordination of clearly adjectival passive participles (from unaccusative
verbs) and active (verbal) participles seems to be absolutely grammatical in Polish. See e.g.:
12
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Polish Imp Ptcps, apart from the fact that they can appear with stale in the
meaning of ‗repeatedly‘, co-occur freely with voice modifiers, such as agentoriented adverbs, instruments, by phrases (przez phrases in Polish), spatiotemporal
modifiers and they can introduce purpose clauses, i.e. they answer positively to the
majority of tests applicable to verbal participles in other languages (see Bruening
2014, Alexiadou et al. 2015). We will illustrate these properties on the basis of
Imp Ptcps of roz- verbs to introduce the material useful in our following analyses.
Wherever possible, we will use examples excerpted from the NCP.
(14) (agent-oriented adverb modification) (NCP)
Oczywiście,
że
spory
były
celowo
obviously
that arguments-NOM
be-3rdP.PST deliberately
rozbudzane
przez wspólnych
wrogów.
incite-NOM.PASS.PTCP.IMP
by
common-ACC
enemy-ACC.P
‗Obviously, arguments were deliberately incited by the common enemy.‘
(15) (agentive przez ‗by‘ phrase) (NCP)
Długo rozmawiali
o
dziewczynce rozpieszczanej
long
talk-3rdP.PST
about
girl-LOC.S
spoil-LOC.PASS.PTCP.IMP
wszystkich.
everyone-ACC
‗They talked long about the girl spoilt by everyone.‘

przez
by

Nawet żyjąc w biedzie,
były
rozpuszczane
even
living in powerty-LOC.S
be-3rdP.PST spoil-NOM.PASS.PTCP.IMP
w
rodzinie.
przez
starszych
by
elder-ACC.P
in
family-LOC
‗Even living in poverty, they were spoilt by family elders.‘
(16) (instrumental phrase) (NCP)
Kierowcy
nie rozpraszani
driver-NOM.P
not distract-NOM.PASS.PTCP.IMP
‗Drivers not distracted by talking.‘

rozmową.
talk-INS.S

(17) (purpose clause)
Był
rozśmieszany
be-3rdS.PST amuse-NOM.PASS.PTCP.IMP
nastrój.
mood-ACC.S

aby poprawić
in.order.to improve-INF

mu
he-DAT

Dzieci
były
wychudłe
i
siakające nosem.
children-NOM.P be-3rdP. PST malnourished-PTCP.PAS. and sniffle-PTCP.ACT nose-INST.S
‗Children were malnourished and sniffling.‘
As active participles have probably a fair amount of verbal structure and they can be co-ordinated
with adjectival passive participles, the co-ordination test becomes suspicious as a reliable means to
distinguish lexical items with some adjectival and some verbal properties.
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‗He was being amused in order to improve his mood.‘
(18) (temporal modification) (NCP)
byłem
Od
samego
początku
From very
beginning-GEN.S be-1stS
‗I was being spoilt from the very beginning.‘

rozpaskudzany.
spoilt-NOM.PASS.PTCP.IMP

The environments illustrated above suggest clearly that Polish Imp Ptcps
show verbal characteristics.
Distinct syntactic environments in which Pass Ptcps can appear in Polish
demonstrate that they do not constitute a uniform group and that in fact they
manifest verbal (imperfective participles) and adjectival (perfective participles)
characteristics in different morpho-syntactic surroundings.
In the next section we will discuss some additional tests that help to delimit
the class of Pass Ptcps with verbal behaviour and we will test roz- passive
participles in this light.

5. Testing imperfective and perfective roz- Pass Ptcps
Not all the tests proposed for English verbal passive participles are applicable
to Polish in general13 and to roz- formations in particular. The categorial status of
Pass Ptcps cannot be read off their inflectional properties because all Pass Ptcps
are inflected in the same way in Polish. Similarly, the results of the disjoined
reference test14 are conclusive for naturally reflexive verbs only: Roz- verbs do
not belong to this category of predicates.
By the same token, the principle that only adjectival participles can be formed
from unaccusative verbs has no bearing on the material at hand since roz-verbs
are not unaccusatives according to the criteria proposed for unaccusativity in
Polish (see Cetnarowska 2002, cf. Landau 2010).
One test, however, modeled on the discussion in Bruening (2014), may be of
import for differentiating both types of Pass Ptcps. As discussed by Bruening for
English, only adjectival participles take part in further word formation processes
13

Some tests proposed e.g. by Bruening (2014) are inapplicable not for language specific, but
for theory specific reasons, as they are directed at the lexical vs. syntactic nature of passive
participles, and in the approach we subscribe to no such distinction finds theoretical bases at all.
14
Verbal passives show disjoint reference of the arguments involved in the predication, while
adjectival passives allow the reflexive interpretation as well (see Bruening 2014; Alexiadou et al.
2015). Disjoint reference tests used as diagnostics of verbal nature of passive participles are
criticised in the literature of the subject (see extensive criticism of the test in English in Bruening
2014: 381-383, see also McIntyre 2012) as it seems that the results of the tests depend mostly on
the self-reflexive and non-self-reflexive properties of the predicates involved, and not on the verbal
or adjectival nature of passive participles whose disjoint reference is supposedly tested.
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(in particular un- prefixation). This test in Bruening‘s (2014) system is to show
that adjectival participles accept additional word-formational morphology, unlike
verbal participles. As we have mentioned earlier, negative prefixation in Polish
is not a good testing material. Below we propose to show different morphology
of imperfective and perfective participles, although the results will be opposite to
those obtained for English, i.e. verbal participles seem to take additional
morphemes, but not the adjectival ones.15
Polish imperfective (verbal) and perfective (adjectival) roz- participles differ
as to their availability for further prefixations. They show distinct behaviour
concerning the attachment of the few Polish prefixes that allow stacking.16
Prefixation seems to work with imperfective passives, but not with perfectives.
The stacking prefix that we will use here as an example is po- (see Szymanek
2010: 155).17 According to Szymanek, the prefix codes ‗a repetitive action affecting
several objects of a certain kind/group‘. Po- appears with Imp Pass Ptcps (19), but it
never appears with adjectives (20), nor with Prf Pass Ptcp (21). The explanation,
important for our reasoning, may lie in the fact that po- has to access directly the
event present in the semantic representation of participles, but it cannot access events
merged deeper, below adjectival projection in Pass Ptcps (see 41 below).
Consequently, although po- attachment demonstrates that imperfectives may enter
further morphological operations (19), at the same time it does not speak in favor of
their adjectival properties; quite to the contrary – it demonstrates that imperfectives
code easily accessible events and in one area of their morphology they are unlike
adjectives (21). None of these conclusions applies to Prf Pass Ptcps (22).18
(19)
Dziewczyny
były
porozanielane/porozśmieszane/porozleniwiane.19
rd
girl-NOM.P be-3 P.PST
all-soft.NOM. PASS.PTCP.IMP /like-laughing-NOM.
PASS.PTCP.IMP /lazy-NOM.PASS.PTCP.IMP
‗Girls felt all-soft/ like laughing/lazy.‘

15
This result argues against Bruening‘s (2014) assumption that adjectival participles are lexical
and thus they can take part in further morphological operations, unlike verbal participles, which are
syntactic in nature.
16
The prefixes that stack outside other prefixes are superlexical prefixes. For details see e.g.
Romanova (2004); Svenonius (2004); Łazorczyk (2010) .
17
In a recent paper Zdziebko (2017) analyses po- as an aspectual prefix realising the higher of
two aspectual layers in Polish passive structures.
18
Another explanation of this behavior may be offered as well. Po- may require the
imperfective form of the stem because it is distributive, i.e. it has to code a repeated event and in
Polish it is a function of imperfective aspect to code iterative and habitual events (see Willim 2006:
200; Bloch-Trojnar 2013: 226).
19
Roz- Imp Pass Ptcps prefixed with po- are not attested in the NCP but they are possible
derivatives. Their absence in the corpus may be due to their highly specialised meaning and
complex morphology.
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vs.
(20)
Potrawy
były
dish-NOM
be-3rdP.PST
‗Dishes were cold.‘

zimne/
cold-NOM/

*pozimne.
*po+cold

(21)
Dziewczyny
girl-NOM.P

były
be-3rdP.PST

*porozanielone.
all-soft PASS.PTCP.PRF

In sections 4 and 5 we have argued that roz- Imp Pass Ptcps are verbal. In the
next section we will concentrate on the adjectival nature of Prf Pass Ptcps with
roz- and in the following sections we will discuss subclasses of these participles
(target or resultant, simple state or resultative).

6. Properties of roz- Prf Pass Ptcps
Roz- Prf Pass Ptcps corresponding to OEVs can be confirmed to be adjectival
when we place them in the diagnostic construction presented in (11) above: They
are grammatical in być+ Prf Pass Ptcp construction and stale selects the meaning
‗permanently‘ (see 22). In examples from the NCP roz- Prf Pass Ptcps appear
with state modifiers, such as e.g. wyraźnie ‗clearly‘ in (23):
(22)
Skrzydłata
była
Skrzydlata-NOM
be-3rdS.PST
‗Skrzydlata felt affectionate.‘

stale
permanently

rozczulona.
feel.tender-NOM. PASS.PTCP.PRF

(23)
Mizera
był
wyraźnie
Mizera-NOM be-3rdS.PST clearly
‗Mizera was clearly disappointed.‘

rozczarowany. (NCP)
disappointed-NOM.PASS.PTCP.PRF

At the same time, roz- Prf Pass Ptcps are ungrammatival in the zostać+ Pass
Ptcps construction (see 11 above), which suggests that they do not belong to the
class of verbal passive participles. It has to be stressed that no data in the NCP
testify to the grammaticality of such constructions with roz- Prf Pass Ptcp.
Consequently, we have to draw the conclusion that passive participles
corresponding to roz- OEVs in Polish belong to the class of adjectival participles.
The next step in the direction of establishing their morpho-syntactic structure is to
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decide what subclass of adjectival passives they represent as adjectival Pass Ptcps
do not constitute a uniform group (see Kratzer 1994, Embick 2004).

7. Target or resultant state participles
Kratzer (2000) has identified an important distinction between target state and
resultant state participles, which differ in semantic properties and morphosyntactic requirements. As far as their state semantics is concerned, target states
are potentially reversible and transient, while resultant states are treated by
grammar as permanent. The difference becomes visible when certain types of
state modifies are introduced into a clause: permanent states (resultant states) do
not tolerate immer noch ‗still‘ modification while target states do.20
The Polish equivalent of this test seems to work best with the modifier
jeszcze21 and results in the classification of roz- Pass Ptcps as target states:

20
The distinction was originally drawn on the basis of German data, hence the German name
of the modifier – see also Alexiadou et al. (2015).
21
Bondaruk and Rozwadowska (2018: 445) propose the use of wciąż ‗still, again and again‘ as
a Polish equivalent of German immer noch with target state passives. However, wciąż sounds fine
with many resultant state participles, including their own example:
Ten
dokument
jest
wciąż
zniszczony.
this-NOM
document-NOM is
(*still) destroyed-PRF
‗This document is still destroyed.‘
We believe that it happens because of the second meaning of wciąż, i.e. ‗again and again‘, which
coerces resultant state participles into the iterative reading. Note that wciąż may appear with
iterated activities very easily:
Ona
wciąż
powtarza
tę
samą
piosenkę.
she-NOM
still
repeat
this-ACC
same-ACC
song-ACC
‗She repeats the same song again and again.‘
Jeszcze ‗still‘ does not seem to have the same intension, as shown by the sentence:
Ona
jeszcze powtarza
tę
samą
piosenkę.
she-NOM
still
repeat
this-ACC
same-ACC
song-ACC
which, in spite of the repetition signaled by the lexical verb reads as: ‗She is still singing the song.‘
Consequently, we prefer jeszcze over wciąż as the diagnostic modifier for target state participles.
We also abstain from using the na phrase test offered in the same source as it does not seem to
effectively diagnose just target state participles (cf. Bondaruk and Rozwadowska 2018, ftn. 7). The
phrase fails to occur with the participles under our scrutiny, whether perfective or imperfective:
Skrzydłata
była
rozczulona/rozczulana
(*na dwa lata).
Skrzydlata-NOM be-3rd S.PST feel.tender-NOM.PASS.PTCP.PRF/IMP (*on two years)
‗Skrzydlata felt affectionate for two years.‘
The failure of this test may have something to do with a very restricted use of na phrase in Polish
nowadays. Our search through the NCP shows that the phrase is currently used almost exclusively
in a limited number of collocations: na chwilę ‗for a moment‘, na godzinę ‗for an hour‘, na tydzień
‗for a week‘, and a few others.

98

(24)
Mizera
był
jeszcze
Mizera-NOM
be-3rd S.PST still
‗Mizera was still clearly disappointed.‘
Skrzydłata
była
jeszcze
Skrzydlatabe-3rd
still
NOM
S.PST
‗Skrzydlata still felt affectionate.‘

wyraźnie
clearly

rozczarowany.
disappointed-PASS.PTCP.NOM

rozczulona.
feel.tender- NOM. PASS.PTCP.PRF

Był
jeszcze
tak rozkojarzony,
be-3rdS.PST still
so
distract- NOM.PASS.PTCP.PRF
nie
mógł
się
skupić.
not
could-3rdS.PST
REFL concentrate-INF
‗He was still so distracted that he could not concentrate.‘

że
that

The results of the test show that Prf Pass Ptcps of roz- OEVs belong to the class
of target states. What should be decided now is whether they are simple states or
resultatives (see Embick 2004) in order to establish whether they denote states
caused by prior events (resultative states) or whether they are thoroughly adjectival
(simple states). If they turn out to be simple states, then looking for their verbal
projections could be a futile task. As we will show in the next section, the Pass
Ptcps under analysis are resultatives and they display some verbal properties.

8. Simple states or resultative states
Embick (2004) presents arguments in favour of dividing English adjectival
passives into two groups, i.e. simple states (which, nevertheless, may be
expressed by morphologically complex words) and resultative passives, which,
apart from specific states, also code events leading up to these states. The second
group is especially interesting from the morpho-syntactic point of view as their
complex semantics mirrors complex morpho-syntactic structure. Roz- Prf Pass
Ptcps have some properties attributed to resultatives in English, but not all of
them. Below we will analyse these properties in detail.
The test for the resultative nature of Pass Ptcps which may be applied
successfully in Polish involves the formation of resultative secondary predicates
and it reveals that resultatives cannot appear in constructions as secondary
predicates. Without going into theoretical intricacies of Embick‘s (2004: 379)
explanation of this state of affairs, his analysis confirms that resultative states
have too complex structures to serve as secondary predicates in English. The
same seems to hold true for Polish data. Secondary predication with various
adjectives as secondary predicates can be found in the NCP easily (25), but
passive participles are absent:
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(25) (NCP)
Jasne
światło
nocą
czyni
bright-NOM
light-NOM.S night-INS.S make-3rdS.PRS
bezbronnymi.
defenceless-INS.P
‗Bright light at night makes people defenceless.‘
Reumatyzm
uczynił
rheumatism-NOM.S make-3rdS.PST
‗Rheumatism made hands clumsy.‘
Życzliwość
czyni
helpfulness-NOM make-3rdS.PRS
‗Helpfulness makes people happy.‘

ludzi
people-ACC.P

ręce
hand-ACC.P

niezgrabnymi.
clumsy-INS.P

ludzi
people-ACC.P

szczęśliwszymi.
happy-INS.P

The results of the application of this test to our material demonstrate that rozperfective passives are not fully grammatical in these structures (see 26),22 which
makes them resultative participles, rather than simple states:
(26)
?Jasne
światło
nocą
czyni
bright-NOM light-NOM.S night-INS.S make-3rdS.PRS
rozkojarzonymi.
distracted-INS.PASS. PTCP.P
‗Bright light at night makes people distracted.‘
?Życzliwość
czyni
helpfulness-NOM.S make-3rdS.PRS
‗Helpfulness makes people lazy.‘

ludzi
people-ACC.P

ludzi
people-ACC.P

rozleniwionymi.
lazy-INS.PASS.PTCP.P

The sentences with passive participles in (26), if not outright ungrammatical,
are certainly felt to be very awkward. Thus it seems that roz- participles are not
mere adjectives/simple states but their structure resembles English resultative
participles, containing in their semantics the eventive element, beside the
resultant state.
Event implication introduced by roz- Prf Pass Ptcps can also be tested (see
Alexiadou and Agnostopoulou 2008) with the use of again (znowu in Polish).
22

In fact, we have found a single example of the passive participle used in the secondary
predication of the type represented in the text. However, the relevant expression which appears in
this sentence, i.e. napięta cisza ‗tense silence ‘constitutes an idiom, literally: ‗braced silence‘ and
we may speculate that as a result of lexicalization the passive participle in the expression has been
re-analyzed as an adjective:
Jego autorytet (…)
czynił
ciszę
napiętą.
his authority-NOM
make-3rdS.PST
silence-ACC
tense-INS.PASS.PTCP
‗His authority made the silence tense.‘
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Sentences so modified have the restitutive meaning with statives, while
sentences with event implication show repetitive meaning. Polish sentences
containing roz- Prf Pass Ptcps are clearly repetitive (27), not restitutive (28),
which means that they imply an event culminating in the resultant state:
(27) (repetitive)
Mizera
był
znowu wyraźnie
Mizera-NOM be-3rdS.PST again
clearly
‗Mizera was again clearly disappointed.‘

rozczarowany.
disappointed-NOM. PASS.PTCP.PRF

vs.
(28) (restitutive)
Już
po
chwili
stała
się
already
after moment-GEN become-3rdS.PST
REFL
niechętna
i
uparta.
unwilling-NOM
and
stubborn-NOM
‗After a moment she became again unwilling and stubborn.‘

znowu
again

Another test mentioned by Embick (2004) concerns the possibility of modifying
the resultative participles with manner adverbials. Such modification appears in
Polish as well, although the inventory of adverbials is limited. The equivalents
(ostrożnie, uważnie) of the adverb testing for resultatives in English (carefully), as
used by Embick (2004: 357), are clearly inadmissible in Polish with roz- Pass Ptcps:
(29)
*Dziewczyna
była
ostrożnie/uważnie
girl-NOM.S
be-3rdS.PST
carefully
*‗The girl was carefully disappointed.‘

rozczarowana.
disappointed-PASS.PTCP.PRF

However, these adverbs belong to the category of agent-oriented adverbs, and
consequently their presence is expected in structures with overt or implicit
agents. OEVs are non-agentive in character,23 hence there are no good grounds to
expect that their Pass Ptcps should involve an implicit agent, though the presence
of other argument types are not excluded (see Section 9 below).
The manner adverbials which can co-occur with roz- Prf Pass Ptcps are of the
types that can be expected if the participles have in their semantics the
specification of both state and event. For the data under our analysis, the
admissible adverbs specify the perception of the state (30) and its intensity (31):
23

In fact, as we will show in Section 9 that some of them are agentive, and these can appear with
agent-oriented adverbs. However, such Experiencer verbs behave in fact like regular canonical
transitive verbs (see the discussion in Section 9), so they fall outside the scope of our interest here.
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(30)
Chłopak
był
skrycie/jawnie
boy-NOM be-3rd S.PST
clearly
‗The boy was still clearly disappointed.‘

rozczarowany.
disappointed-NOM.PASS.PTCP.PRF

(31)
Powiedziałem
trochę
say-1stS.PST
a bit
‗I said feeling a bit tender.‘

rozczulony. (NCP)
feel.tender- NOM.PASS.PTCP.PRF

Byłem
strasznie
be-1stS.PST
awfully
‗I was awfully disappointed.‘

rozczarowany. (NCP)
disappointed- NOM.PASS.PTCP.PRF

Była
bardzo
be-3rdS.PST
very
‗She was very disappointed.‘

rozczarowana. (NCP)
disappointed- NOM.PASS.PTCP.PRF

Szmaciak
na poły rozbudzony
Szmaciak-NOM by half
aware-NOM.PASS.PTCP.PRF
słuchawkę
do ucha. (NCP)
receiver-INS
to ear-GEN
‗Szmaciak, partly awake, is holding the receiver to his ear.‘

przykłada
put-3rdS.PRES

The appearance of such adverbs does not testify to the eventive nature of Prf
Pass Ptcp. The manner adverbs that can accompany these participles are state
modifiers (30) and these in (31), belonging to the second group, can easily modify
simple states as well (bardzo zielony ‗very green‘, bardzo dobry ‗very good‘, etc.).
However, the presence of event modifiers reveals the necessity of the
eventive projection in structures with Prf Pass Ptcps. Event modifiers are not
very frequent in the data from the NCP, nevertheless their presence is attested
and the sentences in (32) sound perfectly grammatical.
(32) (NCP)
Ku
niemu
kierowała
spojrzenie najczęściej
pospieszne
at
him-DAT
direct-3rdS.PST
gaze-ACC.S
most.frequently
quick-ACC
i
nieuważne,
czasem
rozzłoszczone.
and dispracted-ACC sometimes infuriated-ACC. PASS.PTCP.PRF.
‗She directed her gaze at him – most frequently quick and distracted, sometimes infuriated.‘
Prawie
wtaszczyła
go
na wzniesienie,
almost
drag-3rdS.PST him-ACC
on hillock-ACC
rozsierdzona.
furious-PASS.PTCP.NOM
‗She dragged him onto a hillock, already seriously furious.‘
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naprawdę już
seriously already

Smok
uniósł
głowę, nagle
rozbudzony
dragon-NOM raise-3rdS.PST head
suddenly
aware-PASS.PTCP.NOM
i
zirytowany.
and irritated-PASS.PTCP.NOM
‗The dragon raised its head, suddenly fully aware and irritated.‘

Notice, however, that these modifiers refer to the type of event, and not to
event tokens (see Gehrke 2011), and they do not situate the event implied by the
participle in spatiotemporal circumstances. Spatiotemporal modification of the
event evoking emotions is not acceptable with roz- Pass Ptcps, which becomes
visible if we try to situate the event implied in the participle in a different time
frame than the time frame of the sentence itself:
(33)
*Janek
jest
wczoraj
Janek-NOM
be-3rdS.PRS
yesterday
‗Janek is disappointed yesterday.‘

rozczarowany.24
disappoint-PASS.PTCP.PRF

The same holds for locative modification, which is inadmissible either:
(34)
*Janek
był
rozczarowany
w swoim
mieszkaniu.
Janek-NOM be-3rdS.PST disappoint-PASS.PTCP.PRF in his-LOC apartment-LOC
‗Janek is disappointed in his apartment.‘

The modification with event-related modifiers and with adverbial modifiers
as such bears witness to the verbal side of roz- Pass Ptcps. Although adverbial
modifiers can occasionally occur with other categories than verbs, e.g. with
various types of derived de-verbal nominals (for a thorough discussion see
Bloch-Trojnar 2013), in the majority of such cases we may suspect that the
modified word also possesses in its structure a verbal projection. Event modifiers
do not sound well as simple state modifications: *już/*nagle/*czasem zielony
kolor ‗already/suddenly/occasionally green colour‘.
Some other tests concerning different morphological build-up of simple states
and resultative participles proposed by Embick (2004) cannot be applied to
Polish data. As we have discussed previously, the negative prefixation test is not
reliable in Polish. The construction of other tests showing morphological
24

Compare with:
Siano
jest
wczoraj
suszone.
Hay
be-3rdS.PRS
yesterday
dry-IMP.PASS.PTCP
which translates literally as: ‗Hay is dried yesterday.‘ This structure contains a verbal participle
and consequently it is fully grammatical since Imp Pass Ptcps can code event tokens, and not
necessarily event kinds. See the discussion in Section 9.
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differences in the behaviour of simple states and resultative passives with respect
to prefixation is problematic because prefixed forms containing verbal stems do
not stack prefixes easily in Polish. In other words, because roz- Prf Pass Ptcps
already contain one prefix in their structure, we would not expect them to take
any other prefixes appearing with simple state adjectives anyway (see e.g.
bez+senny ‗ sleepless‘, bez+duszny ‗soulless‘, bez+cenny ‘priceless‘, but not
*bez+rozczarowany ‗disappointed‘).

9. Types of modifiers appearing with roz- Prf Pass Ptcps
vis á vis voice phenomena
The fact that not all adverbial modifiers can appear with roz- Prf Pass Ptcps
has been pre-viewed in Section 8, but in this section we will discuss the
modification data in detail. This analysis will allow us to show that, apart from
being target resultative passives, roz- perfective passives code event kinds rather
than event tokens (see Gehrke 2011). We will also establish what additional
information can be gleaned from the types of modifiers present in Polish: The
inadmissibility of agent-oriented modifiers with roz- passives will suggest that
the type of voice head present in the morpho-syntactic structure of roz- Pass
Ptcps is not identical with the voice head(s) appearing with canonical transitive
verbs and their passives (Transitive Voice Head or Passive Voice Head - see
Bruening 2014, Alexiadou et al. 2015). In particular, we will investigate the
semantic and voice properties of roz- resultative participles25 and compare the
results with Alexiadou‘s et al. (2015) discussion of modifiers appearing with
adjectival participles in German, Greek, English and Hebrew and their
classification of types of modification characteristic of particular voice heads
(see also McIntyre 2013, Bruening 2014). Our analysis will contribute the Polish
angle to the research of voice phenomena.
It has been shown that adjectival participles in various languages manifest the
presence of the voice projection (for various approaches to the problem see Kratzer
1994, 1996, 2000, von Stechow 2002, Anagnostopoulou 2003). While the
active/passive voice heads make room for external arguments, agents including, as
manifested by the appearance of agent-oriented modifiers, by phrases, both agentive
and instrumental, or co-occurrence with purpose clauses, as exemplified on the basis
of Greek –menos adjectival participles and verbal participles in German or English,
the limited possibilities of such modification with other adjectival participles seem to
suggest that the voice projection present in their structure must be of a different kind.
Limitations on voice related modifications have been described by e.g. Rapp (1996),
Meltzer-Asscher (2011), McIntyre (2013) for German, Hebrew and English. The
25
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Simple states are not headed by voice at all – see Alexiadou et al. (2015 : 153).

admissible kinds of modifiers appearing with adjectival passives in these languages
modify only the visible resultant states described by the participle (see Rapp 1996
for German), or the modifiers name a referent responsible for the continuation of the
state (see Rapp 1996, Meltzer-Asscher 2011, McIntyre 2013) by means of by
phrases and instrument phrases.
In seems that Polish adjectival Pass Ptcps can be modified according to this
later pattern. The modifiers that we have presented in (30) above obviously
concern the resultant state, more precisely – its vividness. The modifiers in (31),
on the other hand, specify the properties of events leading up-to the resultant
states, so, less directly, they also bear on the resultant states and code the subcategories of events, spelling out their mode of occurrence. Spatiotemporal
modification is excluded, and this is the type of modification that would suggest
the coding of event tokens and not of event types.
What remains to be investigated are the by phrases and instruments which can
occur with roz- Pass Ptcps. If they spell out external arguments, then roz- Prf
Pass Ptcps may have passive voice heads in their morpho-syntactic structures. If,
however, by phrases and instruments spell out the participants whose existence is
essential to the continuation of a state coded by the participle, then a different
voice head should be sought. The NCP supplies us with numerous examples of
instruments involved in the state coded by passive participles. It seems that sortal
properties26 of such instrumental modifiers are crucial if they are to occur with
roz- adjectival Pass Ptcps. These sortal properties directly contribute to the states
identified by the participles (see Alexiadou et al. 2015). The NCP examples in
(35) below illustrate this interesting property of predications with sortal
instrumental phrases: for example zuchwalstwo ‗nerve‘ is by its very nature
enfuriating (35a), as is fochy ‗grumpiness‘ (35b); litość ‗compassion‘(35c),
dobroć ‗goodness‘ (35d) or dziecięce zauroczenie ‗child-like infatuation‘ (35d)
evoke the feeling of tenderness; ciepło ‗warmth‘ may make one feel dreamy
(35f), and drzemka ‗slumber‘ – lazy (35g):
(35) (NCP)
a.

Tymczasem zezowaty,
rozzłoszczony
but
cross-eyed-NOM infuriated- PASS.PTCP.PRF.NOM
smarkacza, wstaje.
brat-GEN
rise-3rdS.PRS
‗But cross-eyed and infuriated by the brat‘s nerve, he is getting up.‘

zuchwalstwem
nerve-INS

26

Sortal concepts, according to Trautwein (1970: 73) ‗are not mental one-to-one mappings of
the world. Rather they transport identifying conditions […]. [W]e need only a few conditions in
order to identify a structure within a continuum, and these conditions are provided by sortal
concepts. Sorts, however, are not able to identify individuals by themselves since the information
they transport is too unspecific. But they reduce the set of possible referents drastically […].‘
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b.

Klaczka,
którą
rozzłoszczony
jej
filly-NOM
which-ACC infuriated-PASS.PTCP.PRF.NOM
her-GEN
fochami
Geralt
obiecywał
wymienić .
grumpiness-INS.P
Geralt-NOM
promise-3rdS.PST
exchange-INF
‗The filly, which Geralt, infuriated by her grumpiness, promised to exchange.‘

c.

On – rozczulony
litością,
zły
he-NOM feeling.tender-PASS.PTCP.PRF.NOM
compassion-INS angry-NOM
na
siebie,
pragnący
spokoju.
with
himself-ACC
desiring-NOM
peace-GEN
‗He – feeling tender with compassion, angry with himself, desiring peace.‘

d.

Tak był
roztkliwiony
dobrocią
so
be-3rdS.PST feeling.tender- PASS.PTCP.PRF.NOM
goodness-INS
Naczelnika,
że
łzy
błyskały
mu
w oczach.
Commander-GEN that tear-NOM.P shine-3rdP.PST him in eye-LOC.P
‗The was feeling so tender because of the Commander‘s goodness that tiers shone in his eyes.‘

e.

Trochę rozczulony
jej
a.bit
feeling.tender-PASS.PTCP.PRF.NOM
her-GEN
zauroczeniem.
infatuation-INS
‗Feeling a bit tender because of her child-like infatuation.‘

f.

Rozmarzony
ciepłem
pieca,
dreamy-PASS.PTCP.PRF.NOM
warmth-INS
oven-GEN
opierał
się
o
ramię
towarzysza.
lean.on-3rdS.PST REFL on arm-ACC
companion-GEN
‗Dreamy with the warmth of an oven, he leaned on his companion‘s arm.‘

g.

Kot
rozleniwiony
drzemką
cat-NOM lazy-PASS.PTCP.PRF.NOM slumber-INS
‗The cat, lazy from the slumber in a warm corner.‘

w
in

dziecięcym
child-like-INS

ciepłym
warm-LOC

kącie.
corner-LOC

All these modifiers describe properties important for the state to occur or
persist, and not specific instruments. Consequently, they are kind modifiers (see
Gehrke 2011).
Apart from such instrument phrases, marked grammatically with the instrumental
case, as in the examples above, there are also by phrases, in Polish introduced by the
preposition przez and containing an NP in the accusative case, which clearly reveal
sortal properties important for the persistence of the resultant state:
(36) (NCP)
Umysły
rozpogodzone
mind-NOM.P unwound-PASS.PTCP.PRF.NOM.P
‗Minds unwound by philosophy.‘
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przez
by

filozofię.
philosophy-ACC

Mamy
rozjątrzone
przez
have-1st.P
fester-PASS.PTCP.PRF.NOM
by
narodowe.
national-ACC
‗We have national feelings festered by history.‘
Jestem
rozkojarzony
be-1stS.PRS distracted-PASS.PTCP.PRF.NOM
‗Sorry - said he – I am distracted by all this.‘

przez
by

historię
history-ACC

to
this-ACC

uczucie
feeling-ACC

wszystko.
all-ACC

Occasionally, there are personal by phrases, resembling agents, modifying
adjectival passive participles with roz-, but the alleged agents named in them in
fact stand for sortal properties, and do not represent individuals as such, i.e. their
sortal properties are involved with the state specified by the participle:
(37)
Nieustanna
czujność,
rozbudzona
unrelenting-NOM
watchfullness-NOM awoken-PASS.PTCP.PRF.NOM
przez spowiednika.
by
confessor-ACC
‗Unrelenting watchfullness awoken by the confessor.‘
Są
spasione
i
rozbestwione
be-3rdP.PRS
fattened-NOM.P
and
spoilt-PASS.PTCP.PRF.NOM
przez ludzi.
by
people-ACC
‗They are exceptionally fat and spoilt by people.‘
Przeciwstawiają się
zdaniu
roznamiętnionej
oppose-3rd.PPRS REFL opinion-DAT
feeling.sexy-PASS.PTCP.PRF.GEN
przez demagogów
większości.
by
populist-ACC.P
majority-GEN
‗They oppose the opinion of the majority made hysterical by populists.‘

Such apparent agents which appear with adjectival Pass Ptcps of the relevant
type stand for specific qualities, and not for individuals (e.g. populists strive to
incite intense emotions, humans spoil their pets, etc.).
Occasionally, agentive names of individuals can be found in by phrases as well:
(38) (NCP)
a.

Rozweseleni
przez Stefana
muzykanci
joyful-PAS.PTCP.PRF.NOM
by
Stephen-ACC musician-NOM.P
śmiali
się
z
nich.
laugh-3rdP.PST REFL from them-GEN
‗The musicians made joyful by Stephen laughed at them.‘
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b.

Emocje
rozbudzone
przez
Closterkeller
emotion-ACC.P
awoken -PAS.PTCP.PRF.NOM
by
Closterkeller-ACC
ostudził
koncert
FlyKKiller.
cool.down-3rdS.PST
concert-NOM FlyKKiller
‗FlyKKiller‘s concert cooled down the emotions awoken by Closterkeller.‘

c.

Jest
wierny
zainteresowaniom
rozbudzonym
be-3rdS.PRS
faithful-NOM
interest-DAT.P
awoken-PAS.PTCP.PRF.DAT
przez profesora
Erazma
Majewskiego.
by
professor-ACC Erazm-ACC
Majewski-ACC
‗He is faithfull to interests awoken by professor Erazm Majewski.‘

d.

Zachowywał
się
jak
starszy
pan,
behave-3rdS.PST REFL as
older-NOM gentleman-NOM
rozpieszczony
przez Janeczkę.
spoil-PAS.PTCP.PRF.NOM
by
Janeczka-ACC
‗He behaved as an older gentleman spoilt by Janeczka.‘

Only a limited inventory of roz- passives is modified in this way. We will claim
that the passives present in the above examples are in fact verbal passives of
agentive uses of Experiencer Verbs ( Grimshaw 1990), and as such they share
properties with other transitive agentive verbs. They appear with agent-oriented
adverbs: celowo rozpieszczony ‗spoilt on purpose‘, are grammatical in zostać+ Prf
Pass Ptcp structure: został rozpieszczony ‗became spoilt‘, appear with purpose
clauses: Został rozpieszczony, aby móc go łatwo kontrolować ‗He became spoilt in
order that somebody could control him easily.‘; They also shows disjoint reference
effect: był rozpieszczony (by someone else, not by himself), etc. Moreover, this
solution is supported by the fact that the arguments in examples (38 b, c) are not
real experiencers, but non-sentient themes and the phrases used are established
metaphorical collocations in Polish: rozbudzić zainteresowania ‗awaken one‘s
interest‘, and rozbudzić emocje ‗stir emotions‘. As such they may behave
differently from what is expected in productive patterns.
Locative and temporal modifies do not occur in clauses of the relevant type
(see 33, 34 above). Consequently, as suggested by Gehrke (2011: 246) for
German, we are not dealing here with particular events and particular states, but
rather with event kinds and state kinds.
The analysis of events and states as representing kinds in structures with rozPrf Pass Ptcps is additionally strengthened by the results of another test proposed
by Landman and Mokrzycki (2003) for German. They argue that (adverbial) so
‗so‘ functions as an anaphor of event kinds, and not of particular events.
Consequently, so (in Polish – tak ) can be used as an anaphor of event kinds. This
observation seems to be relevant for a variety of structures in Polish (see MalickaKleparska 2018, 2019), including the predications with roz- Prf Pass Ptcps:
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(39)
Byłem
tak rozczarowany
be-1stS.PST
so
disappointed-PASS.PTCP.PRF.NOM
‗I was as disappointed as Mary was.‘

(jak
as

Maria).
Mary-NOM

On the strength of the evidence presented in Sections 8 and 9, we conclude
that Prf Pass Ptcp in roz- spell out event kinds in Polish (just like adjectival
passives do in German).
To sum up, resultative target state participles of roz- OEVs have complex
morpho-syntactic layered structure. They contain the state projection that can be
accompanied by modifiers relating directly to the state, or by the phrases whose
sortal properties directly contribute to the state. Consequently, the participles
represent event kinds and state kinds. The by phrases that appear with them have
instrumental, rather than truly agentive function – and as such are also
interpreted as modifying event kinds (see Alexiadou et al. 2015:187). The
participles cannot appear with agent oriented adverbs (which is explained by
their Experiencer semantics) and in those cases in which they occur with
agentive by phrases, we are dealing with truly agentive predicates and their
participles, and not with participles of OEVs.

10. Types of voice
Complex structures underlying roz- Prf Pass Ptcp, as evidenced by their
eventive implications and various types of modifiers admissible with them,
contain some type of voice projection. According to Alexiadou et al. (2015) the
presence of voice derives from event implications evoked by a structure, and is
also supported by theoretical conclusions drawn from some Hebrew data and
extrapolated onto morpho-syntax of other languages, lacking similar evidence
(see Alexiadou et al. 2015: 188-190). What remains to be established is the
specific type of voice associated with roz- Prf Pass Ptcps.
The head introducing this voice projection cannot be identical with Passive
Voice Head because of inadmissibility of purpose clauses, agent oriented
modifiers, disjoint reference effects or truly agentive by phrases with individual
referential agent arguments. Consequently, the Voice Head that builds roz- Prf
Pass Ptcp must be of a different kind. It must be a Voice Head which does not
introduce an external (explicit or implicit) argument as its presence is not
detectable in phrases with target states of the relevant type. Thus, it has to be an
Intransitive Voice Head. At the same time the structures with this head allow
modifiers amending kinds of events and states, so the stativizing element
(adjectival projection) has to be included below this head. Otherwise, the only
modifiers available would be those characteristic of adjectives and voice
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modifiers would be inadmissible. One more thing is certain: There is just one
kind of argument introduced by this head, i.e. the holder of a state (Experiencer
for our data) since all modifiers have to relate to the state predicated of the
holder, and to event-kinds leading up to the state. A proposal introducing such
head was put forward in Alexiadou et al. (2015: 197) for target state participles
in other languages. Target state participles are assigned the structure quoted
below after Alexiadou et al. (2015):
(40)
Voice
Voiceholder

a
a

Asp
Asp

v
v

Result P

Because the passive participles that we have analysed in this text are
morphologically complex, it seems reasonable to specify functions of their
particular morphological elements.
After most general guidelines from Svenonius (2004 :245) and, most recently,
after Zdziebko (2017) for Polish, we will supply a modified and simplified
structure for roz- Prf Pass Ptcp rozczarowany ‗disappointed‘. The prefix (roz-)
realises the head of Resultative Phrase , while -n spells out the head introducing
the voice phrase,27 with the voice holder argument in its specifier. Roz- is
introduced very low in the structure of the participle as it is a lexical prefix,
which appears closest to the root and combines with the root to form stems of
idiosyncratic semantics (see 2, 3 above) and specific argument assigning
properties. After Zdziebko (2017) we will assume that -ova (spelled –owa)
belongs to the aspectual layer of the structure:

27
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This suffix probably also spells out the adjectivising projection in the structure.

(41)
VoiceP
Voiceholder

Voice
-n

a
a

Asp
-ova

v28
RootP
czar

ReultativeP
roz-

DP

As this text is devoted to the investigation of voice properties of Polish
passives, we have to ponder over the nature of the head involved in the structure.
In particular we will consider similarities and dissimilarities of this head and voice
projection to apparently voiceless structures in Polish in order to see whether there
are some additional grounds to single out this head as introducing the voice holder
argument. The comparative material that we have in mind consists of unaccusative
verbs without overt unaccusative morphological marking, 29 which are analysed by
Alexiadou et al. (2015) as having no voice projection in their structure. If so, such
unaccusatives should have different sets of modifiers than roz- Prf Pass Ptcps,
were types of modifiers indeed something to go by to establish the type of voice
projection in morphologically complex forms.

11. Comparison of roz- Prf Pass Ptcp with unaccusatives
in relation to voice projections
Morphologically unmarked unaccusatives, according to Alexiadou et al.
(2015), have no voice projection. Consequently, we would expect them to appear
with a different set of modifiers to those possible with roz- Pass Ptcps. At first
glance, however, these expectations are thwarted. In many respects unmarked
unaccusatives are like roz- Prf Pass Ptcp: they do not appear with purpose
28

Zdziebko (2017: 569) proposes that -ova spells out both the verbal and aspectual projection
in the relevant passives. Such analyses are admissible within nano-syntactic approaches to
language – see e.g. Starke (2007), Caha (2009).
29
Unmarked unaccusatives do not possess either reflexive-like morphology associated with
them or morphology marking passives or middles in a given language. It does not mean that
unmarked unaccusatives have to be morphologically simple.
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clauses (42), or with genuine agentive by phrases (43), or with agent-oriented
adverbs (44). They can be modified by event modifiers (44). The relevant data
are illustrated for unmarked unaccusatives in the examples below:
(42) (purpose clauses)
??Marek
utonął
aby
Marek-NOM.S
drown-3rd S.PST
in.order.to
‗Mark drowned in order to embezzle money.‘

wyłudzić
embezzle-INF

pieniądze.
money-ACC.P

(43) (agentive by phrases and agent-oriented adverbs)
Apetyt
rósł
* przez Janka30 /*celowo.
rd
appetite-NOM.S
grow-3 S.PST
*by Janek.ACC/*on purpose
‗However, the appetite grew fast *by John/*on purpose.‘
(44) (event manner modifiers)
Apetyt
rósł
appetite-NOM.S
grow-PST.3rd.SG
‗However, the appetite grew fast.‘

jednak
however

szybko.
quickly

The above modes of modification suggest that roz- Pass Ptcps do not differ
significantly from unaccusatives, and consequently ascribing to them different
properties as far as voice is concerned need not be correct.
However, once we come to instrumental phrases, also identifying the voice
type associated with a given structure, we may notice a disparity. Namely,
unaccusatives in Polish take from phrases (od phrases in Polish) as the regular
markers of instruments:
(45) (NCP)
Czerwieniał
od
niewyładowanego
redden-3rd S.PST from suppressed-GEN.S
‗He reddened from suppressed anger‘

gniewu.
anger-GEN.S

Mokną
od
deszczów.
wet-3rd P.PST from
rain-GEN.P
‗They get wet from the rain‘
Potnieli
od
upału.
sweat-3rd P.PST
from heat-GEN.S
‗They sweated from the heat‘

At the same time, roz- Prf Pass Ptcps are ungrammatical with od phrases:31
30

The sentence with the by phrase is grammatical, but only under the interpretation that Janek
is not an agent, but an indirect cause of the event. The agentive interpretation is decidedly out.
31
In fact, we have found a single phrase with this modification in the NCP:
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(46)
*Janek
był
rozsierdzony
Janek.NOM be-3rdS.PST furious-PASS.PTCP.PRF.NOM
‗Janek was furious because of his failure.‘

od
from

niepowodzenia.
failure-ACC.S

In turn, instrumental by phrases, perfectly grammatical with Prf Pass Ptcps, are
impossible with unaccusatives: if present, they express indirect causation only:
(47)
Skóra
cierpła
na grzbiecie
skin.NOM.SG
grow.numb-PST.3rd.SG on back-LOC.S
‗The skin grew numb on [his] back because of the hot weather.‘

przez
from

upał.
heat-GEN.S

Phrases realised as instrumental NPs have still a different meaning with
unaccusatives as they stand for tangible manifestations of the state expressed by
the verb. In fact, if modified by an instrumental NP, the verb ceases to be an
unaccusative and has to be interpreted as a stative verb coding a given state, not
a change of state. The NP has the meaning of a cognate object:
(48)
Czerwieniał
nieśmiałym
redden-3rdS.PST shy-INS.S
‗His cheeks were red.‘

rumieńcem.
red.cheek-ACC.S

As this modification may be realised with verbs describing clearly visible
states, only a limited inventory of forms may take instrumental phrases.
Unaccusatives coding visible changes of states may be coerced into becoming
stative verbs and such statives can be modified. Unaccusatives as such cannot
appear with instrument-denoting NPs.
Thus, in the sphere of instrumental modifiers, there is a significant distinction
between Prf Pass Ptcp and unaccusatives. While roz- Prf Pass Ptcps can appear
with instrumental modifiers as long as they are kind modifiers, unaccusatives
take phrases coding indirect causation only. Indirect causation, in turn, is not
attributed to the presence of any voice projection (see Alexiadou et al. 2015), but
is pragmatic in nature.

rozmarzonymi
od
trunku
oczami
dreamy-INS.PASS.PTCP.PRF.P from drink-GEN.S eye-INS.P
‗with his eyes dreamy from the drink‘
In this case we may not be dealing with the derivation form the object experiencer verb, but that
from a reflexively marked subject experiencer verb: rozmarzyć się ‗become dreamy‘.
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Another difference between unmarked unaccusatives and Prf Pass Ptcps can
be spotted when we consider spatiotemporal modification. Unaccusatives appear
with spatiotemporal modifiers easily enough:
(49) (NCP)
Skóra
cierpła
skin.NOM.SG
grow.numb-PST.3rd.SG
‗The skin grew numb on [his] back.‘

na
on

grzbiecie.
back-LOC.SG

Zakwitną
wiosenne
kwiaty,
które
zwiędną,
bloom-3rdP.FUT
spring-NOM.P
flower-NOM.P
which wilt-3rdP.FUT
nim
nadejdzie
wieczór.
before come-3rdS.FUT
evening-NOM.S
‗Spring flowers will bloom and they will wilt before the evening comes.‘

Consequently, we may conclude that unlike roz- Prf Pass Ptcps,
unaccusatives in Polish do not have to code event kinds, but may code event
tokens as well, and if they possess an intransitive head in their structure, it is not
the same intransitive head as in the case of passive participles. Thus, although
both roz- Prf Pass Ptcps and unaccusatives possess in their structure event and
state projections, they differ in the type of voice projections or possibly in the
presence vs. absence of voice.

12. Conclusion
The analysis of voice properties of Polish roz- Prf Pass Ptcps supports the
conclusions presented by Alexiadou et al. (2015) and concerning voice typology
in language. Polish roz- Prf Pass Ptcps manifest voice-related phenomena that
lead us to the conclusion that, although adjectival in certain aspects of their
morpho-syntax, they also possess verbal projections in their structure, including
a specific voice projection, introduced by an Intransitive Voice Head. These
structures differ in their morpho-syntactic properties from other intransitive
structures (unaccusatives in particular) in a way that suggests that the latter are
not associated with voice projections at all.
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THE TRANSLATION OF CULTURE-BOUND ELEMENTS FROM
ARABIC INTO ENGLISH IN IBN KHALDUN’S MASTERPIECE:
DOMESTICATION AND FOREIGNIZATION APPROACH
Abstract: This study is a descriptive and interdisciplinary work whose main aim is to explore the
translation strategies that translators use in translating cultural-bound elements (CBEs) from Arabic
into English. Being strongly and deeply rooted in their culture, CBEs, in many cases, do not have
equivalents in target languages and cultures. Thus, this constitutes one of the most difficult problems
that translators meet in the process of rendition. The corpus of the study is picked from the wellknown Arabic sociological ouevre The Muqaddimah, written by the Ibn Khaldun and translated by
Translated by Franz Rosenthal. The study dwells on the methods, approaches, procedures and
strategies that translators, in general, and the translator of The Muqaddimah, in particular, makes use
of in dealing with these CBEs. Within the same line of thought, the study differentiates global from
local strategies and introduces Venuti‘s concepts of domesticating and foreignizing translation
strategies, which he mentioned in his masterpiece The Translator’s Invisibility, a book that calls to
raise awareness of translation and acknowledgement to the translators. Foreignization, the study
proves, is widely used in the translation of CBEs in the selected text because it maintains the identity
of the source text, supports the target reader with cultural information of the source text and enhances
cultural understanding among nations and cultures.
Key words: translation, culture-bound elements, domestication, foreignization
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1. General introduction
In appreciation of early Arabic oeuvres, the first inspirations to conduct such
a research paper came into mind. We used to taste reading old Arabic artistic
productions of prolific writers, particularly those texts that are replete of cultural
references. As a world-acclaimed book, Ibn Khaldun‘s Almuqaddimah is by all
accounts a greatly lovely and agreeable sociological work. The decision to
undergo research this direction is triggered by the desire to see to what extent the
Arabic cultural features are retained in the translation of culture-bound elements
(CBEs) from Arabic into English.
In the previous century, there has been increasing interest in the question of
translators‘ attitudes to cultural features, especially when the source language (or SL)
and target language (or TL) are highly distant. Theories of translation have always
tended to revolve around the two poles of word-for-word (or literal) and sense-for
sense (or free) translation. Lawrence Venuti contributed to this as well by
introducing foreignization and domestication global translation strategies. The origin
of the notions of foreignization and domestication can be traced in Schleiermacher‘s
lecture: ―On the Different Methods of Translating‖1. According to Venuti (1995:
146), the process of translation involves only two methods for the translator; either
―leave the author in peace‖ or ―leave the reader in peace‖. While domestication
adopts a straightforward familiar style to minimize the strangeness of the foreign text
for target language readers, foreignization implies intentionally breaking target
conventions by holding something of the strangeness of the source text (or ST).
Accordingly, this paper is mainly a quantitative research whose aim is to
study the translation of CBEs, and to determine the local strategies that are used
in the translation of this type of terminology aiming to find out whether their
translation is foreignized or domesticated.
This work is organized through three major chapters. The first one is the
theoretical part. It is a way of relating the research paper to its background
literature. In this section, we take into consideration the views of theorists in the
field of translation, especially with regards to translation strategies. In addition to
this, we make reference to the cultural discrepancies that naturally exist between
languages and the strategies that translators make use of to surmount these
cultural variations subsiding in languages. The second, methodological part, is a
section where many form and content aspects of the paper are presented. The
third part is the practical part, which is an area of putting theory into practice
through some analytical procedures of both the major and minor strategies that
are employed in the process of translation. Inevitably, this leads to the outcomes
of the research paper by answering the research questions.
1
It was delivered on June 24, 1823 at the Berlin Royal Academy of Sciences (see Berman
1992: 144).
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2. Literature overview
2.1. Culture and translation
To define culture we will not refer to definitions of dictionaries for the simple
reason that we need to specifically target the existing hidden relationships between
translation, language and culture. Vermeer (1987: 28) defines culture as ―the entire
setting of norms and conventions an individual as a member of his society must
know in order to be like everybody – or to be able to be different from everybody.‖
Like many other scholars, Vermeer thinks that language is a part of culture, a
fact that is in stark opposition with what Peter Newmark advocates. Newmark
(1988a: 94) defines culture as ―the way of life and its manifestations that are
peculiar to a community that uses a particular language as its means of
expression‖. He clearly states that he does not see language as a component or
feature of culture; otherwise ―translation would be impossible‖.
Newmark (1988a: 94) distinguishes ―cultural‖ from ―universal‖ and ―personal‖
language. While universal words do not highlight problems of translation, cultural
items involve problems unless ―there is a cultural overlap between the source and
target language (and its readership)‖ (Newmark, 1988a: 94) Similarly, the use of
personal language (i.e. idiolect) involves translation problems as well.
Tylor (1920 [1871]) defined culture as the ―complex whole which includes
knowledge, belief, art, morals, law, custom, and any other capabilities and habits
acquired by man as a member of society.‖
The term culture originally meant the cultivation of the soul or mind; culture
includes behavior such as courtship or child rearing practices material things
such as tools, clothing and shelter, institutions and beliefs. Culture is the sum
total of the ways of living built up by a group and passed on from one generation
to another. Culture is a complex whole which includes knowledge, belief, art,
law, morals, customs and many other capabilities and habits acquired by man as
a member of society (Hymes 2000).
Whether we consider language a part of culture or not, we should admit that
the two notions are interdependent in the sense that it is language that represents
a great deal of culture. While we translate, it is fundamental to bear in mind both
notions and their implications. A balance should be made so that the outcome
would be intelligible to target readers.

2.1.1. Making Culture Universal
The role of translation is vital in making up what can be referred to as
‗universal culture‘. Translation is a sort of bridge used to communicate all kinds
of languages, especially the ones that are similar to each other in terms of their
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linguistic features and cultural customs in all parts of the world. Hence,
translation links all linguistic and cultural units of the world in a more global
sphere. Moreover, it is a common belief that there exist a number of boundaries
between different cultures and it is the responsibility of translation to cross these
boundaries, especially if the translator is aware of this. What makes different
cultures able to communicate and make cultural translation a possible mission is
the existence of cultural similarities and universalities.

2.1.2. Translating culture
Translation , as a way of bringing cultures closer, entails problems that are
related to the way in which cultural elements should be translated. At first hand,
there is a difficulty in understanding a foreign text in which many cultural
aspects are imbedded, let alone translating it.
The process of transferring these cultural aspects of texts necessitates the
existence of equivalents (be them exact or near) and corresponding attributes in the
TL to guarantee the credibility and validity of translation. However, there are not
always equivalent and corresponding entities across languages and cultures, which
is a great translation problem. So, how can translators account for such problems?
And are there any methods or strategies to bridge the gaps between cultures? But,
primarily, what is the nature of what is known to be CBEs?

2.1.3. Culture-bound elements (CBEs)
Every community has its own culture, and it goes without saying that some
features of that culture can be shared with those of other communities,
commonly referred to as universal culture or common ground. However, there
are many cultural things which exist only in one society, and it is the language of
that society that reflects its culture. In Morocco, for example, there is a family
meeting tradition of local people in which they eat couscous on January 13 th at
night called Hagoza, a party that apparently does not exist in any other country.
Accordingly, there is no word for this tradition in other countries, and since
cultures are reflected primarily by languages, it is difficult to translate words
which designate specific cultural phenomena to a given culture.
There are several terms used to designate these words, namely ―cultural
words‖ (Tegelberg 2004), ―referential expressions‖ (Svane 1998), ―culturespecific items‖ (Aixelá 1996), ―realia‖ (Florin 1993), ―culture-bound elements‖
(Nedergaard-Larsen 1993), ―allusions‖ (Leppihalme 1997) and ―extralinguistic
culture-bound references‖ (Pedersen 2005). In this research paper, we adopt and
constantly use Nedergaard-Larsen‘s ―culture-bound elements‖ (CBEs) to refer to
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this type of terminology, starting from the assumption that it is the most common
label among translators and translation scholars.
CBEs involve translation problems because they are context-bound. They can
be regarded as a source of what Nedergaard-Larsen (1993: 210) terms as
―extralinguistic culture-bound problems‖ for the translator. CBEs can also lead
to what Leppihalme (1997: viii) calls ―culture bumps‖2, that is, problems in
communication between people who are from different cultural backgrounds.
This might hinder communication of the overall meaning as the latter might
remain unclear, ambiguous or misunderstood. However, the degree of hardness
and difficulty of translating these CBEs depends on the similarity or dissimilarity
between the cultures. In more similar cultures, CBEs might not pose many
translation problems compared with the case of Arabic and English, which are,
of course, two distant cultures.
CBEs encapsulate education, customs, institutions, media, food, clothes and
trademarks, among other things. The problem, however, is that it is not easy to
decide whether a term is culture-specific or not, because deciding on what shall
be called culture-specific could be misleading, and it is not easy to define what is
exactly cultural and what is not. In order to fix this dilemma, we adopt a valid
categorization that systematizes the cultural items made by the translation
scholar Peter Newmark (1988a).
2.1.4. Newmark’s model of categorization of CBEs
When we talk about CBEs, we certainly mean items which are different
culturally in SL and TL, causing trouble to translators. However, there are
cultures that provide a common understanding of some CBEs despite significant
formal shifts in translation. Newmark used this point of view and described his
five ―cultural categories‖ and their subcategories that culture specific items may
come from (Newmark 1988a: 94-103).
He proposed a classification for classifying foreign cultural words. The five
categories include:
1)
2)
3)

Ecology: It involves geographical and natural environments such as flora, fauna,
winds, plains, hills…
Material culture: This category includes supplies related to everyday life like food,
clothes, houses, towns and transport.
Social culture: It concerns work and leisure

2

According to Leppihalme (1997), the term ‗cultural bump‘ has been used by Archer (1986:
170-171) to describe problems in face-to-face intercultural communication which are milder than
culture shocks: ―Culture bump occurs when an individual finds himself or herself in a different,
strange or uncomfortable situation when interacting with persons of a different culture‖.
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4)
5)

Social, religious, political and administrative organization: It includes a large base
of political, religious, artistic activists, concepts and activities.
Gesture and habits: It is concerned with behaviors, ways of life, wise sayings,
dialectic formulae, idiomatic expressions and proverbs.

To sum up, cultures express themselves differently. Their traits, characteristics
and natures are manifested independently. Each culture has its own words,
expressions and proverbs, which it uses uniquely as they are bound to it. That is
probably why they are called CBEs, and this boundness is the source of difficulty
and trouble. When translating cultural words, and also more generally when we
translate a text, it is important to remember that what is obvious to the reader of the
original text is not necessarily obvious to the reader of the translated text simply
because the reader of the translated text does not share the same culture as the
author. Similarly, it is important to remember that there is a new target audience with
different living, thinking and believing standards. Thus, the translator must take this
into account and try to transmit these cultural words using appropriate strategies.

2.2. Overview of Translation Strategies
Krings (1986: 18) defines translation strategy as ―translator's potentially
conscious plans for solving concrete translation problems in the framework of a
concrete translation task‖. Similarly, Loerscher (1991:8) defines translation
strategy as ―a potentially conscious procedure for solving a problem faced in
translating a text, or any segment of it.‖ In the definition, the element of
consciousness is very important. In this respect, Cohen & Weaver (2000:4)
assumes that ―the element of consciousness is what distinguishes strategies from
these processes that are not strategic.‖
Jaaskelainen (1999: 65) believes that the strategy is ―a series of competencies,
a set of steps or processes that favour the acquisition, storage, and/or utilization
of information.‖ She considers strategies to be ―heuristic and flexible in nature,
and their adoption implies a decision influenced by amendments in the
translator's objectives.‖
While trying to classify these strategies, we come across several ways of
classifications. One seems to be working for our mission. It is that of
Jaaskelainen (1993). In studying translation strategies, Jaaskelainen primarily
concentrates on identifying the translators‘ focus of attention during their
translation processes. This scholar distinguishes between global strategies, which
refer to the translator‘s general principles and preferred model of action, and
local strategies, which refer to specific activities in relation to the translator‘s
problem-solving and decision-making.
Bell (1998) maintains the same classification. He differentiates between global
(those dealing with whole texts) and local (those dealing with text segments)
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strategies and confirms that this distinction results from various kinds of
translation problems. But it was Séguinot (1989: 23–24; 39) who has made this
basic distinction first. He introduced global strategies to refer to ―the translator‘s
general principles and preferred modes of action‖ (Jaaskelainen 1993: 116) which
are ―applied to the whole text‖ (Leppihalme 1993: 140) ,while local strategies,
refer to ―the subsequent lower-level decisions and problem-solving activities […]
which take place in relation to specific lexical items‖ (Jaaskelainen 1993: 115)
and at ―particular points in the text‖ (Leppihalme 1993: 140).
Similarly, Newmark (1988b: 81) makes a distinction between what he calls
methods and procedures. According to him, translation methods are related to
texts as a whole, whereas procedures have more to do with smaller language
entities such as the sentence and the word. In this research paper, however, we
adopt the global and local strategies classification.

2.2.1. Global strategies
Venuti (1998:240) indicates that translation strategies ―involve the basic tasks
of choosing the foreign text to be translated and developing a method to translate
it.‖ By ―method‖, Venuti probably means global strategy, a translation strategy
that targets the text from a general perspective dealing with it as a whole, not
segmentally. For the sake of clarifying the idea of global strategies, Venuti coins
and adopts the concepts of domesticating and foreignizing to refer to global
translation strategies.
Domestication and foreignization are two global translation strategies which
target translation differently. The first is a way of domesticating the foreign text
in accordance with the nature of the TL culture, principles and values whereas
the second retains the culture, principles and values of the original text.
According to Venuti (1995: 20), domestication refers to ―an ethnocentric
reduction of the foreign text to target-language cultural values, bringing the
author back home,‖ while foreignization is referred to as being ―an ethno-deviant
pressure on those values to register the linguistic and cultural difference of the
foreign text, sending the reader abroad.‖
While domestication effaces the cultural charge of the ST and replaces it by
another one or simply removing it without any substitute, foreignization strategy
upholds the foreignness of the text whatsoever the conditions. There is no
altering of the source culture. Domestication deviates from the target culture and
values whereas foreignization challenges them. The first deletes the features of
the source culture, whereas the second retains them.
The origin of the notions of foreignization and domestication can be traced to
Schleiermacher‘s lecture: On the Different Methods of Translating (see Berman
1992:144). Schleiermacher‘s well-known rule of the conditional attitude of the
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translator to either ―leave the author in peace‖ or ―leave the reader in peace‖
(Berman 1992: 146) inspired contemporary theorists to regenerate vital theories.
For Lawrence Venuti (1995) it is the source of the notions of ―foreignization and
domestication‖ which he coined in his book The Translator’s Invisibility.
Schleiermacher recommends foreignization for linguistic, artistic, and
intellectual reasons: its aim is to reveal and appreciate the author‘s mastery of the
linguistic potential of his native language. In contrast, Venuti‘s main motivations
are political and ideological: he recommends foreignization as a means of
fighting cultural imperialism and of raising awareness of the ―Other.‖
Approaching translation from the Anglo-American perspective, Venuti sees
foreignization as a strategy which points out linguistic and cultural differences of
a foreign text and challenges the dominant aesthetics of the translating culture.
On the whole, it is fairly tempting to embrace Venuti‘s arguments for
foreignising translations in order to promote multiculturalism. As an Arabic
student of translation, as soon as I came across Venuti‘s ideas I wholeheartedly
embraced them. However, when we look at the situation from a dominant
perspective, the picture seems a little different.

2.2.2. Local strategies
Transferring CBEs from a ST to a TT (target text) necessarily involves some
strategies, which might or might not solve the problem. Many translation
scholars proposed different types, classifications and labels for translation
strategies Baker (1992: 26-42), Newmark (1988b: 81-93), Hervey and Higgins
(1992: 28), Aixela (1996: 61-64), Mailhac (1996: 140-141), Chesterman (1997),
Ivir (2002/2003: 117), Davies (2003: 72-88).
Despite having different labels, some strategies have the same function. For
the analysis and description of the choice of strategies used in the translation of
our corpus, we select the leading and certainly the best known taxonomy of
Vinay and Darbelnet (1995). The choice is not a random one. This taxonomy is
the first one and its authors are two leading figures of translation strategies,
whose work can be a starting point for every translator.
According to Vinay and Darbelnet (1995), the seven basic translation
procedures are adaptation, calque, equivalence, modulation, borrowing, literal
translation and transposition; although they also mentioned compensation,
expansion and contraction.
The authors differentiate between what they call direct translation strategies
and oblique translation strategies. Direct translation (also called literal
translation) ―is the direct transfer of a SL text into a grammatically and
idiomatically appropriate TL text in which the translator's task is limited to
observing the adherence to the linguistic servitudes of the TL‖ (Vinay and
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Darbelnet 1995: 86). This means that the translator is limited and not free in
using the appropriate language that suits his/her ends. Simply put, direct
translation is used when an exact word for word translation is possible as with
the following procedures:
Borrowing: is when a word is directly taken from another language.
Calque: is taking a foreign word or phrase and translating it literally into another language.
Literal translation: is a word for word translation.

If a word-for-word translation is not possible, translators resort to oblique
translation, which makes use of other techniques to convey the conceptual
elements of the source language without tampering with the meaning. This type
of translation includes the following strategies:
Transposition: a shift of word class. E.g: a verb is translated using a noun, an adjective as
an adverb…etc.
Modulation: Whereas transposition is a shift between grammatical categories, modulation
is a shift in cognitive categories. It is a shift in point of view to register the way in which
the target language depicts the items subject to translation.
Equivalence: It is a strategy that accounts for the same situation using completely different
wording.
Adaptation: a shift in cultural environment, i.e., to express the message using a different
situation.
Expansion: it is adding some linguistic elements in order to achieve the intended meaning.

Though the taxonomy introduced by Vinay and Darbelnet (1995) has been
criticized for its focus on French and English languages, it can be seen as the
leading proposal from which much other taxonomies of translation techniques
and strategies emerged.

2.3. Conclusion
The present paper enjoys the theoretical frameworks of Peter Newmark,
Lawrence Venuti and Jean-Paul Vinay and Jean Darbelnet. Newmark presented
a classification of CBEs, in which he determined what is a CBE and what is not,
and this is significant for our paper in the sense that this taxonomy enables us to
spot CBEs easily. Venuti framed translation in terms of two global strategies.
According to him, translation is either a foreignizing or a domesticating one.
This is significant for our paper in the sense that we aspire to see through some
statistics whether the translation of our corpus is following a foreignizing or a
domesticating global translation strategy. This cannot be fulfilled unless we
analyze and describe the used local strategies, especially the ones proposed by
Jean-Paul Vinay and Jean Darbelnet.
125

3. Methodology
3.1. Introduction
In this research paper, we attempted to describe and interpret the status of
translating CBEs, via a comparative study of CBEs in Arabic and their English
translation. The methodology we followed to this end is descriptive in the sense
that we extracted CBEs from both the ST and TT and determined the translation
strategies used in the process of translation. Because it is not easy to easily
decide whether a term is culture-specific or not, we adopted Newmark‘s
classification of CBEs (1988a: 94-103); a valid classification that determines
elements meant to be considered to be culture.
Moreover, and in order to obtain measurable results, we also adopted a
categorization of local translation strategies made by Vinay and Darbelnet, under
the frames of Venuti‘s concepts of domestication and foreignization global
translation strategies. We tried to find out whether the translated samples are
domesticated or foreignized.
The reasons for choosing the translation of CBEs as a research topic were
several. To start with, translation of CBEs is one of the most common translation
problems, and they are worth studying. Moreover, determining the translator‘s
choice of a particular method of translation, domestication or foreignization, can
raise more research issues such as the reasons behind that choice and the real
relationship that governs the SL and TL cultures. Finally, this study could be
helpful for future translators while dealing with CBEs.

3.2. Problem statement
One of the many challenging problem-solving activities that translators
encounter in their translation tasks is how to render CBEs. This is due to the fact
that the meaning which lies behind this kind of expressions is always strongly
rooted to a specific cultural context, a fact that makes it highly difficult to
understand for the target audience. Hence, translators hesitate to decide what
should have priority: the cultural charge of the ST or that of the TT.

3.3. Aims of the Research
The purpose of this research was to investigate the problems that translators
encounter when translating CBEs from Arabic into English. Subsequently, we
made an interlinguistic analysis of the strategic procedures that had been adopted
by the translator to cope with the main cultural differences highlighted by the
126

translation process. In other words, the research investigated, through a
quantitative analysis of translation strategies, the strategies used in rendering
these expressions aiming to find out whether the translation was mostly sourceoriented, i.e. foreignized, or target-oriented, i.e. domesticated.

3.4. Questions of the Research
In order to meet the previously mentioned objectives, the research was an
attempt to find answers for the following questions:
1.
2.
3.
4.

What sort of strategies do translators use in translating CBEs to account for the
cultural differences residing in the translation from Arabic into English?
Does the translator of The Muqaddimah defend the position, values and culture of the
source language or target language?
Does the translator move the text to the reader or does he move the reader to the text?
Are CBEs mostly domesticated or foreignized?

3.5. Research Hypotheses
While confronting translation problems related to CBEs, translators most
often tend to resort to different strategies to solve the problems and conquer the
difficulties. However, it is not easy to make a decision about which strategy to
opt for and why. The strategy selection is determined by several factors among
which are the background knowledge of the translator, his or her working
experience, and, most importantly, the type of target audience. Therefore, based
on this and on the prior knowledge that we have in the domain of translation and
translation strategies, we presupposed that the most dominant translation
strategies to translate CBEs are borrowing, calque and literal translation, which
are purely foreignizing translation strategies. Hence, it is hypothesized that:
1.
2.
3.

The translator defends the rights of the source culture to impose its foreignness on the TT.
The translator moves the reader to the text rather than he moves the text to the reader.
CBEs are mostly foreignized at the expense of the bashful resort to domestication.

3.6. Materials
The case study is the Arabic book Almuqaddimah and its English translation.
The choice of this book is made owing to several considerations. First, the work
is deeply immersed in Arabic culture. Second, it is considered to be the most
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important Islamic history of the premodern world. Third, it was written by the
great fourteenth-century Arab scholar Ibn Khaldûn (d. 1406), and his amazing
work is believed to have established the foundations of several fields of
knowledge, namely the philosophy of history, sociology, ethnography, and
economics. The first complete English translation, by the eminent Islamicist
translator of Arabic literature Franz Rosenthal, was published in three volumes
in 1958, and got prompt praise in the United States and abroad.

3.7. Data Analysis
We conducted a quantitative analysis of the use of translation strategies to
establish an overview of the translation of CBEs. The analysis is divided into
two sections: Local Strategies and Global Strategies. In both sections, the
discussion focuses on presenting the overall results. In more concrete words,
after that the Arabic CBEs and their English counterparts are extracted and
organized in an appendix3; we identified the strategies that are used for every
CBE. After that, the frequency of strategies was determined and the results were
interpreted in order to find whether the CBEs are mostly foreignized or
domesticated. Here is a sample table of how data is organized.
No

SL Text

TL Text
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 (مقدمة ابه خلدون.وفقه هللا
)2 ص
 (مقدمة.وتلقي الفتاوى منهم
.) 59ابه خلدون ص

God give him success!

82

Their legal decisions
(fatwa) are accepted.

The Local
Strategy
Literal
Translation
Expansion

The Global
Strategy
Foreignization
Domestication

Table 1. Religious formulae and Customs.

Concerning the approach of selecting CBEs, we adopted a selective approach
that is based on many criteria. First, the selection of the was made by copying
CBEs directly from both the original Arabic book as well as the English version.
Second, the main principle of our study in this practical part was to make a work
that consisted of the most deeply-rooted CBEs in the whole book. Third, we
attempted to organize the CBEs according to Newmark‘s classification of culture.

3
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The appendix is available on demand.

4. Data analysis of CBEs in Almuqaddimah
4.1. Analysis of translation strategies
In this section, we conduct a quantitative analysis of the use of translation
strategies to establish an overview of the translation of CBEs in the research
material. The analysis is divided into two sections: Local Strategies and Global
Strategies. In both sections, the discussion focuses on presenting the overall results.

4.1.1. Local Strategies
By analysing the translation of 128 instances of CBEs, the use of local
strategies in Almuqaddimah is noticeably varied in the sense that some strategies
are source-oriented and others are target-oriented. However, some strategies are
frequent, others are common and others are scarce. Table 2 gives a general
overview of the local strategies that are used in the book. They are divided into
two: source-oriented strategies (Direct Translation) and target-oriented strategies
(Oblique Translation). Every local strategy is supported by the percentage and
the number of its occurrences in the corpus.
Type of Strategies
Direct Translation Strategies

Oblique Translation Strategies

Total

Local Strategy
Literal Translation
Calque
Borrowing
Total
Transposition
Modulation
Expansion
Equivalence
Adaptation
Total

Number
36
2
44
82
1
9
17
16
3
46
128

%
28,12%
1,56%
34,38%
64,05
0,78%
7,04%
13,28%
12,5%
2,34%
35,94
100%

Table 2. Translation of CBEs According to Local Strategy

The results in Table 2 indicate that the use of local strategies in
Almuqaddimah is found to be more source-oriented rather than target-oriented.
More direct translation strategies are used rather than oblique translation
strategies. The two most common strategies are the two source-oriented
strategies: borrowing and literal translation, with a total of 44 and 36 occurrences
respectively. On the other hand, the least common strategy is transposition, with
1 unique occurrence. Moreover, the gap in frequency between the most and least
often used strategy is considerable, as shown in Table 2.
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The results in Table 2 indicate that, with approximately one third of instances
depicted in the book, borrowing is by far the most frequently used local strategy
in the research material with a rather higher percentage of 34,38%.
Although its use has been more frequent by a margin of 28,12%, the second
next most often used strategy is literal translation, which is another direct
translation strategy. Expansion and equivalence, which are two target-oriented
strategies, are used equally with proportions of 13,28% and 12,5% respectively.
Modulation, adaptation, calque and transposition have been employed rarely as
they are the least used ones with no more than 15 occurrences altogether with the
following rates: 7,04%, 2,34%, 1.56% and 0.78% respectively.
In conclusion, if we compare the use of strategies contributing to sourceoriented and target-oriented local strategies, the translator used more sourceoriented than target-oriented local strategies in the rendering of CBEs.
We should also be reminded that the use of this or that strategy is governed
by certain different purposes, obligations and conditions, and only a detailed
analysis of some specific examples would help to determine the effect of the
opted strategy to the CBE. The limited scope of this research paper makes it
impossible to analyse the examples in their largest possible detail. A more
detailed analysis would probably require another research paper.

4.1.2. Global Strategies
The analysis of the global strategies is a combination of the results presented
earlier in Table 2 along with the division of local strategies into foreignizing and
domesticating strategies. On the one hand, the results for foreignizing strategies
show the dominance and frequency of borrowing and literal translation, in
addition to the scarce use of the calque. On the other hand, the results for
domesticating strategies show the frequent use of expansion and equivalence, the
occasional use of modulation and the rare use of both adaptation and
transposition. The following figure is a concrete piece of evidence of the actual
use of both foreignizing and domesticating global strategies. The aim of which is
to compare their frequency and determine which one is the most frequent.
As illustrated in Figure 1 and Figure 2, there is a distinct difference in the
number of instances and percentages for foreignizing and domesticating
translation strategies. The results for foreignizing strategies consist of the
instances of borrowing, literal translation and calque, whereas the instances of
expansion, equivalence, modulation, adaptation and transposition constitute the
results for domesticating strategies (see Table 2).
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Figure 1. Number of Occurrences of Global Strategies

Figure 2. Percentage of Frequency of Global Strategies

Starting from the large number of instances for local strategies which are
regarded to be foreignizing, it can be claimed, on the basis of Figure 1 and
Figure 2, that foreignization is the dominant global strategy in the book.
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A comparison between the results in Figure 1 and Figure 2 suggests that,
with a number of 82 (out of a total of 128) occurrences and with a proportion of
64,05% of instances in the corpus, the global strategy of foreignization is the
dominant one. In comparison, 46 times occurrence and 35,94 % of instances
were translated using domesticating strategies.
The translator of Almuqaddimah used a combination of strategies aiming at
different ends and contributing to different global-level strategies. However, he relies
somewhat more on strategies that contribute to the foreignizing global strategy. In
Table 3 we outline the used strategies along with their general domesticating and
foreignizing global frames with their percentages and with an order of frequency in
order to see tangibly that foreignizing strategies are much used.
The Local Strategy
1. Literal Translation
2. Borrowing
3. Expansion
4. Equivalence
5. Modulation
6. Adaptation
7. Calque
8. Transposition

The Global Strategy
Foreignization
Foreignization
Domestication
Domestication
Domestication
Domestication
Foreignization
Domestication

The percentage
34,38 %
28,12 %
13,28 %
12,5 %
7,04 %
2,34 %
1,56 %
0,78 %

Table 3. General Trends of Local Strategies used in the Translation. (With Order of Frequency).

Generally speaking, the translator of Almuqaddimah has most often used literal
translation to translate CBEs. He also resorted to the borrowing strategy of keeping
and retaining the CBEs when it is necessary. As it is known, these translation
strategies for CBEs contribute to the foreignizing global strategy on the one hand,
and to a typical ―Arabization‖ of the translation through the borrowing strategy on
the other hand. This ―Arabization‖ or borrowing of Arabic CBEs contributes to the
foreignizing strategy, as it presents to the English (and international readers)
something that does not really sound English or familiar. Besides, this type of
foreignization does not necessarily make Arabic in the translation taste the same as
in the ST. The translator perhaps aimed at easing understanding and making the text
more familiar to the target audience and possibly retaining local colour and
credibility at the same time, even though this colour may not be particularly Arabic.
Other CBEs items have most often been translated by using other domesticating
strategies such as expansion, equivalence, modulation and adaptaation.
In conclusion, if we compare the use of strategies contributing to the
foreignizing and domesticating global strategies, the translator used more
foreignizing than domesticating strategies in the translation of CBEs.
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4.2. Discussion
In this final section we outline our conclusions on the foreignization
processing in Almuqaddimah. This is practically based on what we talked about
earlier in this research paper and what is specifically related to Vinay and
Darbelnet‘s (1995) categorization of translation strategies. Direct translation
strategies are foreignizing SL-oriented strategies, while oblique translation
strategies are domesticating TL-oriented strategies.
To go back to our first hypotheses about the translation of the book at hand and
returning to the questions posed at the beginning of this research paper, it is now
possible to state that different translation strategies are used to render Arabic CBEs
into English. One of the more significant findings to emerge from this research
paper is that the source-oriented strategies are the most common strategies.
Accordingly, it is crystal clear that the English translation is foreignized.
The foreignization of Almuqaddimah is an outcome of an extensive use of
ST-oriented translation strategies, namely literal translation and borrowing. The
two strategies belong to Venuti‘s foreignization. In their presentation of
strategies, Vinay and Darbelent nominate borrowing a strategy that is meant not
to translate, which means that it is the most foreignizing and the most sourceoriented strategy. They also describe literal translation as the one which involves
no alter of words order or grammatical entities. Accordingly, both strategies
impose a certain foreigness on the TT.
It is also observed that there are many domesticated CBEs in the English
translation in a way that lets the translator seem objective by using suitable
target-oriented strategies. This is, of course, a requirement for achieving realistic
and acceptable levels of accuracy. The most frequent target-oriented strategies
are expansion and equivalence, which are equally encountered in many cases.
Taken together, these findings suggest and confirm what is hypothesized
earlier in this research paper as a majority of the source CBEs are rendered into
the TL using source-oriented foreignizing strategies. Another astonishing remark
is that there is a frequent use of Arabic words in the translation, a fact that
consolidates the idea that English version is more foreignized.
Finally, we strongly believe that the English translation of Almuqaddimah
absolutely meets the western TL readers‘ anticipations to get acquainted with the
Arabic culture, literature and history.

5. Conclusion
To sum up, the translation of CBEs is problematic in that the translator has to
bridge the cultural gaps of both the ST and TT. In the rendering of Almuqaddimah,
the translator opts for different source and target-oriented strategies to surmount
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the cultural differences residing in languages. Statistics showed that the two
foreignizing source-oriented strategies, literal translation and borrowing are
frequently dominating with rather very high percentages in the translation of
CBEs. On the other hand, few CBEs are domesticated in the English translation,
especially in cases where using source-oriented strategies may not be successful in
achieving the highest acceptable level equivalence. The most used domesticating
and target-oriented strategy is expansion. All in all, we can say that the translation
of CBEs in Almuqaddimah can be said to be a foreignizing one.
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SEVERED LANGUAGE CONTACTS: TWO EXAMPLES
FROM THE HISTORY OF ENGLISH
Abstract: The phenomenon of language contact is generally viewed as establishing or maintaining
relationship by speakers of different languages. As far as the English language is concerned,
especially its contemporary status, it is its global reach and influence that is discussed, as well as
the influence it exerts on other languages. The present text deals with a reverse phenomenon, that
is the cessation of contact, which results in a change of the linguistic situation. This is exemplified
with the 16th-century English Reformation, to be more precise: the establishment of the Anglican
Church, and the independence of the United States in the 18th century. With these two events, the
author attempts to present how the breaking of contact influenced the further development of the
linguistic situation in the external history of the English language.
Key words: the English language, linguistic situation, external history of English, English
Reformation, independence of the United States

1. Introduction
The birth of the English language dates back to the fifth century. Historians
attribute this event to the invasion of Anglo-Saxon tribes, whose traditional date is
449 (Millward and Hayes 2012: 81). Up to the present moment, English has been
spread so widely that it has received the status of a global language (Crystal 2003).
This means that its geographical extent is no longer limited to one country or a
certain number of countries; rather it is used all over the world. In other words,
throughout the centuries, a once local language is now used supraterritorially.
Having gained the status of a global language, English must have had contact
with other languages. This phenomenon is known as language contact, and it is
described below. Furthermore, English has exerted a certain impact on a variety
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of languages. Some contemporary consequences of these influences may be
found, for example, in Görlach (2001). This paper, however, does not deal with
the present situation of English, its status or its planet-wide expansion, which
have been recent topics (Crystal 2003, Kapica-Curzytek 2015). Instead, the paper
will give an account of two historical events which shaped the linguistic
situations related to the English language at their times.
What is more, the paper will not focus on how language contact enriches or
threatens a language. Rather, it will discuss an opposite situation; that is it will
trace the impact which the cessations of contacts had on the linguistic situations of
English, following two historical events.
The present paper is structured in the following manner. It opens with the
present Introduction. Next, Section 2 explains how language may be studied
from the historical perspective. Then, Section 3 defines the phenomenon of
language contact. It also discusses how such a situation may emerge. This is
followed by a presentation of the stages of a linguistic contact. Section 4
analyzes two events within the external history of the English language, which
may be considered milestones for the then linguistic situations. These events are:
the English Reformation of the 16th century and the American War of
Independence of the 18th century. The paper ends in a Conclusions section,
which presents the author's reasoning about the influences of the discussed
events on the linguistic situations in the noted places at those times.

2. Diachronic approaches to language studies
This paper takes a diachronic approach to the study of language. Historical
language-related studies can take one of two forms. As Millward and Hayes (2012:
14) observe: ―In discussing the history of a language, it is useful to distinguish outer
history (or external history) from inner history (or internal history).‖1 The outer
(external) history of a language relates to the functioning of a particular language in
a cultural context. This approach focuses on historical, social, economic or cultural
events which have influenced the life of the speakers of a particular language. Thus,
historians of a language study the relationship between the life of a speech
community and the linguistic situation at a certain time in the past. The inner
(internal) history of a language concerns the description of the language material
itself. Thus, it focuses on analyses of the subsystems of a studied language. Here,
historians of a language focus on the phonology, morphology, syntax and semantics
of a particular language at a given time in the past. The present text adheres to the
former type, as it deals with historical events which happened to the speakers of
English in the 16th-century England and 18th-century America.
1
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3. Language contact
This section discusses the phenomenon of language contact, which may be
perceived as: ―the use of more than one language in the same place at the same
time‖ (Thomason 2001: 1). This comprehension may be further extended to any
―contact situations in which at least some people use more than one language‖
(Thomason 2001: 1). It may thus be deduced that language contact is actually
people's contact, with a restriction that those people speak divergent languages.
Languages, or in fact their speakers, may come into contact in a number of
ways, although it is sometimes impossible to say how it happens due to the lack
of knowledge (Thomason 2001: 15-20). For one thing, speakers of different
languages may move to an uninhabited area, where no language holds the
position of the local one. This may seem unlikely in the present world; however,
this is what might have happened in the past, when some lands were still
unoccupied. A far more likely, and more common (according to Thomason
2001: 18), way in which languages may enact contacts is when a group of people
moves into a territory already inhabited by another one, and each of the groups
speaks a different language. This is what happened, for instance, when the
English explorers came to settle down in the New Land, which had been
previously occupied by Native Americans. As a result, a number of local words,
such as names of animals, plants, food or everyday objects entered the English
language (for examples see section 5.2.). Another way of how languages may
come into contact is immigration of small groups or of individuals. In such
circumstances, the newcomers enter the local community; that is individuals join
a larger local group. The immigrants do not conquer the inhabitants, nor do they
take over their territory but rather they become new members of the community,
instead. This may be exemplified with the early-20th-century European
immigrants of various national backgrounds moving to America. Next, speakers
of different languages are often those who have been brought to a place as labor
force. This can be illustrated with the African slaves who were taken over to
America in order to work on plantations. Furthermore, Thomason (2001: 20)
points to a possibility ―to meet in No Man's Land‖. This means that speakers of
different languages come to one place for certain reasons, and so they bring their
languages with them. Such are, for instance, meetings for religious practices in
particular places of worship, for example in the Vatican or Mecca. Also,
language contact may emerge as a result of mutual interactions of long-time
neighbors. This does not refer to their initial contact, which coincides with the
moment they became neighbors, but to the one that may grow at any time during
the process of living side by side. In addition, language contact may emerge due
to individuals contracting cross-national marriages. This is what happened
among American soldiers and Vietnamese women, or what takes place among
international exchange students. Moreover, individual actions, like international
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adoptions or bringing back repatriates, lead to language contact. Eventually,
language contact comes into being due to education or as a result of ―learned
contacts‖ (Thomason 2001: 20-21). Examples include: Latin, which used to be
the language of scholars, or the position which English has been in recently for
internationally-spread knowledge and scholarly activity.
Once initiated, language contact usually continues and evolves in a particular
area for a certain period of time. Its development can be divided into three
stages. The first one is called the initiation. It takes place when speakers of
different languages meet and they converse using these different codes. The
second stage is called the duration. It is the time when the contact between (or
among) speakers of different languages in the same place progresses over a
period of time. The length of the time span cannot be defined, as it is impossible
to anticipate it. The third stage is the cessation of contact. It occurs when the
interrelation between the speakers or groups of them breaks up for a reason. The
first two stages are necessary for language contact to emerge; the third one is
optional and may even never take place.

4. Two examples of the cessation of contacts in the English-speaking world
This section discusses two events from the external history of the English
language, both of which feature the breaking of contact. They include: the
English Reformation of the 16th century and the American Revolutionary War of
the 18th century.

4.1. The English Reformation
The Reformation in England was a gradual process that consisted of a series
of actions taken in order to separate Britain from the Roman Catholic Church. It
took place in the 16th century (Dickens 1989, Smoluk 2009b). The English
Reformation was implemented by Henry VIII Tudor, who demanded a
dissolution of his marriage with Catherine of Aragon from Pope Clement VII.
The Pope's refusal triggered the monarch's wrath. Consequently, the king
decided to cease any relations with the Roman Catholic Church. As a result, a
separate, national Church was established by Henry VIII in England.
Furthermore, in 1534, the Act of Supremacy pronounced Henry VIII the
"supreme head in earth of the Church of England" and disregarded any "usage,
custom, foreign laws, foreign authority [or] prescription". Thus, the king was
appointed the head of the new Church, the Church of England, also known as the
Anglican Church. Appointed the head of the Church of England, Henry VIII
officially broke the connection between England and Rome, which had been
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maintained on religious and political grounds. This also resulted in the cessation
of language contact between speakers of English and speakers of Latin.

4.2. The American War of Independence
The American War of Independence, also known as the (American)
Revolutionary War, was fought between Great Britain and the original thirteen
Colonies in America from 1775 to 1783 (Boyer et al 2011, Higginbotham 1983,
Ward 1999). The war broke out as a consequence of the British politics towards the
new colonies established in America. The colonists rebelled against the limitations
concerning their self-governing, development and expansion which Britain had
imposed on them, as well as against the imposition of newer and newer taxes. In
consequence, the American settlers demanded the withdrawal of the taxes, as well as
the cessation of any political ties and connections with Great Britain.
In the wake of the colonists' demands, on July 4, 1776, The unanimous
Declaration of the thirteen united States of America was signed. This document,
announced during the Second Continental Congress in Philadelphia, established
a new, independent country. It also used the label ―United States of America‖ for
the first time in history. In addition, this event initiated the first English-speaking
nation outside Great Britain. As a result, the language contact between European
and American speakers of English ceased.

5. The consequences for the English language
This part goes on to discuss the aftermath of the breaking of contacts
described in section 4 above. Of course, the results pertain to the linguistic
situations at the particular times in England and America.

5.1. The linguistic situation of English after the English Reformation
As pointed out in Section 4.1, during the English Reformation, England broke
contact with Rome (Dickens 1989, Smoluk 2009a and 2009b, Millward and
Hayes 2012). This cessation influenced the linguistic situation in the 16thcentury England. At that time, the language of the Roman Catholic Church was
Latin, even though the Church-related activities were carried out in England.
Thus, we can perceive Latin as a language of a minority, that is a group of
clergy, yet an influential and important minority. Such a standing of Latin
changed after Henry VIII established the Anglican Church. Due to the fact that
the new Church was a national Church from the outset, Anglicanism changed the
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language of the Church in England into English. It was a language of the
majority, but without any value for the official religious practices during the
dominance of Latin for religious practices.
The position of English changed enormously. According to one of the
Protestant beliefs, the Bible should be made available to everyone (Millward and
Hayes 2012: 211). This resulted in the urgent need for an English-language
version of the Bible and numerous translations of this Holy Book.
Notwithstanding the above, there had been attempts to produce English
translations of the Bible prior to the Reformation time. The earliest ones were
found already in the Old English period (DeRose 2008-2009). Those were
mostly interlinear translations (i.e. glosses) with English words written above the
Latin text. Altogether, 30 attempts of translating biblical texts into English
before the Reformation have been reported: 15 during the Old English period
and 15 during the Middle English period (after DeRose 2008-2009). None of
them, however, received the royalty's support. The situation with the English
version of the Bible changed into a more favorable one after Henry VIII founded
the Anglican Church. It was so because of the national character of the new
Church as well as the monarch‘s support.
The first English-language biblical translation to be authorized by the king
was the Great Bible of 1539 (Dickens 1989, Smoluk 2009a). Myles Coverdale
produced the English text of the Bible already in 1535. In 1536, Thomas
Cromwell, Vicar General, issued a decree, according to which all the parishes in
England were obliged to possess two copies of the Bible. It is important to
emphasize that one of them had to be in English. Additionally, the books were to
be made publicly available. This entailed the fact that the English-text Bible was
made accessible to the English people, even to non-clergy laypeople, for whom
English was predominantly the only comprehensible language (Dickens 1989,
Smoluk 2009a). In 1538, Cromwell officially commissioned Coverdale to
prepare a new English text of the Bible in cooperation with the Grafton and
Whitchurch team. In the wake of this, the Great Bible appeared on the market in
April 1539 in London (Dickens 1989).
The appearance of the Bible in English changed the linguistic situation in the
16th-century England. The laypeople who did not know Latin but were literate
could read the Bible for the first time. This was welcomed with enthusiasm
among the English society. In addition to this, biblical and other religious texts,
for instance prayers, were read out loud in churches. People could, therefore,
understand them and worship the God in the language they knew and could
understand. In addition to the above, ―The Reformation also tended to break the
centuries-old monopoly of the Church on education‖ (Millward and Hayes 2012:
221). Most schools were run by the Church, hence they were also staffed with
clergy. Thus, it was natural that the language of education was Latin. With the
English Reformation, this was revolutionized. Since the language of the new
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Anglican Church was English, it replaced Latin at schools. Moreover, the
responsibility for education was moved from the Church to the state. New
schools were established by laypeople, and their teachers were laypeople whose
language was English, not Latin. Even if some of the educators were clergy
members, those were members of the Protestant (Anglican) Church, so they
taught in English (Millward and Hayes 2012: 221).
In the wake of the above-described situation, Latin, associated with the
unwelcome Roman Catholic Church, became unpopular among the English. At
the same time, the position of English was strengthened. Moreover, the fact that
English appeared in writing in the most important book at the time contributed to
its standardization and freezing of spelling (Millward and Hayes 2012).

5.2. The linguistic situation of English in America
after its separation from Britain
The English language came to America with the British settlers at the turn of
the 16th and 17th centuries (Baugh and Cable 2002, Mathews [1963] 2011,
Millward and Hayes 2012). The fact that this group separated themselves from
Britain physically entailed the development of a new variety of their language,
which is contemporarily known as American English. At the beginning, it was
the 17th-century English brought over the Atlantic from Britain, with all its
phonological, morphological, semantic, syntactic and graphic features (Baugh
and Cable 2002, Mathews [1963] 2011). Its evolution, however, proceeded
independently of the English in Europe.
The most striking first discrepancy between the ―early-American‖ English
and its European counterpart could be observed at the lexical level. This is so
because new vocabulary entered the English in America. It was related to the
new circumstances in which the formerly-British and then-American settlers
lived. Those new, characteristic expressions included (after Baugh and Cable
2002: 342): Indian plant names (e.g. chinquapin, hickory, pecan, persimmon,
squash), Indian animal names (coon, moose, possum, racconn, skunk,
woodchuck), Indian food names (hominy, tapioca, succotash), descriptive animal
names (e.g. mud hen, garter snake, bullfrog, potato bug, groundhog) or
everyday-life objects (e.g. tomahawk, hammoccus, moccasins, wigwam,
tomahawk, canoe, toboggan). All of these words are characteristic of Native
Americans' life and culture.
Such was the beginning of what we call now American English (Baugh and
Cable 2002, Mathews [1963] 2011, Millward and Hayes 2012). It was an
important event in the history of this language because it was the emergence of
the first geographical, non-European variety of English. Moreover, it was used
by a newly-arising nation, so it may be called a national variety of English.
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In the wake of the American Revolution, the original thirteen colonies in
America officially separated themselves from Great Britain. In fact, it was the
first political separation within the community of English speakers. In
consequence, the language also became a marker of the geographical, as well as
political to a certain extent, distinction between America and Britain.
The initial influences on this language-based division may be traced to the
works of Noah Webster, who proposed a number of changes in the English
language, which should make the language ―Americanized‖ (see Baugh and Cable
2012: 346-354, Millward and Hayes 2012: 236). Using new words, or attempting
to revolutionize spelling in order to make it closer to pronunciation (e.g. honor
instead of honour, center instead of centre or traveler instead of traveller),
Americans intended to manifest their separation from Britain by means of the use
of the language, which was still English, yet with altered forms.2 Webster's works
could also be classified as educational. To begin with, he published a three-volume
work entitled A Grammatical Institute of the English Language. It is composed of
three other works: The American Spelling Book of 1783 - a book normative in
approach, which teaches children how to spell and pronounce words correctly;
Plain and Comprehensive Grammar of 1784 - another normative book which
advises on the rules of grammar; and a reader of 1785. In addition to this, Webster
authored Compendious Dictionary of the English Language of 1806 and An
American Dictionary of the English Language – his most widely known dictionary
published as a two-volume work in 1828.
All the works published by Webster may be perceived as linked together by
the idea of America‘s separation from Britain. He intended to educate Americans
so that they use the language in an American way, different from the one used in
Europe. Moreover, Webster‘s endeavors may be considered as using the
language for political purposes. This is so because the language became a
distinguishing mark of a new nation formed outside Europe, and it was used as a
marker of this parting.
In addition to the above, attempts at introducing new nomenclature for naming
the language could be observed in the history of the United States. For example,
Mencken (1919) uses the label American language in the title and content of his
volume describing the English used in America. Furthermore, in 1923, the state of
Illinois issued a decree which stated that: ―The official language of the State of
Illinois shall be known hereafter as the "American" language and not as the
"English" language‖. One may interpret this statement as a strong feeling of
2

The earliest attempts to record the differences in lexis between British and American English
are attributed to John Pickering's Vocabulary, or Collection of Words and Phrases Which Have
Been Supposed to be Peculiar to the United States of America (Millward and Hayes 2012: 301).
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national identity, which is inseparably related to a different language. This law was
amended in 1969, when English was made the official language of the state
(Tatalovich 2017). Taking these examples into consideration, the newly-emerging
variety of English became a characteristic of a newly-arising American identity
and an American in-group membership marker.

6. Conclusions
Languages, as abstract entities, do not come into contact themselves. It is the
people who speak them that do. After the initiation, a language contact progresses,
and it may last for years or, uninterruptedly, forever. There is not a rule as for when a
contact may potentially cease; nor is its end necessary to take place at all. However,
when such a contact is broken, the linguistic situation may and will change.
As the two examples from the external history of English referred to above have
shown, when a language contact ceases, the fact does not necessarily entail negative
consequences. In the 16th-century England, the breaking of the contact with the
Latin-language Roman Catholic Church brought about the consolidation and
reinforcement of the position of English as the national language. When it comes to
the American Revolutionary War, in the aftermath, the American colonies broke
their political ties with Britain. Thus, Americans closed their linguistic contact with
the British. Founding a new country, Americans also sought to emphasize their new
national identity, and they used the language for this purpose.
The two historical events discussed above are characterized by a common
theme regarding the external history of the English language. Both of them
feature the termination of language contact, and in each of these cases, the end of
the contact added positive values to the status the language locally held. Thus,
concluding what has been said above, when language contact is broken, it cannot
be excluded that positive results for a language will emerge.
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